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Abstract This study explores the impact of code-switching on Iranian English
as a Foreign Language (EFL) learners, focusing on its influence on their
willingness to communicate (WTC) and fluency in the second language (L2).
Code-switching, the practice of alternating between languages in conversation,
is examined as a potential facilitator or barrier to effective communication. The
research employs a mixed-methods approach, combining quantitative
assessments of WTC and fluency and qualitative interviews to gain insights
into learners’ experiences. The results showed that code-switching can enhance
learners” WTC and fluency. Moreover, the interview results showed that for L2
learners, besides using Persian unconsciously, the most frequent reason was to
build confidence and comfort, and the least frequent was to develop
metacognitive skills. This study contributes to the understanding of linguistic
strategies employed by L2 learners and highlights the need for pedagogical
approaches that balance code-switching with immersion in the target language.
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1. Introduction

ecent statistical data reveals a growing trend toward multilingualism

worldwide, with increasing numbers of individuals acquiring

knowledge of additional languages beyond their mother tongue(s).
(Genemo, 2021; Leonet & Orcasitas-Vicandi, 2024; Lin & Lei, 2020). Similar
to the global tendency toward multilingualism, language learning in Iran does
not focus exclusively on the official language of Persian but simultaneously
involves the learning and teaching of other modern languages, including
English, Spanish, German, French, Arabic, Russian, and Chinese.

Despite the prevalence of multilingualism in Iran, assessments based on
how this phenomenon influences communicative patterns in a broad range of
contexts are not possible without increased opportunities to investigate such
interactions.

When learners are required to study more than one language concurrently,
the likelihood of interactions involving code-switching also increases. Code-
switching refers to an alternating use of two languages in conversation and
may include interactions in which the speaker switches from one language to
another and thereafter fails to return to the initial one (Auer, 2020; Irawan,
2022; Novianti & Said, 2021). Individuals who demonstrate a command of
both languages in a communicative situation are able to switch between
languages, select one, or code-mix, which involves using both languages
simultaneously. Researchers have found that code-switching is a naturally
occurring phenomenon among multilinguals, who select trigger factors to
facilitate the process (Broersma et al., 2020; Jones, 2023; Kootstra et al.,
2020; Szijarto, 2023)

Language learners often engage in the practice of code-switching when
they draw on the rich resources found within multiple languages to enhance
and maximize their meaning-making processes and improve their overall
communication effectiveness. (Altun, 2021; Jabeen et al., 2023; Shafi et al.,
2020). This bilingual or multilingual approach allows speakers to express
themselves more clearly and creatively (Galante, 2021; Idris et al., 2020). It
has been widely observed through numerous comprehensive studies that
code-switching can significantly facilitate and enhance language learners’
overall communicative competence (De et al., 2021; Kumar et al., 2021;
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Villaabrille et al., 2024). This linguistic phenomenon allows learners to
navigate across diverse contexts and engage in various interactions more
effectively, promoting better understanding and connection with others (Ahn
et al., 2020; Cummins, 2021; Rajendram, 2023; Tao & Gao, 2022).

The role of code-switching has been a topic of recent scholarly debate
(Balam, 2021; Goodman & Tastanbek, 2021; MacSwan, 2022; Sahan & Rose,
2021). Some scholars argue that code-switching is part of a wider set of
practices, such as translanguaging (Akhmerova et al., 2023; Auer, 2019;
Valdés, 2019). This study highlights the evolving understanding of the
complex and dynamic nature of multilingual communication and the need to
move beyond traditional conceptualizations of language use in many
linguistic contexts.

By the same token, it seems relevant to us to study the development of
multimodality tools in EFL classrooms in depth to try to cope with some of
the difficulties with the aim of going beyond simply digitizing existing
content and empowering learners throughout their learning process.
Therefore, this study intends to contribute to the field by reporting on code-
switching strategies aiming at reflecting oral performance within the Iranian
context. Conjointly, it truies to understand the term code-switching and the
importance of including L1 to foster individual learners” WTC.

