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Abstract Deaf individuals represent a small segment of the population, yet their
recognition as third language learners in multilingual societies is increasing.
This article reviews foreign language learning, particularly English, among
deaf and hard-of-hearing learners in Iran, and examines challenges in foreign
language education and teaching methodologies. It analyzes various disability
models, including the medical and social models, and their impact on the
educational experiences of deaf individuals. The importance of sign language
as the primary language for deaf individuals is emphasized, highlighting the
need for proficiency in this language to improve their linguistic and cognitive
skills. Learning methods, such as auditory and visual techniques, are discussed
as well. Additionally, the article addresses limitations in English education in
Iran and stresses the need for teachers to be proficient in sign language, while
suggesting ways to enhance awareness of deaf culture, design curriculum
content, and create accessible educational environments.
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1. Introduction

T

he European Commission (2005) estimates that 0.1% to 0.2% of any
community is deaf, and recent research recognizes deaf individuals,
especially sign language users, as active language learners. Despite this, they
are often overlooked in foreign language education due to limited visibility

and inadequate resources (Csizér & Kontra, 2020; Kontra et al., 2015).
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In Iran, English is increasingly recognized as a vital subject for career prospects
(Rezvani et al., 2021), although the urgency of its acquisition is less pronounced than
in ESL contexts. Despite a global emphasis on special education (UNESCO, 1994;
United Nations, 2007), the specific needs of Deaf and hard-of-hearing learners in
acquiring English are frequently neglected. This article explores English learning
among Deaf and hard-of-hearing learners in Iran, emphasizing disability studies and
tailored educational methods, and advocates for a paradigm shift from viewing
deafness as a ddeficit” to a “difference”. It discusses effective teaching strategies,
addresses existing challenges, and proposes recommendations for improving
educational outcomes for these learners.

2. Disability and deafness studies

Disability studies emerged in the 1970s, fueled by disability rights movements and
the increasing visibility of disabled individuals as a critique of medical and
individual pathology models (Barnes, 2020; Meekosha & Shuttleworth, 2009).
Critical disability studies provide a multidisciplinary analysis of disability from
social, cultural, political, and historical perspectives (Ferguson, & Nusbaum, 2012;
Goodley, 2017). Deafness studies, a subset of disability studies, examine the
experiences, culture, language, and identity of Deaf and hard-of-hearing individuals,
along with societal attitudes toward them (Lane, 1995). This field highlights the
interdisciplinary nature of disability studies, each with distinct terminologies and
discourses (Ferguson & Nussbaum, 2012; Goodley, 2017).

Theories in disability studies revolve around the medical and social models. The
medical model views disability as a personal impairment needing correction, which
can reinforce ableism and overlook social factors (Baglieri & Shapiro, 2017;
McLaughlin, 2017; Smith et al., 2008). In contrast, recent scholarship emphasizes
societal influences, advocating for identity, agency, and empowerment by
challenging ableist cultural and institutional practices (Goodley, 2017; Katari, 2015;
Shildrick, 2020). Despite advocacy for disability rights, literature often prioritizes
theoretical frameworks over the lived experiences of disabled individuals,
particularly in education for the Deaf (Goodley, 2014). Critics argue that disability
studies are predominantly shaped by Western perspectives, which can misrepresent
diverse global contexts, emphasizing the need for studies that reflect varied
experiences and promote social justice for all individuals with disabilities (Grech,
2012).

3. Education of the Deaf: From disability to difference

The education of the Deaf has historically been shaped by two contrasting models:
the pathological model, which views deafness as a deficiency requiring correction,
and the sociocultural model, which recognizes deafness as a cultural difference and
an integral part of a linguistic minority. The sociocultural perspective celebrates



Deaf and Hard-of-Haarinn rrrr rrrsa... 155

Deaf culture as a vibrant community expressed through sign language; however,
such recognition alone is insufficient for ensuring cultural preservation, especially
since only 5-10% of deaf children are born to deaf parents, leaving most to be raised
in hearing families, thus significantly diminishing their direct engagement with Deaf
culture (Csizér & Kontra, 2020). Global approaches to Deaf education illustrate this
disparity, as seen in Norway, where the successful integration of Norwegian sign
language into early intervention programs since the 1990s has enhanced language
access for deaf children (Pritchard, 2013). In contrast, countries adhering to oralist
traditions, such as Germany and Austria, impose significant restrictions on the use
of sign language, leading to poorer educational outcomes (Krausneker, 2008).

Early language exposure is vital for successful literacy and language
development. Children who miss this critical window often struggle with these skills,
while those who learn sign language early tend to demonstrate superior reading and
grammatical abilities. Deaf education typically employs a combination of auditory
and visual methods. For instance, visual communication through sign languages, like
American Sign Language (ASL) in the U.S. and various national sign languages,
ensures complete language access (Schick et al., 2006). Deaf children born to deaf
parents generally acquire both sign language and the national written language
naturally. In contrast, those raised in hearing families often face “language
deprivation”, hindering their overall language acquisition (Hall et al., 2019). To
address these challenges, some educational strategies effectively blend spoken
language with visual communication. For example, the sign-supported speech
approach promotes speech development in noisy environments by initially utilizing
signs to emphasize mispronounced words and gradually decreasing reliance on them
as proficiency in spoken language increases (Johnson et al., 1989).

In Iran, although Iranian Sign Language (ISL) holds significance within the Deaf
community, the education system primarily emphasizes auditory methods and lip
reading, providing inadequate support for ISL in schools. Research indicates that
ISL functions as a natural language with its own grammar, often being used more
effectively than Persian among Deaf individuals. This highlights the necessity for
tailored educational strategies that respect and incorporate Deaf culture and
language, ultimately fostering better educational outcomes and community
integration for Deaf learners.

4. Teaching English to the Deaf

Teaching foreign languages, like English, is often seen as challenging for Deaf and
hard-of-hearing individuals, leading to the assumption that their involvement in
language education is unrealistic. This results in missed opportunities to develop
cognitive and socio-cultural skills (Kontra, 2019; Wight, 2015). While access to
language instruction exists, many students experience academic marginalization due
to insufficient support (European Commission, 2005). Nevertheless, Deaf students
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deserve the right to learn foreign languages and often show motivation to engage in
multilingualism (Rezvani et al., 2024).

There are three primary approaches for teaching English to Deaf individuals. One
approach uses the national sign language as the primary medium. Another relies on
an oral-based strategy that incorporates lip-reading and technology. A third method
combines English cues with culturally relevant signs, known as speech support. Each
method poses challenges, particularly the need for teachers proficient in sign
language (Barnes & Padden, 2009).

An effective strategy involves speech support, created by Oren Cornett, which
merges hand shapes with lip-reading to aid comprehension of phonemes, showing
success across multiple languages (Bement & Quenin, 1998; Chapman, 1984). The
efficacy of these methods can vary internationally. Scandinavian countries have
successfully integrated sign language into foreign language education (Pritchard,
2013), while countries with oral traditions may focus more on auditory-oral methods.
Many Deaf students and their families prefer specialized institutions that use sign
language, although some opt for inclusive education, which necessitates reasonable
accommodations (Clough & Corbett, 2000).

To better support diverse learners, educational systems must be restructured to
incorporate multiple teaching methods. Providing opportunities for students to
explore various language acquisition strategies is essential in helping them find
effective approaches aligned with their individual learning styles (Rezvani et al.,
2024). With appropriate resources and teacher support, all students can succeed in
language learning.

5. Discussion and conclusion

Language learning abilities vary significantly among individuals, especially among
Deaf and severely hearing-impaired learners who primarily use visual
communication, such as sign language. These learners face unique challenges in
acquiring spoken languages, influenced by factors such as accessibility and teaching
methods. While many Deaf learners may not achieve fluency in their national spoken
language, they often demonstrate bilingual capabilities, showcasing unique linguistic
skills. Research indicates strong motivation among Deaf and hard-of-hearing
individuals to learn foreign languages, underscoring the need for effective
educational programs tailored to their specific challenges (Rezvani et al., 2024).
Policymakers, educators, and curriculum designers must prioritize the development
of appropriate instructional materials and support strategies that facilitate foreign
language learning while recognizing the distinct linguistic potential of these
individuals.

It is essential for Deaf and hard-of-hearing learners to have the right to learn
English and fully participate in a globalized world, which requires addressing their
specific learning needs in both spoken and sign languages. Promoting effective sign
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language education necessitates providing teacher training focused on sign language
and Deaf culture, fostering a supportive classroom environment and improving
communication. Curricula should reflect the socio-cultural context of the Deaf
community to enhance engagement and ensure educational relevance, while learning
environments should incorporate Deaf cultural symbols to foster a sense of
belonging. Additionally, educational materials must mirror the experiences and
culture of the Deaf community to affirm students’ identities. Finally, raising public
awareness about Deaf culture and the specific needs of hard-of-hearing and Deaf
learners is crucial; campaigns that educate society about Deaf values and history can
promote respect and interaction. Integrating knowledge of Deaf culture and inclusive
practices into language education can facilitate foreign language acquisition and
create a richer, more diverse educational environment.



VEO/Y /00 oy LS s

VEXT AN s By Gl

VEY/0/00 1 K5k gl

VORIV el s b

DOI: 10.22067/1ts.2024.89552.1281

\ao-\oy S &(\i'r)r ;)L«\: 1% ;)"3 ﬂt«”/’_} (J[jj &:Jw‘bd

Ol bS5 1530 013501005 (b 0L A5k

#\ L;;‘j—\b) L\b)

Ol Gl 1 s o251

g Lol € ax 5 plosmsl 00,5 s 1 Gladl amlr 51 (S sS Son OLI53b oS
S5k Cands s pm s lie pl 3 el (Rl b s Sl malgr 3 p e 0L Ol sel0LS
5 okd als y Olal 53 155eS 5 il 05 5e00k5 Ole 53 ¢ madSSN 0L 03150 (sl SlaOLS
Pl (romen Sl ol ) il Sl iy 5 ol ol el 4 by sla
el OLI53l 5500 Sl 2 0T 5 oo (65801 (K25 6580 O 15 sl S
Gl 0Lyl L obT pbal @ 5L 5 0blsil casis 0L Olgea o lil 0Ly Cnenl .ol o> S
oM 5 s 0 Jels (Sl sl B 5 ek ke b 5 GLs sbaoslee ol
O3 4 Oledae Lahes 5,0 5 01l 53 el 0L Slacus s 40 pvman allie Lilodd o)
3 s Sy b Ll Sa b oyl BT sl sl alaslgnd 5 531 5 g0 o Ll

il S £l sl 52eS 5 15 015 5eT0L5 £l SOk 3sel Hlaeilsutds

0Ll gl Kom b ¢ Sl o lal 0L ¢ )bt b0l

asdie .
s skl 5l s 3 /Y LS /Y gl (Y00 0) sl O ensaS 350 b
A 3 g psn 0L Sl A 53 O Sty D) 5 s 1520 sl
DB WSS ;5 Ol seans 45 Wles S 0L 0l psLS 5 Ol sl 0L Ol ey a0l (3,8
A e Ll 2 o el el Sler sls s bl 4l (5,8 1Ss s JLad
Shaas s a o5 g (gadmne Vs (s oS L 15l a8 o, Lal 0L 0l )8

‘))bﬂt_; f‘)l_> QL) L}."AJJ_AT 4_,‘74‘) B 44_&Al>.- DLl OJ\—A;O-‘\{} r.l_{« E) ul_..:S.U\

Frrre i O Co) 0D [leWB @) ezaIURAZaA

*

© 2024 LTS.
All rights reserved



(\i'Y’)Y’E)Lwi&VEJJJ WJ;}QLJQMUQA Vo4

S s ozend sl (VoY TS 5 ) Wl s 4 S edsl g 55 J B
i by e b o8y s pla s Ly i80S 5 13l 01l Sl 5 Oladas
S |5 Sl se | i30S 5 153l Dselalay i ol Olos ¢Sl
S s sl gl L Ol S sl e 3 Sl Sl (635
NS LS o sdas sbay o3l sl Ol il 5305 35y pl it

