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ABSTRACT

Contemporary organizations increasingly face the widespread issue of workplace
loneliness, which undermines individual performance and personal satisfaction. New
teachers, in particular, are vulnerable to emotional deprivation, a lack of constructive
relationships, psychological burnout, depression, and anxiety within school
environments. Given that organizational loneliness remains a relatively new and
underexplored concept in Iran-especially in the context of education-this study aims
to identify, examine, and analyze the lived experiences of novice elementary school
teachers with respect to organizational loneliness. The research specifically focuses
on contributing factors, consequences, and individual and collective coping strategies.
Adopting a qualitative phenomenological approach, the study involved 12 new
teachers in Ilam, selected through purposive sampling. Data were Pathered_through
in-depth semi-structured interviews, continuing until theoretical saturation was
achieved. The data were analyzed using< descriptive statistics for demographic
profiling and thematic analysis via MAXQDAZ20 software. To ensure validi_tf\;,
member checking was employed, and inter-coder agreement was used to veri
coding reliability. The findings categorized the contributing factors into four
dimensions: individual, socio-cultural, psychological, and occupational-
encompassing 36 subthemes. The consequences of organizational loneliness were
similarly grouped into four domains: personal, interpersonal, _p?jyc_hologlcal, and
professional, comprising 37 subthemes. In terms of solutions, 24 individual strategies
including communicative and professional aspects) and 21 collective strategies
psychological, group-based, occupational, and interpersonal) were identified. The
study concludes that organizational loneliness has significant negative implications
for both individuals and institutions. As loneliness continues to rise %Iobally,
recognizing its causes and consequences within organizational settings is of critical
importance. Understanding novice teachers' experiences in this regard can provide
educational administrators with valuable insights to foster greater job satisfaction,
organizational commitment, creative engagement, social interaction, teamwork, and
a stronger sense of belonging among teachers-particularly by addressing the critical
role of organizational support.
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Extended Abstract

Introduction
As frontline professionals in schools, teachers have the most significant
impact on student success and achievement. Entering the teaching
profession can be both exciting and overwhelming, especially for
novice educators who must navigate a complex landscape of
expectations, responsibilities, and social dynamics. While teacher
retention has received increasing attention in recent years, the
emotional and psychological challenges faced by new teachers-
particularly the experience of loneliness-remain underexplored.
Loneliness is a natural and universal phenomenon that arises at various
points in life and affects individuals regardless of age, gender, or other
sociodemographic characteristics (Hawkes & Adamson, 2023).
Research indicates that feelings of loneliness can significantly affect
teachers’ well-being, job satisfaction, and overall classroom
effectiveness (Smith & Jones, 2021; White, 2022). New teachers
frequently report a lack of support and connection with colleagues,
which exacerbates feelings of isolation and hinders professional
development (Miller & Roberts, 2021). Organizational loneliness refers
to a state in which individuals feel emotionally isolated in the
workplace, even when surrounded by others. This may stem from a lack
of deep and meaningful relationships, insufficient social support, or a
disconnection from organizational goals. Organizational loneliness has
a clear impact on mental health and emotional well-being, often
resulting in reduced job satisfaction, increased stress, and diminished
performance. The emotional toll can be profound, and research has
linked it to high rates of burnout among teachers (Martinez, 2023).
Loneliness can reduce job satisfaction, impair teaching
effectiveness, and ultimately affect student academic outcomes (Miller
& Roberts, 2023). Furthermore, teachers experiencing loneliness are
less likely to participate in collaborative activities essential for
professional growth (Hernandez, 2024). Among new teachers, this
phenomenon can lead to significant emotional and psychological
distress, influencing not only the individual but also the broader
educational environment (Miller & Roberts, 2021). Understanding the
root causes and consequences of such loneliness is essential for
fostering a healthier and more supportive educational community.
Several factors contribute to teachers’ experiences of loneliness. The
transition into the profession is often marked by stress, self-doubt, and
a sense of isolation-particularly in the early years. Many report a lack
of mentorship and support from more experienced colleagues, which
deepens their sense of disconnection (Hernandez, 2024).
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Addressing organizational loneliness is critical to improving
teachers’ job satisfaction, retention, and teaching effectiveness.
Innovative strategies-such as enhancing mentoring programs,
expanding opportunities for collaboration, and organizing regular team-
building activities-have been identified as potential solutions (Martinez,
2022). Teachers are encouraged to build stronger interpersonal
relationships and cultivate a culture of support and mutual respect.
Recognizing the impact of teacher loneliness, educational stakeholders
have begun implementing initiatives aimed at fostering more supportive
school environments. Mentorship programs and professional learning
communities are promoted as effective tools to strengthen connections
and provide support (Johnson, 2023). These efforts help create
collaborative networks that reduce isolation and improve teacher
effectiveness (White, 2022).

While global research has addressed loneliness across various
organizational settings, the phenomenon of organizational loneliness
among teachers-especially novice teachers-has been largely
overlooked. Comprehensive studies that identify its core components
remain scarce. Loneliness is linked to poor academic outcomes and
limited job satisfaction, and schools play a crucial role in either
mitigating or amplifying these experiences (Jefferson et al., 2023). A
2023 survey by the National Education Association (NEA) revealed
that nearly 60% of teachers feel disconnected from their colleagues,
highlighting a concerning trend in educational workplace relationships.
Contributing factors include increased workload, limited professional
development opportunities, and insufficient administrative support.