2. Method

2. 1. Participants

In this study, students from two groups at Mashhad Islamic Azad University
were observed during their general English course. The students’ level of
proficiency in English was estimated to be intermediate because they have
studied English at school; however, the researcher conducted a pretest using
two groups: control and experimental. There were 30 participants in each
class. The participants’ age range was 19-37 years, with both male and female
participants. The participants were native speakers of the Persian language
who live in Iran, as well as university students of TEFL. There was no
randomization through subject selection because the population was
considered university students who had already registered and participated in
the course. All the stakeholders in this study, including TEFL university
students, the department director, and the instructor, participated. The director
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and the instructor had more than seven years of experience in teaching at the
university and are PhD candidates and PhD holders in TEFL. The identities
of the instructor and the department director were concealed due to ethical
concerns.

2.2. Instruments

This study was explanatory mixed-method research in which the quantitative
phase was run, and then the qualitative part was conducted. The instruments
used in the study are explained in detail below.

2.2.1. Preliminary English Test (PET) of English Language Proficiency
The Cambridge Preliminary English Test, or PET for short, is a qualification
in English as a Foreign Language awarded by Cambridge ESOL, and it is
employed to examine if participants have mastered the basics of English and
have practical language skills for everyday use. PET is one of five ‘Main
Suite’ examinations offered by Cambridge ESOL. PET is a standardized
Cambridge ESOL placement test designed for intermediate-level English
language learners, and its reliability was reported to be r = 0.92 (Quintana,
2003).

2.2.2. Speaking Test

Participants were presented with a speech on the selected topic by the
researcher. The particular task was derived from the speaking section of the
PET test. The idea behind this choice is that expressing personal opinions
based on their understanding of the topic would likely enhance their logical
reasoning and speech organization.

2.2.3. WTC Self-Assessment Test

By observing the video of the pretreatment session, participants were asked
to self-rating their WTC for utterances they made. WTC ratings were made
on a five-point Likert scale, where 1 = greatly decreased WTC, 2 = slightly
decreased WTC, 3 = stable WTC, 4 =slightly increased WTC, and 5 = greatly
increased WTC. They rated their WTC at each instance when they or the
researcher produced an utterance.

2.2.4. Stimulated Recall Interview

Participants explained the reasons behind any fluctuations in their WTC and
their choice to use Persian. This was done by watching the video and cross-
referencing with the transcript. During the explanation, the video was paused.
Without engaging in conversation, the researcher listened passively and
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avoided asking any suggestive questions (Egi, 2008; Gass & Mackey, 2000).
It’s crucial to note that the entire session was carried out in Persian, their first
language (L1), to ensure clear comprehension and mitigate any potential
misunderstandings. Additionally, the participants were granted explicit
permission for their involvement and the recording of their conversations,
ensuring confidentiality and the potential for external review.

2.3. Procedure

First, to identify the required number of homogeneous L2 learners, two
Conversation 2 classes in the university were selected. The participants
signed a confidentiality agreement and gave their consent for the researcher
to record their interactions on video and audio for this study.

After measuring their proficiency level, 60 participants were divided into
two experimental and control groups. Participants of this study were
nonrandomly assigned to two groups -code-switching and +code-switching.
At the beginning of the treatment, all students took the PET test. The results
ensured that all students were intermediate English language learners and that
they were homogeneous regarding their speaking ability.

Then, the participants in both groups sat for the pretest, and their scores on
the speaking test were considered their pretest scores. Two examiners rated
the participants’ speaking performance and estimated inter-rater reliability. A
measure of .91 was reported, and participants’ fluency was rated. After that,
the students were given a WTC test to assess their own WTC.