(Yo 4°M}1)M LY‘J:JJS> J)‘J .J\.:S‘U

015 smal 13 310 Vame c sl 0L Oy el O3 855l 355> 53
eSOl Jame 25 pal Tl 53wl 31000 A (5553 s b sLib o
(SN O3 3 7508 5 OAd e a3 s 413 5525 p 53 0L Ol s
bS5 el ol s SO (8L gledl b S e sl
Wl 0l sl 5 S L0l 03 L ey Ol eSS 48 01l 05
SLslg oo 5 o D5 Ol el 0L S sl 3105 Ol 3 Jom
Sl eSO O3 iles S 58 a5 (S OL5 B3l o o sast 5 o 5as
(YT OLLSer 5 Gl ) Sl lay 55 (olan Cenl 31 10 015 el 0L
Ulpean 5 ol ol s S Jle 255l U aa oo wbale 51 0L5 cnl S
dsle Olgeas S 0L (ol s 05581 AS o Jas ol Olial gl o 5L
33l ol 85,8 P Ll el ST it T (s IS 55 Sl
S xSl It 5 I shen slls sl sl 355 35l el nls ST s
el 05 6 S5 4y SISl a5 (Te 0V e ke Olsw 91488 (Sus 4)

sl 0l | 550 5 152U ol 3 Jans 5 5l 0L Ol s

1. Csizér
2, Kontra
3. Kontra
4, Csizér
3. Piniel



S 556 003501005 ol bl s Sk

SN 5 Lacd ghas slls sl 31 (sl 055 aal i Sl SlsST s L
51l sl ol glasls (YooY cdse Jbe Oloslw 91488 Si ) (6,8
st s S odsb el sl Ol Ol SN O3 (5 2S5 s 15i0S
Glos S b sle sl 0l gl SO 5 el Csetl 4 S Sl 3 sl
Fo o o s ol (Ve VE UL 5 Slis)) el a5 15 a8
055 o=l gl b st slaceo b a5 e ndST 0L (S5l S e
(s s (L gl s eam Glual s alis 53 1 0UT 503, S 0l 5
e 3 gl (Slaaal s atls p alts )i (gt Cadr L oS ol 23Y
JeolS ssbas 1y sl 51 ol SO (S sl as syt |l 5 b
OUT Sy slacslge 5 Lioils sl s Lesas 10ls o Sl e das i iy

S Ll Lol elaznl 5 Jad Glacs 55 5g: 53 (age G288 S A3l 50
(o G0l 8L Canss Sl el golbliar ol Gua L e
Rl 0l 905 Ol ) gl it 5 153U O3l O3 Ols 3 ¢ ST 0L 0554
3 Y R POV S USRI P RO FRPICIA N PO I [| S PR K Y
ot J el ol sl e Ol el O Sl ol 05,8l L i
Ul O am oSS s 1pa ) Ol ol il am o S 51 2,50 i (S5585
sl 6l m el wz)jﬂTj Pl Sl las Sy ¢ sl (L)
B iz 5 e 3y 5508 5 1536 OVLLS )5 5 UL 58 4 L0l o
il sl s 5 ol Db ST el Las Sy ol 23,8
At el g Sl Ol gl Sl ey (eSO 0L 5 el gla el 5 La
Gl Combge s 2e S5 sl el Cmolr SO Sl ol IS G
ebslein sl 5 Ol 530S 5 15l 0l sl Ol Ol 55 (s Lol



(\iﬁ")?"é)lm:a OV 3)_5.5 WJ;}QLJQMUQA )

!l o Slst Sl Y

o2l A el 53 DAV s s e w5 S Ol Sl Slalles
S sdas gy Syl S IS (0,5 (bidl 5 (S sladis
S50 3 el s 01U 1 Suideds [l 5 SIS G yas sla i G
35 53,0 Sl el B ede an iy ol (Y Pl Bl 5 TS S Y Y
@3l Sldllas a8 I3 (Y14 & S m) col sdal 545 5 a0 i O3 = =
b gy g Jle s A e ST | ) ol Sl e oS JlsL
s A4S gl 0k Sl 1 gle pazes S dhre Slalllas ol wsily
2312 Pl 5 e R elann ] il sla St Sl she o5 gie
03 S s slls s e phae ay STy 5 i a0 oS (K5 4 e ol
NNY Sl 5 58 3) 331 oo OLST (55 Sy sloa by 5 i =l
sl aalllas a8 ol e il Sl gl s s ol 3B (Y)Y S S, S
(Flanrl 5 b3 sal sla s (Coolisl 0L3) QLT Ol 5 SKom b dindeS 5 1l
SLags S5 (s am oo 035 il 330 e 153U )3l a5 Sapn 55
0SS5 gl 00880 & ) 5l g o 153U 5 s 53U S o
Slallas f b 50 (Sl 5 520 Sl o sl el (ol 5l il o e
5 ol (DMl oS a4 S Ales s AR Gl glae s 3 05 1S

Cale Lol8us g5 o= DS e LS sy a5 s e, asie glagleS

. daiability studies
. Barnes

. Meekosha

. Shuttleworth

. Cherney

. Ferguson

. Nusbaum

. Goodley

. sign language

10 Lane

o N O O s W -



1\ il Ol selols ol el 6 Sab

o) gl Loy (YWY oy SV el vy 5 oS 3) gl
5 i Al sy >y L e e Ol 1y o glee L adllas (Yo Ve
ol G Glas sl la SlsU aadllas 5o i i sl i hg, glas S,y
8 ol ols JodB elanrl 5 (S alidte 5 ol s 53 4 Ol ) 035
5 S0 lm il glaa il f e (Slas Su ) Ol 5o 48 Aas e DL s sgie
ladue ol —wlal Olb g ,de 5 Jsmol o)l 359 e3ly slacal s JIgl S
5T WIS o L SIS e Al 5 a5 (S e s e
5l S e 5 b jsba s a SL (Yol Coplaly s F WSy YV T s

YW s mls 5 () Wlesls IS8 50 1) g0l (gloe g
Slas 2 Olgeas |y Sl ccul e Slgl olallas js oS JIol S5 Jue
303,55 S3lwpsgte ble Uy il (e SV 5 Laggbmal U Lo e (60 3
5 6K nled e sl S5 I 5 Al s dal 5 Ols 4S8 55 S 5 enlan
5 S 5l ety sl Bl (YWY BN Y Y ol
sobea s Sdn OOl 5y a il ST 0T a3 s el
(ol 5 S y) A8 e cnles ol s Sas gilwigsle 55,8 OISl ol
potie ol Jde ol o3 (YWY (s s S VIV s 5 g, dSS Y
LS iy plla elamsl ol L asl SI5 ghls 5l 031 4S5 ls < I¥s
e (Yoo A T8 s YW 8N ) Wi 8 o ps anwols (g5

Qﬁbdé\uﬁmubwdg_&b J‘j}b)‘ oJ_,a)"j)LSL_AJJJ v_i_&ﬂ

1. Goodley

2, Baglieri

3, Shapiro

4, Rioux

5. Valentine

6, McLaughlin
7. Wolbring



(\iﬁ“)?‘éjb.,:a OV 3)_5.5 WJ;}QLJQMUQA A\

5 e gloyl S Olpean 1) (Sb s Slbu b5 ) e s U5 sla b 3t
eSSl 5,03 ST 55 0lp o)1 glacassiime 0 Jdce e doas e 450)] iee
5 oTb) Aas e 0L 1 Olde sl sla sUly U sl 3l sla jai 5 (8 ik S o0
L LS S W S AREL WY SESCI) ERT P PURSEGPUTS
Lol el 03,8 S o581 51 (ol (S5 ChS 55 0 (S 02 (K550
L S o S lln 5 elan] Joslpe 5t o 5,5 3 1, sl IS
ol (Y S Y A FOlL S 5 ) 55U 800 e s sl il o S
5 Ao (5 Fes 1S Bl 5 il a8 S 18 5L pe 3 gdme S sl
i s 1 K U 0l gl s S ChS ol o Ses 4S5 e
a lgs QKJ:)SMQ)K_&A el Jas ol (Jlepl gean ol 4_.3)_<J
o bl U 53 s s e s el Sl 0 s e o Ll 1L

(Fevn S L) b

50l a0l S iy s Smlen Lo 26 aa wlya ol gladlw Jy b ys
el 00 3ol S5 4 e oS s bl (6 ks OV ghae Bgi> OVMed
Slalas 55 gopgho 5, iy p pSege IS e Ol (THVY) o5 S 4S5 kil os
o PSS e el B sl a5 0 O s 58 e 51 IS L
@slaml am s L Slsls eslianl oladlas caslsl 3 ol o350 Sl Sl oo
G b an glo3s (g 0 4S A slaul dod 0,8 s (Y14 Mdls) Sl
S 54 as Culdn GlaslsT s Gl s G a1 O 53,5 WLl elazsl Jus

g ash ais g SIFU Camle g 5B 50 50 5550 nses sbasl e

. Ableist

. Mallett & Runswick-Cole
. Campbell

. Smith, Foley, & Chaney

. Teriano

. Hall

o g A W N =



it 556 003501005 ol bl s Sk

Sty s s Dl o po aad 3 Cdale 5 g e o)l et
(S il an i 3 b les sa (sl sy ol (VY S Lual3)
03,5 ool B Sl L s e e 5 B (ol Bl ez Sl a0l
el SIS s 3,03 (3wl 5 sl s S OF Sdea 5 (Y ¢ Js 5, 5)
Olgn I 2l aS aias o LSl L ay 15 (galaml a o (Yool T 5 57 odso)
S s el s el slaplls s 1y (gl () Al S
5 b gla sl el (s S v gb a5 (Y000 feol=S)
30 el 5 e e SIS Gl s sl 4 &S oolg e,
Sl b s lasl G381 5 il laiy, e a s o L
Lasd clad e G 58 ) s ) 6,8 Ol Ledad 5 AS s 5L 515t Dlalllas
Slaralr mms 5 5 ashlg LB ol Odr 5 6l ol | Dllie g uges
S das e 0Ll 515U Slalllas any WelSuys oS 5 ol S e 536 5,813
G a1 015l ol Sl sdns JSd lazrl glacandly 555 JASS

25l 08 85 5 1S
312 5 e Ol ol 3 5l e 4 oS gl sla ler 5 Loy o psgb s L
Sladllas Slusl 3l glodas Lisw (galiz! sla Sl Sl slazs! Jas 1l
33003 4SS Bl 8 5 Olsls pas i glaelons 4 b s 5 SIS
Yoot &) das e SLE 1 Ol sl 8l adly Sl o 5 it (glheo & ping
el 53 o nastay J 530S 5 153055 e s esay s ol (7o
)3 Al et o il eSOl e 0L (S5l e 5 B s
S el e 63, S - hae (YVY) T8, 8w S (oslanl Ly (Yo E) a5 S cans

1. Shildrick
2 Devlin

3. Potheir
4, Kattari
5. Rappley
6. Grech



(\iﬁ")?"é)lm:a OV 3)_5.5 WJ;}QLJQMUQA Vo

Kol wgmeaib 5 of v pdin Ol kv ) s Olallas
Lo ol 5 o b ol Sl b el o C Bl Ll Els 5 w3 S
J)‘JJ_:Lo.?‘J_ijou\_.}'lej))O_i‘)b&uui;s‘)gf_e-jﬁmo_i\.g;_w‘au
Sl b e S U o e ol e Gbls [ Ssan |y e slaedl
REVI TR | (UL 9 IV -V O W PRSI B P UG U ¢ SO I
:\J_élui)')_a‘l«_;cnj):o}ust_gc‘_;(jsl_luLxJUmd))Jc;)j)_@ﬂ:l_izjlﬁ\.(o‘\
5l s 3l psban S S Sl 5 Sl aid) SO G dpdeS 5 il
S L asls aST s Sanla | 0lgr il 53 015U 3,580 ¢ ge slaaia
Sl oldlas o s g iy e Olallhs JAL_..ZG\SLS‘G\_;;‘\.: Sladss auls
S S ssban 5 550s 1 il glaasis 5o SIS gle Sty o pxp LI5S

