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Abstract

Whenever social problems, global crises or military conflicts seem almost impossible to
solve, education is often seen as a kind of panacea for them. However, such a shift is
associated with an overburdening of the educational system. Because in education, there is
no morality continuum that leads directly from good intentions to good effects. Peace
education requires stable social environments and requires reliable forms of organization so
that educational interactions can develop their effectiveness in them. Especially in times
when images of war and violence are powerfully intrusive, it is easy to forget that at the same
time, in many parts of the world, peace education work is being carried out with admirable
commitment and in a variety of forms. In all (didactic) concepts of these educational efforts,
an attempt is always made to combine three dimensions: knowledge, feeling and the
relationship to one's own behaviour. It is in the logic of education that direct access to the
learning consciousness is not possible. Although there can be no guarantee that peace
education is effective, we do know that education works.
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1)
“The demand that Auschwitz should not happen again is the very first educational demand.
It precedes all others to such an extent that I do not believe I have to justify it, nor should I*
(Adorno, 1966).
The impact of this dictum on thinking about education in Germany can hardly be
overestimated. There are various reasons and contexts for this that cannot be addressed here.
From the point of view of educational theory, only one fact should be made very clear: It
seems to be an almost typical mechanism in the face of war, terror and violence of all sorts,
in view of global crises and conflicts that seem almost impossible to solve, to resort to
education as a panacea.
It is all too understandable that this mechanism is so widespread. It not only releaves us of
immediate pressure to act but also makes feelings of powerlessness and helplessness seem
more bearable. The price for his relief is quite high and consists in the fact that the means of
education are often overextended and its possibilities overestimated — usually with the result
of further excessive demands, overwork and new disappointment.
Especially in the face of terror and violence, every educational effort is well advised to stick
to itself and its own genuine possibilities. This means, first of all, aceppting the following
insight: There is no moral continuum inscribed in education in which good intentions, which
increase processually, lead directly and almost automatically to good effects. The challenge
is rather not to cover up the fundamental difference between intention and pedagogical
operation through idealizations, but rather to make precisely this the starting point for
pedagogical reflection. Because the operational inventory of education can be used for good,
less good or even inhuman degrading intentions. In other words, education is not morally
fixed.

2)

Insights from modern sociological system theory (Luhmann, 2017) can be useful for
educational reflection in this difficult situation in several ways. A systems-theoretical
approach sharpens the view of both differences and mutual dependencies. It can protect
against overload and disappointment and draws attention to the scope that can be used
educationally.

The basic assumption of systems theory is simple to formulate: Social systems are formed
through boundary drawing and self-reproduction at different levels. It therefore makes sense
to distinguish sharply between three forms: interaction systems, organizational systems and
society systems. All these forms of system remain tied to their respective levels. One can
quickly see that education is essentially based on interaction systems (e.g. family, teaching-
learning relationships) and organizational systems (e.g. kindergarten, school). In this way it
provides its services for the other social subsystems and, through them, for society as a whole.
War, as the TV-images from Gaza and other regions show with shocking intrusiveness,
destroys all these system structures nearly completely. It causes all everyday-orders to
collapse and reduces human beings to bodies that fight for survival. In other words: The time
of war is not the time of education. It is the time of immediate existential help and elementary
suapor.. Thss mkkss hte rpppect for 111 hlose hh o rry oostt up smlll nnnit shhooss® nnhte
refugee camps (or, in Ukraine, underground in some metro-stations) even greater —
pedagogical shelters, so to speak, in which children, despite all the horrors wthin them and
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around them, can devote themselves to learning together with others in a small group, at least
for a few hours.

3)
The images of misery, flight and violence, of destruction, injury and death are extremely
powerful and one can hardly escape their dramatic effect. In view of this, however, it is easy
to forget that at the same time, in many parts of the world, educational work is being carried
ouw wihlddmrrbbee oommmnmmn nma yyy hltt. aan be drrrr bbdd ,,,, ,paaee.dduaaooa.
nn a godll saa,,, EEE CC”’ s dvurse nwvvvwwwnnd srrggggss myy . mnonsrreee hlss (.. g.
Peace education in the 21st century. An essential strategy for building lasting peace). From
a national perspective, a wide variety of educational institutions are coming into focus:
Kindergartens and schools of all sorts, youth and adult education centers, all equipped with
appropriate currcula and programs, different didactic models and concepts, as well as a
variety of learning materials and media. There are peace education courses at universities,
specialized research institutes, conferences and congresses on this topic only, exchange
programs, international partnerships and cooperations at all levels of the education system,
not to mention the numerous civil-societies-initiatives and projects. All of these efforts are
based on one principle: Peace can be learned!
If you take a closer look, you can see that the various peace education approaches always try
to combine two dimensions: knowledge and experience. This can be differentiated more
precisely at different levels and, depending on the target group, also in specific peace
education skill areas, peace-building competencies so to say. The didactic staging is always
making cogition, emotions and the own behaviour mutually productive in the learning
process. How this can be best accomplished, what (including paradoxical) effects occur and
how effects can be identified in the medium and long term — these are all important questions
that require further research.
However, what applies to all education also applies to all forms of peace education: There is
no direct access to the learning consciousness. Every goal, no matter how noble, must pass
through the narrow bottleneck of articulation in the process of pointing and learning — and
nothing more than dispositions for future action can be achieved through education, enabled
by its specific causality of form. A guarantee of peace education effectiveness is not to have.

4)

As educational researchers and educational philosophers we are part of the science system.
This is a privileged position in so far as science is a global system in which national
characteristics do not play a major role and, if at all, are of secondary importance. Although
there are different positions in science and therefore there are struggles and disputes in the
search for truth — there will never be violence! Because science is a fundamentally
communicative practice, committed to the exchange of arguments in the form of rationally
guided discourses across all boundaries. Perhaps one could even say that this is a kind of
ccosmoponnnnnoee mod‘“““hitt shohh how undrr snnmdnng ss possbteeccross 111 dfffrrnnees.
This privilege also gives rise to a special obligation to education. And enlightenment also
includes appreciative encouragement to take all those small steps of learning that are only
possible through education and according to its own logic. There are often little things whose
significance is not apparent at first glance — quite apart from the fact that the learning itself
cannot be seen. A small example at the end may illustrate this idea:
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There is an old traditional Iranian vase in our kitchen whose shape and beauty | admire every
morning. | brought it with me as a farewell gift from an academic visit to Iran a couple of
years ago. Whenever | hear, read or see something about Iran on TV, this vase spontaneously
comes to my mind. It obviously represents the experiences I could have made there, a kind
of symbol for my learning experiences so to say. To put it theoretically and in the language
of p.yhhoocgy:. Thss smlll veee ccss ss a mnodrrooa vrrbbb™“ hitt nrfumnnees rccppooa,
cognition and information processing. This is certainly not an effect that saves the world —
but it is a small and not oobe undrriiii mddddsggn for eeduaaooall fffannnnn,, a sgg of ho.
reflection and feeling can influence each other through peace building experiences.
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