In the classes -code-switching, the students were told that the English-only
policy had to be observed. They were not allowed to employ their mother
language to communicate during the sessions. In the other class (+code-
switching), the students were neither encouraged nor discouraged to use their
first language. The teachers allowed them to use Persian whenever they
wanted. However, the extended (more than 30 seconds) use of the Persian
language was interrupted by the teacher's use of a question or giving a turn to
another student to stop the flow of Persian language use in the class. The study
lasted for ten sessions.

Both groups attended their classes twice weekly for five weeks (10 90-
minute sessions). Speak Now 3 was selected as the main coursebook during
the study. The teacher gave both groups the same lessons and similar
homework assignments in both classes. The only difference between the two
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groups was that for the control group, the English-only policy would be used,;
that is, students were not allowed to use their L1. However, in the control
group, students were allowed to code-switch for only 30 seconds. Also, the
teacher used code-switching techniques to teach materials to the experimental
group. At the end of the study, the speaking section of another sample PET
was administered to participants of the two groups to measure their enhanced
level of speaking ability.

To examine the effect of £code-switching conditions on learners’ fluency,
the students took speaking tasks at the beginning and at the end of the
semester. Another sample PET test was used as the posttest. The pretest and
posttest scores were used to examine the progress of the within-subject
throughout the semester using a series of mixed ANOVAs. During both
courses of instruction (control and experimental groups), the researcher
observed learning techniques like code-switching and other learning styles
that may be effective in unit development (Goodman & Tastanbek, 2021;
Park, 2013). Following the treatment sessions, participants self-assessed their
WTC, and then this session delved into the participants' reasons behind any
fluctuations in their WTC and their choice to use Persian. This was done by
watching the video, and during the explanation, the video was paused.
Without engaging in conversation, the researcher listened passively and
avoided asking any suggestive questions (Egi, 2008). It’s crucial to note that
this entire session was carried out in Persian, their first language (L1), to
ensure clear comprehension and mitigate any potential misunderstandings.

3. Results

Descriptive statistics and referential statistics were conducted with SPSS 26.
Table 1 shows each group's statistics in each pretest and posttest separately.
It is clear that in both groups, the participants developed their performance in

fluency and WTC.

Table 1. Group Statistics for Experimental and Control Groups
Group N Mean Std. Std.

Deviation  Error Mean
WTC- Experimental 30 2.60 1.303 238
Pretest Control 30 2.50 1.280 234
WTC- Experimental 30 4.47 .681 124
Posttest Control 30 2.70 1.208 221
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Fluency- Experimental 30 3.67 1.688 .308
Pretest Control 30 3.80 2.007 .366
Fluency- Experimental 30 7.73 1.311 239
Posttest Control 30 4.37 2.282 417

Research Question 1 investigated whether there is a difference in the degree
of WTC of Iranian intermediate while implementing code-switching. Two
groups of learners (Experimental vs. Control) participated in the study. The
following table shows that experimental groups outperformed the control
group in the WTC posttest, and the participants reported that their WTC
developed after the treatment sessions. As Table 2 depicts, there is a
significant difference between the experimental (M = 4.47, SD = .681) and
control groups (M = 2.70, SD = 1.208) in the posttest (t = 6.978, p = .000, df
= 45.766). The magnitude of the difference in the means was large (eta
squared = .45).

Table 2. Independent Sample t-test for Comparing the Participants’
Performances on WTC

t-test for Equality of Means
t df Sig. (2- | Mean Std. 95%
tailed) | Differenc | Error Confidence
e Differen | Interval of the
ce Difference
Lowe | Uppe
r r
WTC Pretes | .300 | 58 765 .100 333 -.567 | .767
t 6.97 | 45.76 | .000 1.767 253 1.257 | 2.276
WTC- 8 6
Posttest

A mixed between-within-subjects ANOVA was conducted to find out if the
differences observed were significant. The preliminary analyses showed no
violation of homogeneity of variance. There was a substantial main effect of
time [Wilks’Lambda = .537, F = 50.034, p = .000]. The partial eta squared
was .463, indicating a large effect size. The subjects performed better in the
posttest. There was also a significant interaction effect between group and
time [Wilks’Lambda = .641, F = 32.540, p = .000]. The students receiving
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speaking strategies with code-switching outperformed the control group,
which was not allowed to use code-switching in the classroom. Additionally,
a substantial main effect was observed for the group (p =.001). Table 3 shows
the results.