AsL Ol sl 3l aaa (ol el Sl 32 Olw,ub

O 4 Al ) 93,55, 0L sEL a5 gel ¥
ol L dealas s Las SGas 5 WaelSuns 1y 0Ll s il (3 sal 4 55 sLdme Js 5
O3l 03 SR lean 1t o e Ghy s 534S Cil a3 (S il
Sl 1 slime glas Sy 5 ellays a8 5)ls 5525 slodte dis 55 LIy 30
Uil e i S 1y Ll 5t (K55 s s e ) sl ol Ly sl
el s il 5 W 4 s OV 4 OLIp BB Lo b Oy by L oS
— sl damal oS0 Jlie 3 (Y00 TG sl 5 g kISe) it sl s
el 0L 55 S e s sl S Ol | Ll sl st 2oLl
5 ke oLl 05 5o Ladl oy pa 5 A8 o S (sols ssbany 1) Ls a8 ails s

1. Mcllroy
2, Storbeck



‘1 il Ol selols ol el 6 Sab

e Olosl 91888 (Sl 188A T 0188 ) ) il e o 0L 2K 3
S el 5 a5y 0 Sl a4 S 55 bl g5 o8 as ol el (YooY
e 0Ll il K 3 (YY0 L o Y0 0) Olnsy 5 soe e Gk 5 an S
Sz o il 0L wlal o 5 153l sl 51 (g 5l 4 Cl BV 5 mar (slozx]
Sl e 5 B oS o el (Sa05 B et s ol e S
055 S Ol Aol 1 OLlsdl Sl b oS S o ST 5, Sy ol 3 e
Sls 58 csled s se sy ol lae st s La i)l L gt 5 plase (S b
el o el a bl gl il c g a5 Bl s 50, S5 ol el
A a8 e esli il 35 LSl s Olgsan 1y e oyl L3 5 Sl aanly

KQETR W B COVPI P ¢

3 o5t 5 Melli s 3 0581zl e WO sl (S oS ez S

ool ol el wb iy glos 28 sbay o laObadk ot ldanals Bs )l
S 2l Kb bim sl (K5 S il S Olpsa 0L REL oy iy
ol bl S e iy 15230 S ga b ands gt odils el s aS 15230 0185 58 s
wbresl il 3 Lol 8115 s o (S8 15 1580 0858 IS 51 ass Ve B0 Lgs sl il
2 (YA S LSOl Sl YA FSads (Y000 CBLL) L e el 1gd p iy
b 5 LS as (S5 S sate slaes S 55 OLI il amelr (o 5 o Bl 5l (gl
b osba 1530 058 ST aS Sl (YA (WS-l S 310 e
3k slees S 1 LOT O3 b pllly a8 5353 LS liS pad S 1) gt S 3

s g arlpe OT L Wy sladlie S1he b 123l malyr a5 45 olarl glasly s

1. Baker

2, Knight

3, Ladd

4, Lane, Hoffmeister, & Bahan
5. Bartha

6. Fleming

7, Skutnabb-Kangas



(\iﬁ“)?‘éjb.,:a OV 3)_5.5 WJ;}QLJQMUQA A\

SIS w358 0lss 5o b s il e bis w15l oS JIS5S 5l oys 40 B A s
AiS o (S5 15 glaosl gl s losls s 115 35l (s0iS OLS ¢Sk
3B &S b 0L 5l el bl s 531y S5 Lol copl plo €YYo 28 5 550)
(YA SISOl s aiS o LT ctimans O Sps 0 536 S S sba s L Sos o

Loy 328 5 o G Ess 5 el 2 (S b (S 68 e 36 55 0
G502 el gen dlosls xs Kos (slaspdS 5l GG 5 Smmw s 255 bt
53 0L5 pl sl edd 4l OL1pudl s OL5 Ol oay 1440 4 51 (6555 o L3 0L
03Litals ) g0 5 mo sl OLI 53l Gl3ss 5550l 53 5 0l oS pluns s alst e (slaaal
il 0L dydor B oy SIS0 R 5538 i 53 (VY syl 1) 5,8 0 13
) ol 423K (Gl ye slany s 5 plnn 55 My g 55 B G0 S e

AT A GARCIPIA AR

o Ll L5 Gob 5l g par Cpots b Bl o s LB S5 JUES G b 5l 0L S
GO ax S1.0s dal s e Sida oS bl s Gl e 4S5 050 4l L
Sy &3 Ol 5l (6 2in bl 3 LalS ek (S0l Ol ey ey slias |5l sl g oL
feadlsl 68 lcan boslaysis s sl lagtee Wl wsls
03l ol (VoA 8 Sl ) S e giluesly 1) Sl i gS e (ol (5,liS)
ol sl gale (el (i 5T L OlIT ile clijls aday sl Can s &S pla sl
P JRCH - L e RS O ] U e S T S PP P P I (NI P
gamen olde 5o 1 15l Olades 2 5 oLl 0L el bace sl (0 0) o (T A
o gl Sl oLl 0L Sl eslial 5 ol L3N O3 Sl 5 5 S8 &S 55k cpl b S e

1. Prichard

2, Bedoin

3. Dotter

4, Oralist

3. Krausneker



W 556 003501005 ol bl s Sk

i 3 1E5S) XS a Bl oS s L1 0L & A5 5w Dol b it 6Ll 0L
Catd g 03 55 JalS S i B gl 0L ans 5 S LS o 05l 15 4S5 sbolan (Y0 Y
o3 OV (VY L o YoV () sl o s 4 Cdda S sle pils 5 e
|53 Ol 53 (55 50130 e S slgs i 45 oo (ol y Ol 5 L1 5230
DEY OLSan 5 Los,S) 35 LU (S35 0153 53 st 0 anlis dr 5 ok
e opl 5 S Sldlas bl 5 (0444 5 sse (Vo0 Y Tgule 5 s p S
L st s B Shlecie 5 e ((Sa5 sl Olss o3 Sbs a s 280 sl bl &S J> s
ol 5 b3 Sl lgn 55 rman 5 (st 5ol s U5l 0L Ol sea) o5L31 0L sla o Ul )
O gl 15 (YN s s 58 5 F oy ) diS o a5 555 (o3 L5 Olyew)
Ly gl p b dal s e cbilodd Ll b o Lal 0Ly SO L S5 gliwl s oS ol il
5 e S) K Ll 555 g (5l 5 0L sl S Bls 5 il el s

(Yoo SY 5 g ,mb VY SO

OLS358 (gl ol QLil 3 s ammein sl Sy 51 3 (5310l LSl
L L0l i Pl 0o 5l s o O 8,813 i L 15l
Sl 5 S0 sl pste sl gy (Tevd & i) 55 S s e
O G b S plg 015 e oo bl s BLS 51 sjls sy Sl LS
L Ol sn = (oo JLED) Ol air 5l 3,8 S50 0l L oLl Ol edalie
0SS gloe s a el it )50 el s Ly oLl 0L 05,5 G
0,8 e LS s JLlS 5 SasS =l gl s O ie glls ol Sl &S b

. Goldin-Meadow

. Mayberry

. Muzsnai

. Pichler

. Koulidobrova

. Cormier, Schembri, Vinson, & Orfanidou
. Lock

. Spencer

0 N O g B~ WO N -



(\iﬁ“)?‘éjb.,:a OV 3)_5.5 WJ;}QLJQMUQA 4

YooV Sl YAV (gls) el as S 518wy s Esu ayse Lag 3 b

(Yo b 5 7 el

Il O848 ol 5Ly s Sy, ) ¥

o3lil 3550 ol ey ol Jliml asY s leslimal Uy Kl e 0L dr o
L s dal,lS Sl 3,0, ol ol ol 5 ol e 0L 5 BLSSI s

(8A0 (S L) 5l (58 e 255 4 Cd g 5 20 b cn
Olgsan QAT & L) ol S Lible slasli an o S5l gl oy S
0 e el (a5 el bl LS gl e ol sl S
5 el ib s ol o eslixl (gl Tl s (AT Mo Sle) Plesals
CBs i o a0l Jsane Oy s an SLaiS a8 Sl kb sy el b bl
oo 3 S5l Oladae (080 JOLLSan 5 a ) cdls Sl cslys s bl
esliul 5L bl s Jol Ay 4 5 o eSS DL e Ol oy Lagsls
o e B sl s aed bl 31L0VAAE CO LS 5 s 5) A S s
NS SlaS 15 S 0LSs S o LS a5y s Sl bl 6l —
S oS s s B lS) ol st esli il A 58 Sl s s ene SACS e

4_31;)\}4 oy eI S S glaelK s P 4_>fj§\ .(\aA0

' Marschark
2, Spencer
& Tomblin
4 Thayer
5. Tadoma
6, Hanson

7. Reed, Rabinowitz, Durlach, Braida, Conway-Fithian, & Schultz
8, Schultz, Norton, Conway-Fithian, & Reed

%, Goldstein

10, Proctor



e 556 003501005 ol bl s Sk

iS5 Iy S dile i Sab iy 655l L La i ol el

) oS u'ij'<'it" ijl;-

Golad slabls,l , ast oy N r

&;_w‘)‘.la.«_».::kg_i)b)\djugdl_vt <‘L§)‘l.‘. iJDJJ..{)))JSJ)JJJ\_A

iS5 S O pman ol (g5 Sl eslil s glas So,

SRS s pel) Al S s 4 s e Sladl ol S sl 6l 05l
o3l depllsl (GOl 3 55 Bl A5 o 5 st D 58 Oy Bl 81T
sl sla i o srols a5 (YA TOLL S 5 Ol s ) as
(V4QY PN ) FeolaS— i 5 T eMS— gl 3 Sy Jold (ol

osls J.:S;\SQ\.U'A...LSJU\.:.;..Z wj:....;.sﬁ);fzaAS.\.};ﬁ

S (s G b 51 S25S Sled s NS 5, S0
Bl a1y Sl asle ol sbaaliis hosliwl 31 5505 55 a3 et s
i 5, S, S Gl (sl 3, Sy Jolie 53 (1488 (S5 sl al) Wl 0
Sl ademr sl w5 Sl (ool s glaalis 5l S 5 e S cul e
SLaS a5 5 0L anw s Sl cmles gl o (ases glaalis 5 00 LS >
S Gl YA Ol Js sl et JOLL S 5 05 5) S e esliz il

(Y44A

', Estabrooks

2, Stredler-Brown, Hulstrom, & Ringwalt
3, auditory-verbal

4, auditory-oral

5. Pollock

6, Bowen, Howell, Muir, Reed, & Yarger
7. Tye-Murray



(\iﬁ“)?‘éjb.,:a OV 3)_5.5 WJ;}QLJQMUQA \\a!