Table 3. Independent Sample t test for Comparing the Participants’
Performances on WTC

Effect Value | F Hypothesis | Error | Sig. | Partial
df df Eta
Squared
Time Pillai's 463 | 50.034° | 1.000 58.000 | .000 | .463
Trace
Wilks' 537 | 50.034° | 1.000 58.000 | .000 | .463
Lambda
Time * | Pillai's 359 | 32.540° | 1.000 58.000 | .000 | .359
Group | Trace
Wilks' 641 | 32.540° | 1.000 58.000 | .000 | .359
Lambda

Research Question 2 investigated whether there is a difference in the degree
of fluency of Iranian intermediate while implementing code-switching. Two
groups of learners (Experimental vs. Control) participated in the study. The
following table shows that experimental groups outperformed the control
group in the fluency posttest, and the participants reported that their WTC
developed after the treatment sessions. As Table 4 depicts, there is a
significant difference between the experimental (M = 7.73, SD = 1.311) and
control groups (M = 4.37, SD = 2.282) in the posttest (t = 7.007, p = .000, df
= 46.274). The magnitude of the difference in the means was large (eta
squared = .45).

Table 4. Independent Sample t test for comparing the participants’
performances on fluency

t-test for Equality of Means

t df Sig. Mean Std. Error | 95%
(2- Difference | Difference | Confidence
tailed) Interval of the
Difference
Lower | Upper
-278 | 58 782 | -.133 479 -1.092 | .825
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Fluency 7.007 | 46.274 | .000 3.367 480 2.400 | 4.334
Pretest
Fluency
Posttest

A mixed between-within subjects ANOVA was conducted to find out if the
differences observed were significant. The preliminary analyses showed no
violation of homogeneity of variance. There was a substantial main effect of
time [Wilks’Lambda = .257, F = 167.908, p = .000]. The partial eta squared
was .743 indicating a large effect size. The subjects performed better in the
posttest. There was also a significant interaction effect between group and
time [Wilks’Lambda = .377, F = 95.812, p = .000]. The students receiving
speaking strategies with code-switching outperformed the control group,
which was not allowed to use code-switching in the classroom. Additionally,
a substantial main effect was observed for the group (p = .001). Table 5 shows
the results.

Table 5. Independent Sample t test for Comparing the Participants’
Performances on Fluency

Effect Value | F Hypothesis | Error | Sig. | Partial
df df Eta
Squared
Time Pillai's 743 | 167.908 | 1.000 58.000 | .000 | .743
Trace
Wilks' 257 | 167.908 | 1.000 58.000 | .000 | .743
Lambda
Time * | Pillai's .623 | 95.812 | 1.000 58.000 | .000 | .623
Group | Trace
Wilks' 377 1 95.812 | 1.000 58.000 | .000 | .623
Lambda

Research Question 3 explored the reasons for using one’s L1 and sought to
identify its relationship with the degree of WTC. In this analysis, all of the
utterances by the participants, including ones with a WTC score of 3, were
included. In the stimulated recall interview, the participants were asked to
explain the reasons behind using their L1. While they often used Persian
unconsciously (Student A, 4 times; Student B, 12; Student C, 6; Student D,
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5; Student E, 9; Student F, 13; Student G, 14; Student H, 6; Student I, 3;
Student J, 10), the most frequent reason given was building confidence and
comfort, followed by facilitating understanding, encouraging participation
and then, promoting cultural exchange and developing metacognitive skills.
The average degree of WTC for utterances based on the factors was also
calculated. Table 6 summarizes the results.

Table 6. Reasons for Using L1 and The Related Frequencies (Frequencies

and WTC)

Reasons Sa | Na | Hes | Sam | Ro | Vi | Hoss | Mo | Si | Sog

ra |zi |am |an |ya |da |ein bin |a | and
1| Building | fre |34 |23 |7 30 |18 |5 |27 22 |1 |47
Confiden 7
ce and|W [2 |1 |29 |1 3 |3 (23 |1 1 |37
Comfort | TC 3
2| Facilitati | fre |29 |24 |5 18 |11 |- 14 16 |7 |19
ng W |3 |3 |42 |3 2.9 26 |32 |3 |38
Understa | TC
nding
3| Encoura |fre |4 |3 |6 - - 3 |10 6 - |12
ging W |2 |3 |28 |32 |29 3 3 4
Participa | TC | 9
tion
Promotin | fre | - 2 |- 4 - - 6 4 -
g w [5 |4 4.7 43 |5 48
Cultural TC 3
Exchang
e
5| Developi | fre | - 2 |- 3 - - 4 - - 13
ng
Metacog | W 4 5 4.3 4.7 4.9
nitive TC
Skills

A) Building Confidence and Comfort

Low confidence and comfort in using L2 was the most frequently reported
reason for changing into L1use, recording the lowest degree of WTC. The
participants spoke in their L1 because they had low confidence in speaking
L2 or felt they had insufficient comfort in their L2, thus maintaining a low
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WTC while speaking. In the following excerpt, Student A believed that L1 is

like a safety net and she can use it when she is unsure about her English:
Student A
ummm... Using LI in class is like having a safety net. When I'm
unsure about something in English, | can fall back on my native
language and regain my confidence. It helps me relax and focus on
learning without feeling overwhelmed.

In the next excerpt, Student G said that using L1 is like a relief for him:
Student G
It's a relief to know that | can always clarify my meaning in my native
language. This encourages me to take risks and experiment with the
language without fear of making mistakes.

Student B used a phrase, a secret weapon, to describe the use of L1 in her L2

classrooms in the next excerpts:
Student B
It's like having a secret weapon. When I'm feeling lost or frustrated, |
can switch to L1 and get my bearings. It helps me stay motivated and
keep learning.

B) Facilitating Understanding; Encouraging Participation

These two reasons for L1 use led to a moderate degree of WTC. In the

following excerpts, participants assign different roles to L1 while code-

switching, such as an insider guide and a personal tutor. The major theme

related to their responses is facilitating understanding.

Student J
There was a time when our teacher was explaining a complex
grammar rule. I couldn't quite grasp it until | asked her in my L1 and
explained it to her in Persian whether | understood it right. That made
it so much easier to understand.
Student D

L1 can be helpful for understanding cultural references or idioms that
might be lost in translation. It is like having an insider’s guide to the
language.