Golus Lyl past oy oy y

Ol S o @l 1 Ol JolS s oLl 0L G b Sl solis LS
Sl Lol el stV s bl 36 amslr o Oy LSS el o L
A slaian b 5 la, 5 iS5l ol A ls ey 5 gl (bLS ) glant
SLS el (Ul o, Lal 0L 5 oLk 5 oLl Ol dile) o Ll (slaOls 56
5 S Wilesls wn g Jls o e (BLS 5 35l gl il ¢l

(Yol O

b5 1y b LA GLall 152 aal s Ol sl 53 5 25 J b o
Lol Loy sla S s o,ldl gLadl (sl sladls dsilen aslesls
Gl Sos sl g glaazlie Ol geay Lal dms o 0l |y Slwldols
0L g5 allan A58 a3 5 1T pleds ole Sl ealiind 3 a5 s
ST adlas ol la S5y 5 ol Sler Jaol d0ls o atdide ol e s
Sas 5 LS S |y e OBUS Sl e s 0L Yy ame [yed OLSs S S
i jgbay (YeT) E e 5Tl s L) a1 6K sl
S e 5 o)L 0L o Lal 0Ly shils sl db ppddly Lo 15 26 OLSs S
ATl (YT OS5 i) 5,8 sl 1) amel 0Ly S g )ld s
sl s i ol (LS 0Ly pole DL 48 1 (slaesl gl 3 155 OIS S
Ao 53 5 IS el S3 3 pdly (iSOl LSSl ol 3B s @

cjl_».::‘db)upj_’.ﬁjé ‘Jj}ts‘j“—”‘:’kst’b‘fl—’-‘)t—‘sjbj—:‘"_ﬁ)—"’)‘ Ju;wbﬁbdi

1. Schick

2, spatial

3, Lillo-Martin
4. Henner



WY il Ol selols ol el 6 Sab

AS S e a0 1 0L oS 3 U e Vgame GLS5SS e oplale ines
A8 0L 5 da YoV ) 55 o S (L3 a0 ol &

Sl okl by N Y

22 0Ll b amalr eali il 550 oL 0L (Ot oLl O 3) (Sl pl oLl Ol
wld (Sl el 0L Ol pean Jgama s sbany o il 05 5l o8 ol .l O
3 e ) il Tl il e s oLl 0L 1 OF 58 o Ll 355 s
5l eSS w03, S e (S Ol e 1 Ol ol (VoYY T 28
JJH) () 5 (Wl ,—=h J.<;l_iLu) Oy (liioy gloms am) (Glih —b slaa_dse
0L eslaila g 45 25 Ao (Y1) 28) ol (0L slapl sl )b il
3o 4l s DLl 3U sl (sl g5 e O3 S Ol rean Ol oL
05 oy b0l Sl (OTAY (g L5 ¥ 0 asl3s 3 Vo vl 3sl)
AYAL sl I (gl ) ol sl 2l | sladlw s Ol ) o L
s gde ey SATAE (a b ATAY (o, S OYAT (5 (g5l ge VAL oslh
R sl s il sLa0l; s dles (YA S Ol Y48
23 s b e glaallis a S I s e Of ol oL Oy s oy slad s

YR8 il 5 25) Wjls ege L5 Lme JUaz]
33l s Gletadd 5 bt (a5 el o shdnd ST Ol el oL
TNV Ol San 5 sl ) 555 ol 4 86 sl S Olsea s o)Ll 0L
35 03 ol ey i gal pdee s (Y0 5 Yool sl Y00\ sl
s 53 o Gl 5 3) A Wil 0L ol L 5 amals Cmar 3581 0
el Ll 3L b Oy S (Sl el ol Sl eslial ciliwlie (s

' Hall
2, Guity


LTS-57(3)-6-Rezvani-Formatted.docx

(\i'Y’)Y’E)Lwi&VEJJJ WJ;}QLJQMUQA N8

25 83,8 b 03 cp s 5 (5ol OVt Olabns (5 5l Sl Sglams s 0
Shestial 5 cmal Cins 0L 3b ol 05 sl s 45 550 ml o Lo
S Calempde ay jomie 5,80 ol S e 1 AL il | sl Ol
L JlS Bl (50l 3 0 sl m it sl oLl 5 ol 550l oL 55 6 L3l 0L
20l gla imsin (YOI o dsle) Cl 03 S 3 sdme | Sl bl Ol g
Jlie gl ) el o LT O ol 53 WWAS Jlw 5l as Sl o)lsl ol ol s
AVAY (6, S YA ool g YA 3 Ky S OYVAL wosljp 5 VAL (&5l
O 48 das oo 0lis (AT (S Olealw 148 o le —an S OYAS ( _ab
Asl g reb Lallos K05 Ogmen 5 Sl anb O S Sl e L
A8 o o351 5 O sia S Lyl glasls plas 5305 1y 30 4y o s as
Ales S Ol meed La iass ol (V60 coms oy 5 ol Y11 LJle)
|l 5 gmal G250 SO ol Se oal lsy Smcs 0L il Il DL gy O3 S
0Ly o3 Ll b andls oy O¥ax 5 0Ll o Ll OL5 sms 355 Jsl 0L Lo

Soldd 5 2l gladde S 57N Y

w Bl dile (Bl (ol sl IS amn 5 oS 0Ly oo o Sy (F 0

(et QOS5 555519) dsiS o plbsl [ olys SladS Ly )l (gl gt
s L add 1SS (ool 5,55 55 51 eslanal an (o, L1 L ol a5 sl
5 Osmslr) 2l 0 L3 0Ly e 5 LS m a5 51 Sl gl SLLEL ) WS
Oy 5 5l 51 Slaty )y LS 1 Laesl gl aS s .(04A4 ol LSan
Olgeay LS5 ol S35 Lo LS oS ol Guia (S o o3l
o3l ol JU 5 (ol oK s a8 Sl dsile adls s 53 LU, Jlx iy =

1. Watkins, Taylor, & Pittman
2. Johnson, Liddell, & Erting


LTS-57(3)-6-Rezvani-Formatted.docx#Kouhgard

Vi 556 003501005 ol bl s Sk

3 g oalial a3 ol 5L B pLSs 53 L oo 5 e o glndaes 55 s
03,5 i Ly ST gl il e cpmimees LYV 0L LS 5 o))
So5S 4SSl Clgnn Ll b oalial Wb pod il o joa a5 SLalS
g s ) gl SladS 505, S esliul (ol s SLedbl 5l G3s ) sba

DL 550 4 (S OL5 5590 £

o e s 5l 81 (gl 03 s (il Ol B sl Ol S oS
0P =l A e SO0 el pd e a8 S Sl 5 50S 1L 0Ll e
55 0y il glaaal 3 oS 5 gl o sl ol 51 ity Ul aS el sl
35 dal s asVsle el il Ly ol go uolds dsile 25 50] (glatais
el S S re ghyls Ol el iy e 53 (YoV0 Sl YN 5, S)
Aol Ll e suiate le 5l (gdee g 5 ol Oy S Sl cs S
23 (S5 gy o3l O3 pel iils ol ST e iy o9 O3 &S5l
) el s e 53 el S A3l andls 1 0L 2l sla e
Sl beVamrs s el cnl (p She 45 e ol as adi ot el 4 Sl
(0o Y000 Tl gl 0 reeS) AiSS bl s (Sl dl b )s JalS S L
(oS sl jles LS 315 (Gl (ALST U5 e ol 0l S 685
el 5 s Ll s las Lyl 1, Kb o ST 5 ol glas SIS

Y V.m\;e ()U)ﬂT oLy sle by ol u'<'*"°J3_

', Lane, Bell, & Parson-Tylka
2, Wight
3, European Commission



(\b?‘)ﬁ“é)w OV 3)_5.5 WJ;)QLJQMUQA \Vo

il slaa i 5015 e 1y Ol S Ol eay SN 0L 3
Sl OLslian Aoy 3B s, 50 il a8 ol o ga Sl 303 15 s 5550
G5 (T8 58 5 Sy 5V L) Asls SN 05 el a4 55 055
ezl el Sl el Olgr 5o 25 0 ot b4 (s 0 6
(i 5 e 5 9) Al | sl Ll S5l ¢l ol slac o b
5 Sls—o) e Graas (VoY S g i YeYE LS 5 Slss, Y V0
G G i sbas |l Ol sl mils S ol asls oz (YoYE LS
s el ol S ASls o5 Sl Jle iyl man U5 e o SO 0L 6 S50
Sl sladls g8l an @laidle ol o Saw asbider sl 31 4 S |, ala sl
51536 sl 51 (ol 48 il a5 BB e 3 e Dl o il I
OLLSas 5 S, 108 T35 ) 5y (SSlujss 5l ot Sl S [ 30S
Sl e 5 (Als S i L i) L3S il S e s 4 (Y08
(Rl o oS dsb 5o sl oLST alS lals Ol s loslal slaols
o9 Sl SLadl 15 s oo ar bt aljes Ol LS Olpean | o 3U 513
il oy 4o slselad 5 Je O3 S Olpeas a4 VAN a5l LS S

AQELVIRPSVSIPRNI U O WG 5 Vi B AN PI IR N -3

dpmdaS 5 pil O3 el 0L &l m (Gl (glmosls 4 w2 e s 4z b
o3l el (gl 013 pel il ol a0y sl g S5s i3 smal S5 550
3 LS SLulaols ol su s fas Sl e S 4 gl > 5 s

S o3 L siaS 5 13 Ol pal il SO 0l 6 S5l slasls — (SSben

. 00 mggaaa-Zysk
. Kontra

. Kuntze

4. Grosjean

5. Plaza-Pust

6, Padden

7. Ramsey

w N =



1\l il Ol selols ol el 6 Sab

dl_>-‘J.b gdl-a.k&d@l_.;g;_,w‘ UAJI_A.M.}).) 6.}).}\)& A:)l_*.“.b (Y'Y' “j:"jj) J\_"o.};

das a Sl plaaly 0L wdSl 8 la, iS5 OIS el 5 o 3asl 5
51536 0l pal Sl a5 (25 5al Ol eSSl (sl 528 55 S Sl
5ol arals ST elanrl Glical gl 0Ly il oy (S Hsbany |pooS
o Ll (Y1) S0 s ol 63,5 55 a3 S5 3l L) o B Slidios
Sle g b ge g ges S 5l SOl 3L OLSs S 5 Jlosly v Ll as s s
S]PR N e SOV P PULT o PO | B 0 RO [ U Cg e PR RSP B2 PP PP
el el e3ls olant] slela Pl Uy oclél S 0L 0l ) asle
5 1id Ol el J50ls a pss Ly sl 0L Olpeay asin a3 SOl 0L
5 Slsmd0) spbigm el 5 el | 536S 5 15l Ol el 23l 4y p 5 05 Ol s

(oYY OLan 5 Sles, Y YE Ol Kan

| bS5 120 531 4 (1 OL5 250l sl s, ) £

513l 3, 3 gl s Ol Ol ey eSO 0L o el (slmbs, o
o )Ll Ol as S e sledoy sl 5 S5 a0l sy Jol 5 S0 A i
eSOl Il sy cn 5 ool Aol (el o)l 0L L 15l 5,8 588
Sleslial corul ali s S a4 S K05 5, K, il )l 0L Olyeas
Gl o3 die glacs iy JLS s (Gl L) Sl 8 L I sl
Sl 5, S, (YT IO LS 5 Jl8) s e sle iy 1) Slbls ) 5 ol
15l 55 oy 5528 F s Ll el L5 (sl e S oslisad 7SS
TR L] v | 3 P PN S Py S U W . B B U gy P

S Ly oty a8 GLaol 6l ehisan (sl 308 5 153l 0l 5l S0

', Swanwick

2. Kyle, Campbell, & MacSweeney
3. aided speech

4. cues



(\i'Y’)Y’E)Lwi&VEJJJ WJ;}QLJQMUQA W

0L Ol geass 1y o,Lit 0l Ygmame 013 sal y2ils ) S o (6ol lion 0Ll il
Sl o 53 Yo 5 A o plnal (s LS, 1 el il o 55 s ol
535S ST 6kt 5 0L Vaane Lall 0iiS o Jewams OLlye 3l o5y 55 gal
“VLSLe33) A gel on e ol s oy T ds il s Ol Ol | 3
L kSl asile 5l 0 (6,85 ¢ el 3ils i (6l (T S
oLl 0L OF 53 S 0Ll il s s oldos 53 A3l (Sdder 25 Ll 5 o 4l B
ol sladls Sassael Ayl b o e sban oLl 0L el Sl 0L ke

33 g o3l | 550S 5 15l O e 215 &

o 48 el Gl 5 b5l Olpds (5 S el gl 5 (SO
A OT L i 550 5 1 3l O el 23l 5 sl 3 o L3l 0Ly Sl sl
KBS oS 3yt il s 53S0 )il 0L s 48 ol Slakas a4 5L csls s
oty (Yo Eosly 5 5l e Tolasl 5 5oLy oYV e Tl 5 550 asl,
g\jj_‘fu;_'b o=l eSS 5L oladas i35l glaasl p a8 U0S o sl (Y0)
L8 1 Oladee L5 sl ansls 1 3 1y o)l Ol (o35l (653 Adl3e L S o 1S
ho g e S5 Al sl 5 el 0L Ol e an oLl 0L Sl esli ol 4y
S sl oLl 0L ool O1LS e (b g eSS 35 5a L a5 408 e
Ol gmal il 515l 013 el 2505 (S3lmlior ol 1 sy el 0sle 34
Ol ey oLl O Sl esliul g S slateay oSO s sLoa DS s 5
et O3 5l Oladins 35 a8 cailiwalio 5,03 ST Lol bl sl s

ch._..:lla oJ\_:J 692 &)Hid})b t_’/)wLAOJt_J:‘ Ql_:))bdf)b Ql_s) d‘j&h

1. Barnes

2, Atherton
3. Eichmann
4. Padden



\WA il Ol selols ol el 6 Sab

Ol e ooy 38 53 odSlaslss o5l b e oly 3 sl —_
TNV O 5 o VoA TS oYV SYS VoA ) el

05 53 Ll ol 5 i 1536 L dls gl e 45 Sl el 23l (6l

Shesle ol el e Do 5 )ls L5.<4_..\.J )HTui;ls S5l slac b 50K

Lo ga (glaa s Tplsl slag s (L glaa il a Sl e (5L

LYY 5 Ca Y VY S VLS L) el (655 0 DU pls 5 La s g 3
Sl s s (S o Sl it el (nl eS¢l 1530 0 S
FOLLSan 5 o) Gl LBl e e o L Lol Sl (g5l
ol oMol (Y007 COLLSan 5 damee Y014 COLLSan 5 055 e Y00t
Oomen (Zadye Sy sl 5 04n 0Ls g S Sl Lse ol sl 4 )
sls o ldl i e 4l Ol s SO aed LS > g aS il slaalis
Shestial (ol 0y SO s sl 5 o sl S5l oL .(184Y U
Ao B slasiSS Jols as il (g5 0 L Joall s 5l o5 ie 2 b
i st Ly sl S s 5 Olas W15 e 5 smel G551 4yl 51 Olabl sl
Sl ans 03,5 oal b 5 gl el S OS5 Sl eslinl oyt St b S
Sl 5 o 5 ool Ol L (OladS aer 5ol A slaslit a5 Lol
oo 5 0303 555 ol i gl il cibio LU g ol 51 Sty
Glros S L IS sl Sheslinl L b o) ol s anl 03,5

', Gulati

2, Janakova

3. F.M.

4, Bernstein, Demorest, & Tucker

5. Pimperton et al.

6. Mohammed, Campbell, Macsweeney, Barry, & Coleman



(\iﬁ“)?‘éjb.,:a OV 3)_5.5 WJ;}QLJQMUQA W4

L oS s 55 5 5l ams 3Ll oS iin oy 25 sl o, &6 TS Y S S

LS Sl aslizal d gl 33l b saols 6, Ssh 5 sl s s e Shss
s glacadge 5 b IS5 51 ccal sdd ~1b LI Rl ol (S Ol (SGS
s sS sl g 6 Ll SaS LS S e eslizad (1S 0L ool il s
A S SIS el ol an S A L Ol shey el ok AT DL s
Slazls oles 52lad (8 omab S ol jad 40 48 ol s slacnd s 5 s IS 51 B
FOLar 5 s VT 0L 5 oIl YWY ) 5ad e eslinal (oS 0L
b S a3 LI 530 01855 L oS (313 Ja 5 e3lital 5l e ] (T4 1V

Aled a5 LS5 alis S 5 4 L So 8 dagls pled sl el el

S 5 0L N0 a5 sl ol s Sl A S5 L Ol jen [ gban S8 LS
elgl 03 5 ol 5ol a0l (sl pLS ol el s e0ls e il
1 ol ol i il sl b | 26 OLSs 8 s ()ls ledibl Ll ,
b ol o Gk il s sl oL Sledbl s Ll 6l
S sl a8 il s 5,05 a1y LS Jslas el sla iled lsm B3 S
5 S i) s 4l o it e ST Al fe 5o 31 oSS LS laallis
Ssbany 4 e Juilest SLedbl) s ;b il 5 (Olas S5 55 OF Jome

s o S FlaaSTy 5 Ol gsean o)Ly elel 05 55z SNl Olo san

. Buhr

2, Leybaert, Bayard, Colin, & LaSasso

3. Rees, Fitzpatrick, Foulkes, Peterson, & Newton
4, consonant and vowels


LTS-57(3)-6-Rezvani-Formatted.docx#Domagała2016

A 556 003501005 ol bl s Sk

e b sl Oy el s oSS LS Sl eslial a sl gla b lS
el 0 Lt (V44A) * i S s P 5 (VAAA) TS 5 TS LS (19ASE)
VLY e i (S8 5lasS plibal 4 s (V43A) 2555 5 Ca (Jl i
Olgea |y oLl a8 LSS ol (gl b Ol 4l L2l 51 a5 S L 1y Cslsnaduls
5SS plesl S sl DLt Lol glaassly s S 1ol st gol o sl 0L
Ol am 63 3 0m Bl 1,85 53 Ol sl SHIs pUils 5 S g 55 B sboasy

RGIU I W U c‘bﬂ sl ) C'La) sdisy S 1y il

O3l 51 4 sl O Ol (S0l 03 50 o L5 SlaOls 25 5]
o ilie slas Sy lyls i gla, s 3S 5s gl s IS gl
dle) Sl e sla gy Gbae sl S A VLG 1 s s a S J s

Laol 5 dii a5 lice samme diles S oLl (Y014 ML 5V S, 5=VS o gs
(S5 S raNT M SIB asile) abn 5,y s el Ol Sl eslin el 1 55
5o 3 e dile (ol Sl (glay s i8S a S ls A ST (Y oA Myl YN
Sl Gl oy Olgean o)l 0L s Mo g 4l 5, ol Sl o504
ol o3 (YA J‘rjﬁa)tj_w YO oyl ) 5,8 e LS s >l 0l
S50 Jotd 1 La0l (5l 0L 5 o5l 0L 51 015 saloles il sy 58
- alis glaciw b play 58S  Jolie 53 5,8 e )5 eslinul 5,50 sl 0L

. Chapman

. Clark

. Sacken

. Bement

. Queni

. La Palabra Complementada
. 00 mggaaa-Zysk
. Podlewska

. Falkowska

10, Machové

1, Svartholm

© 00 N . a B~ W N -



(\iﬁ“)?‘éjb.,:a OV 3)_5.5 WJ;}QLJQMUQA AN

ool 53 sl 0l Sheslinal 5 les S (65w (ol alis gla iy,
S VLS Lo ps Y1) () Kilamdls (6 maS AST i30S 5 15l 01 ssl0ls

XACA ROV PV SAPPSP EPRIATR WIRGH L3 O I W U

p.GUHTJ:;\;;\Hﬁd,x_sbcu_;;ﬂét_au;juwgua\rgﬁ
S 58t jo S a8 il ditee Sl o Sae (W 5 o slacd shas
2 LalT (6550 slasl am ol Sl 5 el LS L s
Se st S, s oo S ol el S cmd 53 S e Sy
WJeaglgeas (Yo VE (sl 5 g S Yoo A T sl S 5 S50 as ol
255 2 1 eSS a s oles Ol s 53 OL1 23U 4 sl slael
S g eslizl o )L3 0L Sl 03 S gba 5 akes Ly a5 Sz S
L e U 08500 51 (30 sla il 5 ol an ol Sl e 5 ] NS
L O 3 el e Sae S 5,8 o aa i o ali i B ae 0Ly 5 il

534S 1550 ol Ol sl Jils 5 5 s ()t alge ol sl

Sine Mgt 5 Sl id Al sl ol 5 iy Sl 355 0V 5L
oo foy S 5 TS) sy el 5 818 s el OLSGI LS st sl
3wl ke 5aalols o el (ol g 53 (YooY B IS 570 5 3
b o 5l 515 el sl Ol el L5 aes 03l sl () 5551 plla il
bl Jls a5 ol o yae 355l 55> S ke (s 015 el 2505 pLss|

o ed BB s ol s S el ui:)'j_J): =S 53 5 oS Lk LS)"M('—:“’:

. Kellett Bidoli &
. Ochse

. Bajkd & Kontra
. Inclusive

. Clough

. Corbett

. Frederikson

. Cline

0w N O A W N =



\AY il Ol selols ol el 6 Sab

QQJW&lﬁ JMJ:_..«JJ‘).}}C}_'JA LSLAJ}’\S‘\JJ_AJL;& oo olad=s il

VXY s lsla VA Tl YWV O 5 0l 5l8) ol e O 50

L 0yl Siils sl ol 0Ly 53l s sla b, oyl Slidios mls
Sl S 3 05,5 ol Il i alad s e gl SUIS 5 Lasl
)il g ale Ol S e (slahias 53 EsLS 4y LS Ol el 2l
5 il Pl el Sl (el (Al 05,8 oo Ly a3 S
Laol gl 48 (6,850 0 g 03 Sy 53 Olssl Lisils 51 ass 295 b olodes
s opdar a3 La WIS plde S SIS C e ol g
Sl S ol O el il (il g s O3 5 DLy 25 il
3503 Lol (63 3 Dl 5 5 La oUls L 1y BLS, op i 45 (63,5055 L agrl s
S5 i s ol Gla i) et Sl i Slides 4 S J s se il dal
Bls (gl 355 e i i3S gl O35l 0L 5 (g 3ldindl 5 el s 50
ol plaialy 5 mls (Dens Ll sl a sl anl i O
DLy 53l 3 Sl s sl Al e a2y oL 51 0l 5l 2l Olalas

.J.;J:.goj.@_.: Ll

GS doe g Lo 0

oo 01803 as s 1 ls 1 Loy 68l 6l rnb slwiad sl 31 >
S Ol S S 2 a2 O s o arlgn Sl Lol 26 G o
|ptb 3,80 51 (ol T S U s LS 0L 6 8ol o Ll e Ul
il oLl 0L ale (gl 03 SO Lol ek 0L a1 536 slls b

1. Florian, Rouse & Black-Hawkins
2 Price
3. Howard



(\iﬁ“)?‘éjb.,:a OV 3)_5.5 WJ;}QLJQMUQA YAV

033 05 darme Ly sl O3 B 3 ol 3 S0 (o0laiS Ol S 6,550
A3 oY sl 5SS s sl Ol a0l s 5 O3 selOL3 6l Ll e

5okl el o B e st s L 0l 6,850 aUls 4 e
Sl o, L3l 0L Al 01l als (S 0L (o3l g 5 (s s Ol
PRRUEU TN FCMNN U [ I SRV [ PRy B B T RER
L Yane 1520 Ol5el0ley ol s osds 33l o a1 05 (6,850,
iy La il ol s e ar e ol 5 05 6550 s S sl il
O s oS Ol ol a8l sl e (ol Oy S 5 b il pis
Oy 5o olge 5 Ails s 0Ly S Sl el s 5 JeSe i 50 iy
Sl OS5l Bl ol ol 5 0l S al s Cthge LS (g ,LaS
L old g Ope A 5 Sos wlwl 5 anl GlasS 53 0Ly s deld 5 (5520