Student H
Using L1 can help me identify the specific areas where | need to
improve my L2 skills. It's like having a personal language tutor.
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Also, some excerpts of the stimulated recall interview suggest that L2 learners
code-switch because they want to promote their participation in L2
conversations. Student J asserts that when I use L1, it makes me think that my
opinion matters.
Student J
| feel more comfortable sharing my thoughts in class when | know |
can use L1 if needed. It makes me feel like my opinion matters and
that | have a voice.
Also, the following excerpt shows that using L1 can aid L2 learners in
overcoming their fear of public speaking.
Student G
Using L1 can help me overcome my fear of public speaking. It's a less
intimidating way to express myself and build my confidence.
Another participant, Student C, declares that using L1 is a way to connect
with his classmates; in this way, they learn better.
Student C
Using L1 can help me connect with classmates who may be struggling
with the same challenges. It's a great way to support each other and
learn together.
C) Promoting Cultural Exchange; Developing Metacognitive Skills
These two reasons for L1 use led to relatively high WTC. Five participants
recorded the former, and four participants recorded the latter. The participants
had different reasons for using their L1 while speaking English, and some of
them are considered important to help them with cultural exchange like those
highlighted in the following excerpts:
Student G
Using L1 has helped me develop a deeper appreciation for my own
culture. It's like rediscovering my roots."
Student J
When we share our traditions and customs in L1, it creates a sense of
belonging and connection. It's like building a bridge between
different worlds.
Student H
Using L1 has helped me become more open-minded and tolerant of
different perspectives. It's like expanding my worldview.
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Finally, four participants reported that they code-switched because they were
developing metacognitive skills.
Student D
Using L1 has helped me become more aware of my own learning
process. It's like having a personal coach who helps me identify my
strengths and weaknesses."
Student B
When I'm struggling with a language problem, | can step back and
think about how | would approach it in L1. It helps me develop
problem-solving skills.
Student G
Using L1 has helped me become a more self-directed and
independent learner. It's like taking ownership of my education.

4. Discussion and Conclusion

The findings of the first research question indicate a significant difference in
the WTC among Iranian intermediate learners when code-switching is
implemented in the classroom. Specifically, the experimental group, which
was permitted to engage in code-switching, demonstrated higher WTC levels
than the control group, which adhered strictly to L2 without the allowance of
their L1 Li (2023). This outcome aligns with the growing body of literature
that supports the integration of L1 in L2 learning environments, suggesting
that code-switching can serve as a beneficial pedagogical tool rather than a
hindrance to language acquisition (Li, 2023). Switching between languages
can alleviate anxiety and cognitive overload, fostering a more conducive
learning atmosphere where students feel empowered to express themselves
(Wilden & Porsch, 2020). Moreover, the results resonate with the notion that
L1 can be crucial in scaffolding learners' understanding and engagement in
L2 contexts. For instance, teachers who strategically utilize L1 can enhance
comprehension and facilitate discussions, ultimately improving language
proficiency (Abid, 2020). The findings also reflect the perspectives of many
educators who advocate for a balanced approach to language instruction,
recognizing that the judicious use of L1 can enhance the learning experience
by providing necessary support for learners who may struggle with L2
(Mahmoudi & Yasin, 2011). This is particularly relevant in the context of
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Iranian EFL classrooms, where learners often face challenges related to
limited vocabulary and grammatical knowledge in L2, making code-
switching a practical strategy for effective communication (Sahiruddin,
2023). Furthermore, the positive impact of code-switching on WTC
underscores the importance of considering learners' linguistic backgrounds
and preferences in language teaching methodologies. Research has shown
that when learners are allowed to draw upon their L1, they are more likely to
participate actively in classroom interactions and feel more confident in their
language abilities (Lo, 2021). This finding is particularly significant in light
of the ongoing debate regarding the role of L1 in L2 education, as it
challenges the traditional monolingual approach that often discourages the
use of L1 in favor of exclusive L2 immersion (Oz & Karaazmak, 2019). The
evidence suggests that a more flexible approach incorporating code-switching
as a legitimate instructional strategy can lead to enhanced learner outcomes
and a more inclusive classroom environment (Maghfiroh & Anwar, 2019).
The results of Research Question 2 reveal a noteworthy distinction in the
fluency levels of lIranian intermediate learners when code-switching is
employed in the language learning process. Specifically, the experimental
group, which was permitted to engage in code-switching, exhibited superior
fluency compared to the control group, which was restricted to using only the
L2. This finding is consistent with existing literature. For instance, studies
have shown that code-switching can facilitate cognitive flexibility, allowing
learners to navigate between languages more effectively, which in turn
enhances their overall fluency (Paap et al., 2019). The ability to switch
between languages not only aids in vocabulary retrieval but also reduces the
cognitive load associated with language production, thereby promoting
smoother and more fluent speech (Prior & Gollan, 2011). The results also
highlight the importance of considering individual differences in language
proficiency and learning styles when implementing code-switching in the
classroom. Research indicates that bilingual individuals who frequently
engage in code-switching tend to develop enhanced executive functioning
skills, which are crucial for managing multiple language systems (Ayaz,
2017). This cognitive advantage may contribute to their superior performance
in fluency tasks, as they are better equipped to switch between languages and
access the appropriate lexical items more efficiently. Additionally, the
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findings suggest that the frequency and context of code-switching can
influence fluency outcomes, with more balanced bilinguals demonstrating
greater fluency when allowed to switch languages as needed (Kang & Lust,
2018).