0558 (SOl 05 > el S ST 53l 013 5el0Ls sl 1S el (g
Sl ST i lin s Ll e ils Bl JalS ) sboay o)Ll 05 pmen 5 555
Cb b ea b ge ol N e a3 s LSS 48 55 b
Sl s a5 das e DL 1 0Ll 5l el 5 by e S5 sla U155
e o 33l o e 1 1 (0 5 (o) (LS slalls 6,85 53 s 5
O o iy 5 15t Ol alols SLus kS am o l a a5 5 S o Jds
analr 3 05,8 ol Cmbge 5 oLl Al e el LSl S Ol e

LS LS

53 5biaS 5 1eslosl 3l ey e gla Hlr oy e oS el OF 51 S Slidos
5 5550 sl ol glalls 5l ol Jmles 5 oSl Ol ol
T G 5 0 S e IV Y (S VL Sags VoA M J e S YA d 5, S

. Cole



VAL 556 003501005 ol bl s Sk

sl ol o (YA QoS 5 Jpe V0 VE LS 5 Sl YV d 5y S
ol aS ol O S st 5 | yme 5 oyl Ol b OIS il il
G55 53 Oyl 0Ly 5 Oladas (gl o 1) omwlio ol glaol,y 5 550l 35 s
3 e St Al e La O l aS al 8 s ol b sl slaol
3 5 03,8 S8 sl slails iS5l 53 1pedaS 5 15l Ol sl 2ils i 5o

las Colem Ol ol jils cpl 3 b pamie Sb3 gl il

Sl sl G s 5 a5 SOl s i30S 5 13 sl Sl
S Sl (o2l ply el sl S Sl Glis g3 55 e S U1, 5
Ol bl sla il 5 Laoloius slasls oyl sladls Sk olubs,s
d S 5 S IS 53) s plalid 1) o L3l 0l 5 o3l Ol ¢ (S
PUP N EPRPINO S RENIN IR Q R § S0 UE USSP RS- £ DRI INE PSS PR
5 el Gl 5o 5 JSH e IS0l S35 sl S 4
135 5 o 0yl 5 slaslginy Ol o556l

5ol 0l L Oladne bl :00) el S231s 5 Oloadas 4 o, il Oloy o 3—n!
53l 5 1508 015l (2305 Ly Bl )3 Jogad el LS 0Ll s al Sa 3
03,5 )5S 5 AaS 0 S8 5 mlem 5 cte b sl an oS o
Ol oslys Ol sl 2303 5 Olsdas (sl masd (slmeyss 5 i 3ol LaelS)S
O3 gmel 5305 sy Sidin Jiien 5 2 ol an J01g e 0Ll sl S b 5 o L
LS S

03 1 g 5 1 gl O3l slasl s cmlin sy (gl g 1 b

a5 Oblp b elaxl 5 Sn b sla Siyan dob 50l Glymme > b

1. Mole, McCall, & Vale


LTS-57(3)-1-Rezvani-Formatted.docx#Csizér

(\£~Y)Y3)L~; OV 3)_5.5 WJ;}QLJQMUQA \AO

bl a5 sl S Ladl Kapcya Ly oa 3550l (glyme LS 550

AL Al g xi

S eslial (el geany il daa 3351 5 pl il 1B Anl 0Ly il Sa b dlala
5 G e A5 e el glas 3 0Ll aU s b glasle 5 el

LS o 58 013 5al0L5 53 1 Sy

sl 3 e (Ll lp 5 (s SLADUS) (35 g0l mlis d (s fans Sl 331
e S S5 O U 5 0Llsal S b s a5 (il e b
L5 il 0Ll st ol o 5 Sn b L o e (gl pme ol ul wle o

el o s S L s 0T Kaa g gn S S ules| Ol el 250

Les pmen el HgiteS 5 1 5B 015 el OLu5 3550 53 amsler o508 AT 5l
2 LIl S b 5l amalr vgd dnl aslly 5 pd 3 sdmme 5 sl sLasl 4
Al e 0L il S b 5 sl L a0l el Sl ATl sl

S SaS 05 S opl b e Jalas 5 ol e o8
S sl 3 ol OS5 S0 Ol sy 0l sl Kon 3 Uy bsl (IS sboay
a8 3 e 3 O Tols sl Sales 5 e S ol
slowl a4 Sl (S o SaS mls lails 6,850 sl as Lsw Slldsl oyl

il o b Som b i 5 S el sl S



A il Ol selols ol el 6 Sab

wbols

o iz wbOLL) ol Sl Obs s (silwoils slotol s _olaiil OYAT) .G o SuOloske
Ol Sl 5 psle Al oDl 35T ol&sls (ad ] ulid IS

WBOLL) b6 Sl Obj s LT niian 5 ooyl Costle 4 oI5 (VYAL) e sl
bl o Siils (Al s S el i

o iz aebOLL) sl S0 0L o LU o ldOl ey e OYAE) 7 col3d
S o s (| sl lS

Al DLl L 0L 3 35ad 5 Oloj &Y sdo 3 paiil (SsSo eusn (VYAY) Lo anb
g s o8l (Wl i S el e asbOLL)

csla iag i 4 i (Se 655) Sl oulal b3 5s 8 .0080)) L3 cCmsndy 5 od ool
https://doi.org/10.22108/jrl.2023.136703.1719 a\-\\Y (V)£ ( wledOl s

JA}J;‘ 4_2..5) 0 MLJ; d’i‘j)‘ Lg‘j"‘) &}‘Jb (ub_-ﬁ)) ) ‘u“ﬁ“)ﬁ‘(”_‘ui"mfh“" 4ch~\$

Lf‘:vf/’ g:,:;/,gvbd 2 _/44‘ L;Z?[;‘AJ Lf‘;'éjjf - L{«,LG MLAL«JJ L;:\Ji\o)u‘ QL)
https://doi.org/10.30495/jedu.2024.33350.6704

oS e uUQL:L{) B o LSl O s (st Oloj 0L ) 2 .(\YaY) C (SS

Sl o () S

il pize wabOL) ol L 0L 3 i b AL OFAE) e msle e S
) ol (| el lS

el obispl S5 4 sl5 DL isel alid e 5 s, OYAY) g o Sas
LSLblb ke o8ils (Uil bl lS sl jize 4sbobL) (OL/sil)

s 5 L S (VAR e sl 5 o iS

sdis e asbOLL) sl o)Ll 0L o Aed 058 L0l o OTAV) L Ghsslgs

Sl o () el S


https://doi.org/10.22108/jrl.2023.136703.1719
https://doi.org/10.30495/jedu.2024.33350.6704

(\i'V)Vz)W OV 3)_5.5 WJ;)QLJQMUQA YAV

BE v_ébi.:.;l 9 u“ij“’aj (_QLA.,\..qjjﬁ Csl);e\ (\i"‘) U‘;J GL;:LIEJ L§f<“£ 9 "C‘d)}k:‘; o ‘Uzj.)g':;

https://doi.org/10.22034/jls.2023.140188.1053

Alemi, M. (2016). General impact of integrating advanced and modern technologies
on teaching English as a foreign language. International Journal on Integrating
Technology in Education, 5(1), 13-26. http://doi.org/10.5121/ijite.2016.5102

Arnold, P. (1997). The structure and optimization of speechreading. Journal of Deaf
Studies and Deaf Education, 2(4), 199-211.

Baglieri, S., & Shapiro, A. (2017). Disability studies and the inclusive classroom:
Critical practices for embracing diversity in education (2nd ed.). Routledge.
Bajkd, A., & Kontra, E. H. (2008). Deaf EFL learners outside the school system. In
J. Kormos & E. H. Kontra (Eds.), Language learners with special needs: An

international perspective (pp. 158-188). Multilingual Matters.

Baker, C. (1999). Sign language and the deaf community. In J. Fishman (Ed.),
Language and ethnic identity (pp. 122-139). Oxford University Press.

Barnes, C. (2020). Understanding the social model of disability: Past, present and
future. In N. Watson, A. Roulstone, & C. Thomas (Eds.), Routledge handbook of
disability studies (pp. 12-29). Routledge.

Barnes, L., & Atherton, M. (2014). 'What's the sign for «Catch 22"?": Barriers to
professional formation for deaf teachers of British Sign Language in the Further
Education sector. Journal of Further and Higher Education, 39(3), 417-434.
https://doi.org/10.1080/0309877X.2013.869564

Barnes, L., & Eichmann, H. (2010). No time? No support? No idea?: The future of
BSL teaching. University of Central Lancashire.

Barnes, L., & Padden, T. (2009). Researching the pedagogic needs of BSL teachers.
University of Central Lancashire.

Bartha, Cs. (2005). Language ideologies, discriminatory practices, and the deaf
community in Hungary. In J. Cohen, K. T. McAlister, K. Rolstad, & J. MacSwan
(Eds.), Proceedings of the 4th International Symposium on Bilingualism (pp.
210-222). Cascadilla Press.

Bedoin, D. (2011). English teachers of deaf and hard-of-hearing students in French
schools: Needs, barriers and strategies. European Journal of Special Needs
Education, 26, 159-175. https://doi.org/10.1080/08856257.2011.563605

Bement, L., & Quenin, C. (1998). Cued speech as a practical approach to teaching
Spanish to deaf and hard of hearing foreign language students. Cued Speech
Journal, 6, 40-56.

Bernstein, L. E., Demorest, M. E., & Tucker, P. E. (2000). Speech perception without
hearing. Perception and Psychophysics, 62, 233-252.

Bowen, S., Howell, J. J., Muir, S. G., Reed, S., & Yarger, C. C. (2004).
Communication methodologies: Matching communication options to children. In
S. Watkins, D. J. Taylor, & P. Pittman (Eds.), SKI-HI curriculum: Family-



https://doi.org/10.22034/jls.2023.140188.1053
http://doi.org/10.5121/ijite.2016.5102
https://doi.org/10.1080/0309877X.2013.869564
https://doi.org/10.1080/08856257.2011.563605

M 556 003501005 ol bl s Sk

centered programming for infants and young children with hearing loss (pp.
1491-1568). HOPE.

Buhr, A. P., Scofield, J., Eyer, J. C., & Walden, T. A. (2017). Cued self-awareness
and speech fluency. Speech, Language and Hearing, 20(4), 187-
195. https://doi.org/10.1080/2050571X.2016.1277455

Campbell, F. K. (2009). Contours of ableism: The production of disability and
ableness. Palgrave Macmillan.

Chapman, 1. M. (1984). The effects of cued speech on the auditory discrimination of
English vowels by hearing Chinese speakers [Unpublished master's thesis].
Mississippi University.

Chen Pichler, D., & Koulidobrova, H. (2016). Acquisition of sign language as a
second language. In M. Marschark & P. E. Spencer (Eds.), The Oxford handbook
of deaf studies in language (pp. 218-230). Oxford University Press.

Cherney, J. L. (2019). Ableist rhetoric: How we know, value, and see disability. Penn
State University Press.

Clark, C., & Sacken, J. P. (1998). French cued speech: Teaching French in a
mainstream college classroom. Cued Speech Journal, 1, 57-70.

Clough, P., & Corbett, J. (2000). Theories of inclusive education: A student's guide.
Sage.

Cole, D. (2008). English as a foreign language for deaf adult students: Rethinking
language learning. In C. J. Kellett Bidoli & E. Ochse (Eds.), English in
international deaf communication (pp. 179-192). Peter Lang.

Cormier, K., Schembri, A., Vinson, D., & Orfanidou, E. (2012). First language
acquisition differs from second language acquisition in prelingually deaf signers:
Evidence from sensitivity to grammaticality judgement in British Sign Language.
Cognition, 124(1), 50-65.

Csizér, K., & Kontra, E. H. (2020). Foreign language learning characteristics of deaf
ddd eevrrlly aar(]of haarigg ttnnnnt.. The Modern Language Journal, 104(1),
233-249.

Dmnaght a-yy sk, .. (2013a). Written English of Polish deaf and hard of hearing
grmnmrr ccllll  ttunnnt.. In .. Domaghtta-yykk (,,,,, English as a foreign
language for deaf and hard of hearing persons in Europe — State of the art and
future challenges (pp. 163-179). Wydawnictwo KUL.

Dmnaght a-yy sk, .. (..... .)13)) ) English as a foreign language for the deaf and
hard of hearing in Europe — State of the art and future challenges. Wydawnictwo
KUL.

Dmnaghtt a-yysk, .. ())1)) ) Tecchigg ggglihhss a eeoodd lgggggge to aaaf ddd aard-
of-hearing students. In M. Marschark & P. E. Spencer (Eds.), The Oxford
handbook of deaf studies in language (pp. 250-263). Oxford University Press.

Dmnagh a-yysk, ,,, & dddlkkkk,, A. (9919). tt ratggiss ff oral mmmmiii aatinn ff
deaf and hard-of-hearing (DHH) non-native English users. European Journal of
Special Needs Education, 34(2), 156-171.
https://doi.org/10.1080/08856257.2019.158139



https://doi.org/10.1080/2050571X.2016.1277455
https://doi.org/10.1080/08856257.2019.158139

(\i'V)Vz)W OV 3)_5.5 WJJ)QLJQMUQA \AQ

Devlin, R., & Potheir, D. (2006). Introduction: Towards a critical theory of dis-
citizenship. In D. Potheir & R. Devlin (Eds.), Critical disability theory: Essays
in philosophy, politics, policy and law (pp. 1-22). UBC Press.

Dotter, F. (2008). English for deaf sign language users: Still a challenge. In C. J.
Kellett Bidoli & E. Ochse (Eds.), English in international deaf communication
(pp. 97-121). Peter Lang.

Estabrooks, W. (1994). Auditory-verbal therapy for parents and professionals.
Alexander Graham Bell Association for the Deaf.

Estabrooks, W. (2006). Auditory-verbal therapy and practice. Alexander Graham
Bell Association for the Deaf and Hard of Hearing.

European Commission. (2005). Special educational needs in Europe: The teaching
and learning of languages. Insights & innovation. University of Jyvéskyld.
http://tictc.cti.gr/documents/doc647_en.pdf

Falkowska, J. (2016). Monolingual, bilingual, trilingual? Using different languages
in nn FFL clsss frr tee D/aaaf. In .. Domgglta-yykk & .. H. Kttt ra (.... ),
English as a foreign language for deaf and hard of hearing persons: Challenges
and strategies (pp. 55-72). Cambridge Scholars.

Ferguson, P. M., & Nusbaum, E. (2012). Disability studies: What is it and what
difference does it make? Research & Practice for Persons with Severe
Disabilities, 37(2), 70-80.

Fleming, J. (2008). How should we teach deaf learners? Teaching English as a
written language to deaf European students. In C. J. Kellett Bidoli & E. Ochse
(Eds.), English in international deaf communication (pp. 123-153). Peter Lang.

Florian, L., Rouse, L., & Black-Hawkins, K. (2017). Achievement and inclusion in
schools. Routledge.

Frederikson, N., & Cline, T. (2002). Special educational needs, inclusion and
diversity. Oxford University Press.

Goldin-Meadow, S., & Mayberry, R. 1. (2001). How do profoundly deaf children
learn to read? Learning Disabilities Research & Practice, 16(4), 222-229.
https://doi.org/10.1111/0938-8982.00022

Goldstein, M. H., & Proctor, A. (1985). Tactile aids for profoundly deaf children.
Journal of the Acoustical Society of America, 77(1), 258-265.

Goodley, D. (2013). Dis/entangling critical disability studies. Disability & Society,
28(5), 631-644. https://doi.org/10.1080/09687599.2012.717884

Goodley, D. (2014). Ableism. In D. Goodley (Ed.), Dis/ability studies: Theorizing
disability and ableism (pp. 21-35). Routledge.

Goodley, D. (2017). Disability studies: An interdisciplinary introduction. Sage.

Grech, S. (2012). Disability, poverty, the majority world and the neocolonial:
Introducing critical global disability studies. In D. Goodley, B. Hughes, & L.
Davis (Eds.), Disability and social theory: New developments and directions (pp.
52-69). Palgrave Macmillan.

Grosjean, F. (2010). Bilingual: Life and reality. Harvard University Press.



http://tictc.cti.gr/documents/doc647_en.pdf
https://doi.org/10.1111/0938-8982.00022
https://doi.org/10.1080/09687599.2012.717884

14 556 003501005 ol bl s Sk

Guity, A. (2021). Reflections on the names of the sign language of Iran, and a
proposal. Acadeafic.
https://web.archive.org/web/20221219235211/https://acadeafic.org/2021/02/11/
reflections-on-the-names-of-the-sign-language-of-iran-and-a-proposal /

Gulati, B. (2016). Visualizing: The most effective way to teach EFL to deaf and
hard-of-aaarigg ttnnnnt.. In.. Domgghta—Zy” sk & E. H. Kontra (Eds.), English
as a foreign language for deaf and hard of hearing persons: Challenges and
strategies (pp. 153-167). Cambridge Scholars.

Hall, W. C. (2017). What you don't know can hurt you: The risk of language
deprivation by impairing sign language development in deaf children. Maternal
and Child Health Journal, 21(5), 961-965. https://doi.org/10.1007/s10995-017-
2287-y

Hall, M. C. (2019). Critical disability theory. In E. N. Zalta (Ed.), The Stanford
encyclopedia of philosophy (Winter 2019 ed.).
https://plato.stanford.edu/archives/win2019/entries/disability-critical/

Hall, M. L., Hall, W. C., & Caselli, N. K. (2019). Deaf children need language, not
(just) speech. First Language, 39(4), 367-395.
https://doi.org/10.1177/0142723719834102

Hanson, A. (1930). The first case in the world: Miss Petra Heiberg's report. Volta
Review, 32, 223.

Howard, K. B. (2023). Supporting learners with special educational needs and
disabilities in the foreign languages classroom. Support for Learning, 38(3), 154-
161. https://doi.org/10.1111/1467-9604.12449

Janakova, D. (2008a). Time to share: Practical strategies for teaching English to
Czech deaf students. In D. Jandkova (Ed.), Teaching English to deaf and hard-of
hearing students at secondary and tertiary levels of education in the Czech
Republic (2nd ed., pp. 59-64). VIP Books.

Janakova, D. (2008b). Various methods used in EFL teaching of deaf and hard-of-
hearing students in heterogeneous classes. In D. Janadkova (Ed.), Teaching
English to deaf and hard-of-hearing students at secondary and tertiary levels of
education in the Czech Republic (2nd ed., pp. 65-73). VIP Books.

Johnson, R. E., Liddell, S. K., & Erting, C. J. (1989). Unlocking the curriculum:
Principles for achieving access in deaf education. Gallaudet University.

Kattari, S. K. (2015). Examining ableism in higher education through social
dominance theory and social learning theory. Innovative Higher Education, 40,
375-386. https://doi.org/10.1007/s10755-015-9320-0

Kellett Bidoli, C. J., & Ochse, E. (Eds.). (2008). English in international deaf
communication. Peter Lang.

Knight, P. (1998). Deafness and disability. In S. Gregory, P. Knight, W. McCracken,
S. Powers, & L. Watson (Eds.), Issues in deaf education (pp. 215-224). David
Fulton.



https://web.archive.org/web/20221219235211/https:/acadeafic.org/2021/02/11/reflections-on-the-names-of-the-sign-language-of-iran-and-a-proposal
https://web.archive.org/web/20221219235211/https:/acadeafic.org/2021/02/11/reflections-on-the-names-of-the-sign-language-of-iran-and-a-proposal
https://doi.org/10.1007/s10995-017-2287-y
https://doi.org/10.1007/s10995-017-2287-y
https://plato.stanford.edu/archives/win2019/entries/disability-critical/
https://doi.org/10.1177/0142723719834102
https://doi.org/10.1111/1467-9604.12449
https://doi.org/10.1007/s10755-015-9320-0

(\i'V)Vz)W OV 3)_5.5 WJ;)QLJQMUQA V4

Kontra, E. H. (2019). The L2 motivation of learners with special educational needs.
In M. Lamb, K. Csizér, A. Henry, & S. Ryan (Eds.), The Palgrave handbook of
motivation for language learning (pp. 495-513). Palgrave Macmillan.

Kontra, E. H., & Csizér, K. (2013). An investigation into the relationship of foreign
language learning motivation and sign language use among Deaf and hard-of-
hearing Hungarians. IRAL, 51(1), 1-22. https://doi.org/10.1515/iral-2013-
mastheadl

Kontra, E. H., Csizér, K., & Piniel, K. (2015). The challenge for deaf and hard-of-
hearing students to learn foreign languages in special needs schools. European
Journal of Special Needs Education, 30(2), 141-155.
https://doi.org/10.1080/08856257.2014.986905

Kormos, J., & Smith, A. (2024). Teaching languages to students with specific
learning differences. Multilingual Matters.

Krausneker, V. (2008). The protection and promotion of sign languages and the
rights of their users in Council of Europe member states: Needs analysis. Council
of Europe.

Kuntze, M. (1998). Literacy and deaf children: The language question. Topics in
Language Disorders, 18(4), 1-15.

Kyle, F. E., Campbell, R., & MacSweeney, M. (2016). The relative contributions of
speechreading and vocabulary to deaf and hearing children's reading ability.
Research in Developmental Disabilities, 48, 13-24.
https://doi.org/10.1016/j.ridd.2015.10.004

Ladd, P. (2003). Understanding deaf culture: In search of deafhood. Multilingual
Matters.

Lane, H. (1995). Constructions of deafness. Disability & Society, 10(2), 171-1809.

Lane, S., Bell, L., & Parson-Tylka, T. (2006). My turn to learn: A communication
guide for parents of deaf or hard of hearing children. Bauhinea Press.

Lane, H., Hoffmeister, R., & Bahan, B. (1996). A journey into the deaf-world. Dawn
Sign Press.

Leybaert, J., Bayard, C., Colin, C., & LaSasso, C. (2016). Cued speech and cochlear
implants: A powerful combination to natural spoken language acquisition and the
development of reading. In M. Marschark & P. E. Spencer (Eds.), The Oxford
handbook of deaf studies in language (pp. 359-376). Oxford University Press.

Lillo-Martin, D., & Henner, J. (2021). Acquisition of sign languages. Annual Review
of Linguistics, 7, 395-419. https://doi.org/10.1146/annurev-linguistics-043020-
092357

Machové, P. (2008). Various methods used in EFL teaching of deaf and hard-of-
hearing students in heterogeneous classes. In D. Jandkova (Ed.), Teaching
English to deaf and hard-of-hearing students at secondary and tertiary levels of
education in the Czech Republic (2nd ed., pp. 65-73). VIP Books.

Mallett, R., & Runswick-Cole, K. (2018). Approaching disability: Foundational
perspectives. In R. Mallett & K. Runswick-Cole (Eds.), Approaching disability.
Routledge.



https://doi.org/10.1515/iral-2013-masthead1
https://doi.org/10.1515/iral-2013-masthead1
https://doi.org/10.1080/08856257.2014.986905
https://doi.org/10.1016/j.ridd.2015.10.004
https://doi.org/10.1146/annurev-linguistics-043020-092357
https://doi.org/10.1146/annurev-linguistics-043020-092357

K\ il Ol selols ol el 6 Sab

Marschark, M. (2007). Raising and educating a deaf child (2nd ed.). Oxford
University Press.