The findings from Research Question 3 provide valuable insights into the
reasons behind the use of L1 among Iranian intermediate learners and its
correlation with their WTC. The participants identified several key
motivations for utilizing their L1, with the most frequently cited reason being
the enhancement of confidence and comfort during communication. This
aligns with existing literature that emphasizes the role of emotional factors in
language learning, suggesting that a supportive environment where learners
feel secure can significantly boost their willingness to engage in L2
interactions (Jin & Lee, 2022). Additionally, the participants noted that code-
switching facilitated their understanding of complex concepts, encouraged
participation, and promoted cultural exchange, which further underscores the
multifaceted benefits of incorporating L1 into the language learning process.
The average degree of WTC, calculated based on these factors, indicates a
positive relationship between the use of L1 and learners’ willingness to
communicate, suggesting that allowing students to draw upon their native
language can create a more conducive atmosphere for language acquisition
(Ayaz, 2017). Moreover, the results highlight the importance of
metacognitive skills in the context of language learning. Participants reported
that using their L1 not only aided in immediate comprehension but also
contributed to their overall metacognitive awareness regarding language use
and communication strategies. This finding resonates with previous research
that posits metacognitive strategies as essential components of successful
language learning, as they enable learners to reflect on their language use and
adapt their communication approaches accordingly (Taherkhani & Moradi,
2022).

In conclusion, the results of this study contribute to the broader discourse
on the role of L1 in L2 classrooms, highlighting the potential benefits of code-
switching as a means to improve WTC and fluency among learners. As
educators continue to explore effective teaching strategies, the findings
advocate for a reconsideration of language policies that restrict L1 use,
promoting a more integrated approach that acknowledges the complexities of
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bilingualism and the diverse needs of learners (Zulkiflee & Sulaiman, 2022).
This shift not only aligns with contemporary pedagogical theories but also
reflects the realities of language learning in multilingual contexts, ultimately
fostering a more supportive and effective learning environment for all
students (Dmitrieva et al., 2020). By recognizing the value of L1 in the
learning process, teachers can implement strategies that encourage code-
switching and leverage learners' linguistic backgrounds to promote greater
engagement and participation in L2 communication. Overall, the study
underscores the need for a more nuanced understanding of the interplay
between L1 use, WTC, and fluency, advocating for pedagogical approaches
that embrace bilingualism as a resource rather than a barrier in language
education.

The implications of this study are significant for language education policy
and practice. By demonstrating the benefits of code-switching in enhancing
willingness to communicate (WTC) and fluency, the findings suggest a need
to reevaluate restrictive language policies in L2 classrooms. Embracing L1 as
a resource can lead to more inclusive and effective teaching strategies that
cater to the diverse linguistic backgrounds of learners. This approach aligns
with contemporary pedagogical theories that advocate for a holistic
understanding of bilingualism, recognizing it as an asset rather than a
hindrance. Implementing such strategies could lead to increased student
engagement and participation, ultimately improving language acquisition
outcomes. Furthermore, this shift in perspective supports the development of
a learning environment that is responsive to the realities of multilingual
contexts, fostering a supportive atmosphere where all students can thrive. By
integrating L1 use into language teaching, educators can better address the
complexities of language learning, promoting a more subtle and effective
educational experience.
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