Mayberry, R. I. (2002). Cognitive development in deaf children: The interface of
language and perception in neuropsychology. In S. J. Segalowitz & I. Rapin
(Eds.), Handbook of neuropsychology (2nd ed., Vol. 8, Part Il, pp. 71-107).
Elsevier.

Mayberry, R. I., & Lock, E. (2003). Age constraints on first versus second language
acquisition: Evidence for linguistic plasticity and epigenesis. Brain and
Language, 87, 369-383.

Mcllroy, G., & Storbeck, C. (2011). Development of Deaf identity: An ethnographic
study. Journal of Deaf Studies and Deaf Education, 16(4), 494-511.
https://doi.org/10.1093/deafed/enr017

McLaughlin, J. (2017). The medical reshaping of disabled bodies as a response to
stigma and a route to normality. Medical Humanities, 43, 244-250.
https://doi.org/10.1136/medhum-2016-011065

ee kkaaaa, H,, nnd R. ttttt trrrr th (9999). aaa t’s oo ‘rriticll” uuuut rritiaal
disability studies? Australian Journal of Human Rights, 15(1) 47-76.
https://doi.org/10.1080/1323238X.2009.11910861

Mohammed, T., Campbell, R., Macsweeney, M., Barry, F., & Coleman, M. (2006).
Speechreading and its association with reading among deaf, hearing and dyslexic
individuals.  Clinical Linguistics &  Phonetics, 20(7-8), 621-630.
https://doi.org/10.1080/02699200500266745

Mole, J., McCall, H., & Vale, M. (2008). Deaf and lultilingual: A practical guide to
teaching and supporting deaf learners in foreign language classes. Direct Learn
Services.

Moores, D. F. (2010). The history of language and communication issues in deaf
education. In M. Marschark & P. E. Spencer (Eds.), The Oxford handbook of deaf
studies, language and education (pp. 17-29). Oxford University Press.

Moore, M., & Levitan, L. (2005). For hearing people only. Deaf Life Press.

Muzsnai, 1. (1999). The recognition of sign language: A threat or a way to a solution?
In M. Kontra, R. Phillipson, T. Skutnabb-Kangas, & T. Véarady (Eds.), Language:
A right and a resource (pp. 279-296). CEU Press.

Padden, C., & Ramsey, C. (1998). Reading ability in signing deaf children. Topics
in Language Disorders, 18(4), 30—46.

Pimperton, H., Kyle, F., Hulme, C., Harris, M., Beedie, I., Ralph-Lewis, A., Worster,
E., Rees, R., Donlan, C., & MacSweeney, M. (2019). Computerized
speechreading training for deaf children: A randomized controlled trial. Journal
of Speech, Language, and Hearing Research, 62(8), 2882-2894.
https://doi.org/10.1044/2019 JSLHR-H-19-0073

Piniel, K., Kontra, E. H., & Csizér, K. (2016). Foreign language teachers at schools
for deaf and hardof-hearing students. In E. Domagala-Zysk & E. H. Kontra
(Eds.), English as a foreign language for deaf and hard of hearing persons:
Challenges and strategies (pp. 73-88). Cambridge Scholars.



https://doi.org/10.1093/deafed/enr017
https://doi.org/10.1136/medhum-2016-011065
https://doi.org/10.1080/1323238X.2009.11910861
https://doi.org/10.1080/02699200500266745
https://doi.org/10.1044/2019_JSLHR-H-19-0073

(\i'V)Vz)W OV 3)_5.5 WJ;)QLJQMUQA AR\

Pizzo, L. (2016). d/Deaf and hard of hearing multilingual learners: The development
of communication and language. American Annals of the Deaf, 161(1), 17-32.
http://www.jstor.org/stable/26235248

Plaza-Pust, C. (2016). The path toward sign bilingualism: a cross-disciplinary
perspective"”. Bilingualism and Deafness: On Language Contact in the Bilingual
Acquisition of Sign Language and Written Language, Berlin, Boston: De Gruyter
Mouton, 2016, pp. 1-54. https://doi.org/10.1515/9781501504990-006

Pollock, D. (1997). Educational audiology for the limited hearing infant and
preschooler: An auditory-verbal program. Charles C. Thomas.

Price, R. A. (2018). Inclusive and special education approaches in developing
countries. K4D Helpdesk Report 373. Institute of Development Studies.

Pritchard, P. (2013). Teaching English to deaf and severely hard-of-hearing pupils
in Norway. In E. Dmnagtt a-yy$k (,,,,, English as a foreign language for deaf
and hard-of-hearing persons in Europe (pp. 113-134). Wydawnictwo KUL.

Rapley, M. (2004). The social construction of intellectual disability. Cambridge
University Press.

Reed, C. M., Rabinowitz, W. M., Durlach, N. I., Braida, L. D., Conway-Fithian, S.,
& Schultz, M. C. (1985). Research on the Tadoma method of speech
communication. The Journal of the Acoustical Society of America, 77(1), 247-
257. https://doi.org/10.1121/1.392266

Rees, R., Fitzpatrick, C., Foulkes, J., Peterson, H., & Newton, C. (2017). Can explicit
training in cued speech improve phoneme identification? Deafness & Education
International, 19(3-4), 113-122.
https://doi.org/10.1080/14643154.2017.1281595

Rezvani, R., Sayyadi, A., & lzadi, A. (2021). Official postgraduate curriculums of
TPSOL in Iran: Evaluation of educational objectives and vertical alignment.
Journal of Teaching Persian to Speakers of Other Languages, 10 (21), 51-74.
https://doi.org/10.30479/jtpsol.2021.14982.1517

Rezvani, R., Ghanbar, H. & Pourhemt, K. (2024). Deaf and hard-of-hearing efl
laareer’’ eereeptinn of laarii ng English: A narrative inquiry. British Journal of
Special Education, 52(1), 1-15. https://doi.org/10.1111/1467-8578.12510

Rezvani, R., Ghanbar, H., & Pourhemt, K. (in press). The path of identity:
Unraveling the Iranian D/HH EFL laarrrr > livdd eeeericcce. Journal of
Progressive Human Services.

Rioux, M. H., & Valentine, F. (2006). Does theory matter? Exploring the nexus
between disability, human rights and public policy. In D. Potheir & R. Devlin
(Eds.), Critical disability theory: Essays in philosophy, politics, policy, and law
(pp. 47-69). UBC Press.

Schick, B., Marschark, M., & Spencer, P. (Eds.). (2006). Advances in the sign
language development of deaf children. Oxford University Press.

Schultz, M. C., Norton, S. J., Conway-Fithian, S., & Reed, C. M. (1984). A survey
of the use of the Tadoma method in the United States and Canada. The Volta
Review, 86(7), 283-292.



http://www.jstor.org/stable/26235248
https://doi.org/10.1515/9781501504990-006
https://doi.org/10.1121/1.392266
https://doi.org/10.1080/14643154.2017.1281595
https://doi.org/10.30479/jtpsol.2021.14982.1517
https://psycnet.apa.org/doi/10.1111/1467-8578.12510

Bt 556 003501005 ol bl s Sk

Shildrick, M. (2020). Critical disability studies: Rethinking the conventions for the
age of postmodernity. In N. Watson & S. Vehmas (Eds.), Routledge handbook of
disability studies (2nd ed., pp. 30-41). Routledge.

Siyavoshi, S. (2017). The role of the non-dominant hand in ZEI discourse structure.
Sign Language Studies, 18(1), 58-72. https://doi.org/10.1353/sls.2017.0021

Skutnabb-Kangas, T. (2008). Bilingual education and sign language as the mother
tongue of deaf children. In C. J. Kellett Bidoli & E. Ochse (Eds.), English in
international deaf communication (pp. 75-94). Peter Lang.

Smith, L., Foley, P. F., & Chaney, M. P. (2008). Addressing classism, ableism, and
heterosexism in counselor education. Journal of Counseling & Development,
86(3), 303-309. https://doi.org/10.1002/j.1556-6678.2008.tb00512.x

Spencer, P. E. (2004). Individual differences in language performance after cochlear
implantation at one to three years of age: Child, family, and linguistic factors.
Journal of Deaf Studies and Deaf Education, 9(4), 395-412.
https://doi.org/10.1093/deafed/ewh035

Spencer, L. J., & Tomblin, J. B. (2009). Evaluating phonological processing skills
in children with prelingual deafness who use cochlear implants. Journal of Deaf
Studies and Deaf Education, 14(1), 1-21. https://doi.org/10.1093/deafed/enn013

Stredler-Brown, A. (2009). Intervention, education, and therapy for children who are
deaf or hard of hearing. In J. Katz, L. Medwetsky, R. Burkard, & L. Hood (Eds.),
Handbook of clinical audiology (7th ed., pp. 934-954). Lippincott, Williams &
Wilkins.

Stredler-Brown, A., Hulstrom, W. J., & Ringwalt, S. S. (2008). Early intervention.
Seminars in Hearing, 29(2), 178-195.

Svartholm, K. (2008). The written Swedish of deaf children: A foundation for EFL.
In C. J. Kellett Bidoli & E. Ochse (Eds.), English in international deaf
communication (pp. 211-249). Peter Lang.

Swanwick, R. (2016). Deaf children's bimodal bilingualism and education.
Language Teaching, 49(1), 1-34. https://doi.org/10.1017/S0261444815000348

Thayer, S. (1982). Social touching. In W. Schiff & E. Foulke (Eds.), Tactual
perception: A sourcebook (pp. 263-304). Cambridge University Press.

Triano, S. (2000). Categorical eligibility for special education: The enshrinement of
the medical model in disability policy. Disability Studies Quarterly, 20(4).
https://doi.org/10.18061/dsq.v20i4.263

Tye-Murray, N. (1998). Foundations of aural rehabilitation: Children, adults, and
their family members. Singular Publishing Group, Inc.

UNESCO. (1994). The Salamanca statement and framework for action on special
needs education. UNESCO and the Ministry of Education and Science of Spain.
http://www.unesco.de/fileadmin/medien/Dokumente/Bildung/Salamanca_Decla
ration.pdf

United Nations General Assembly. (2007). Convention on the rights of persons with
disabilities. https://www.un.org/disabilities/convention/conventionfull.shtml



https://doi.org/10.1353/sls.2017.0021
https://doi.org/10.1002/j.1556-6678.2008.tb00512.x
https://doi.org/10.1093/deafed/ewh035
https://doi.org/10.1093/deafed/enn013
https://doi.org/10.1017/S0261444815000348
https://doi.org/10.18061/dsq.v20i4.263
http://www.unesco.de/fileadmin/medien/Dokumente/Bildung/Salamanca_Declaration.pdf
http://www.unesco.de/fileadmin/medien/Dokumente/Bildung/Salamanca_Declaration.pdf
https://www.un.org/disabilities/convention/conventionfull.shtml

(\b?‘)?“é)u,:u OV 3)_5.5 WJ;}QLJQan.a V40

Watkins, S., Taylor, D., & Pittman, P. (2004). SKI-HI curriculum: Family-centered
programming for infants and young children with hearing loss. Utah State
University, SKI-HI Institute, Department of Communicative Disorders/Deaf
Education.

Wight, M.C.S. (2015). Students with learning disabilities in the foreign language
learning environment and the practice of exemption. Foreign Language Annals,
48(1), 39-55. https://doi.org/10.1111/flan.12122

Wolbring, G. (2008). The politics of ableism. Development, 51(2), 252-258.
https://doi.org/10.1057/dev.2008.17

a )

O Aoy 93 5,505
et o2 30l 5 ol ol Gisn 63,8 bl HLiils Slss, Lo,
G gy 9 ewnd el Lol by oLl eld (g e 500 Sagn a5 ol

il

- J



https://doi.org/10.1111/flan.12122
https://doi.org/10.1057/dev.2008.17