Therefore, exploring teachers’ lived experiences offers valuable
insights into the psychological well-being of educators and provides
practical guidance for developing strategies to overcome the barriers
associated with organizational loneliness.

Research Questions

0 How do new teachers describe their lived experiences of
organizational loneliness?

0 What factors do new teachers identify as contributing to organizational
loneliness?

0 What strategies or solutions do they suggest for coping with it?

Literature Review

Hassanpour et al. (2023) conducted a study titled "Providing a
Framework for Loneliness in the Workplace in the Public Sector,”
aiming to design a model of workplace loneliness in the public sector
using grounded theory. The study identified causal conditions,
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contextual factors, intervening conditions, core categories,
consequences, and strategies for addressing workplace loneliness,
ultimately presenting a comprehensive model of employee loneliness in
the public sector. By offering research-based recommendations, the
study supports organizations and leaders in managing this phenomenon
and fostering healthier work environments, thereby enhancing
individual, team, and organizational performance.

In a study titled "The Effect of Employee Loneliness in the
Organization on Career Advancement, Risk-Taking, and Trust with the
Mediating Effect of Perceived Organizational Support,” Amini
Borujeni (2023) examined how organizational loneliness affects
employees’ professional trajectories. The findings revealed a
significant negative relationship between workplace loneliness and
both risk-taking and trust. Additionally, there was a direct, positive, and
significant relationship between perceived organizational support and
outcomes such as risk-taking, trust, and career advancement. Moreover,
workplace loneliness negatively and indirectly affected perceived
organizational support through reduced risk-taking and trust, and it also
had an indirect negative impact on career advancement through
diminished organizational support.

Teymouri and Heidari (2019) conducted a study titled "The Effect
of Loneliness in the Workplace on Creativity." The results indicated
that both emotional and social loneliness had a significant negative
effect on workplace creativity. Furthermore, this relationship was
mediated by employee commitment, highlighting that workplace
loneliness undermines creativity through its impact on employees’
emotional engagement.

Addressing organizational loneliness among teachers in lIranian
schools requires a deep understanding of its cultural and social context.
Cultural factors in Iran-such as communication and empathy with
colleagues, parents, and students; the value placed on active
participation in school-based professional activities; and social
expectations within the educational environment-mean that teacher
loneliness often manifests as a functional and professional deficit.
Compounding this issue, the Iranian education system lacks timely and
effective support mechanisms, such as professional counseling services
specifically geared toward new teachers. Therefore, to enhance job
satisfaction, retention, and teaching effectiveness, it is essential to
promote stronger interpersonal relationships among educators and
cultivate a school culture based on support and mutual understanding-
while taking into account the unique social elements of Iranian culture
and the specific characteristics of Iranian schools.



Khani et al. | 59

Looking ahead, further research is needed to explore the long-term
impacts of organizational loneliness on teacher retention and student
achievement. Future interventions should consider the distinct
challenges posed by varying educational environments, including
differences between rural and urban settings, as well as the influence of
demographic factors on teachers' experiences of loneliness. By
emphasizing connection and collaboration, schools can build more
inclusive and supportive climates that reduce the impact of
organizational loneliness and enhance teachers' emotional and
professional well-being. As efforts to improve teacher morale and
effectiveness continue, it is crucial for educational organizations to
recognize and proactively address the root causes of loneliness,
ensuring that teachers feel connected, supported, and valued within
their communities. Contemporary research can provide a robust
framework for initiatives aimed at cultivating inclusive and
collaborative school cultures-ultimately benefiting both educators and
their students.

Methodology

This study is applied in nature, as its findings and outcomes can be
utilized by novice teachers and educational organizations. From a data
collection standpoint, the study employs a qualitative approach using
in-depth, guided interviews to explore the lived experiences of new
teachers regarding the phenomenon of organizational loneliness.

A phenomenological research method was adopted, as the central
focus of the study is the lived experiences of new teachers who have
directly encountered organizational loneliness within the classroom and
school environment. To meet the study’s objectives, it is essential to
draw upon their thoughts, emotions, and personal reflections.

The statistical population consisted of new teachers employed in
schools across Ilam city. A purposive sample of 12 new teachers was
selected using the snowball (chain referral) sampling method. Based on
descriptive statistics, the average age of the interviewees was 28.40
years (SD = 1.285), and their average teaching experience was two
years (SD = 0.447), ranging from one to three years. Most participants
were married women, held bachelor’s degrees, and taught at the
elementary school level. It is worth noting that interviews were
conducted until theoretical saturation was achieved—that is, when the
researcher was confident that no new information would emerge from
additional interviews.

The interviews were conducted face-to-face. As emphasized by
Abedini Manesh (2021), interviews are the most appropriate tool for
collecting phenomenological data in qualitative research. In this study,
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semi-structured in-depth interviews served as the primary data
collection instrument. Each interview lasted between 30 and 45
minutes, depending on the participant, and was recorded using a digital
voice recorder with the participant's consent. The interview process
continued until data redundancy was reached.

To guide the semi-structured interview process, an interview
protocol was utilized. For data analysis, a thematic analysis approach
was employed. First, the interview transcripts were read multiple times
to allow the researchers to become deeply familiar with the content and
identify underlying concepts and meanings. Subsequently, open coding
was conducted using MAXQDA 20 software, through which initial
codes were extracted and organized.

To ensure the validity of the research, two strategies were
implemented:

1. Peer Review: Research findings were shared with a research
colleague for critical review. Following this process, necessary
adjustments were made to the codes and thematic structures.

2. Member Checking: After the initial analysis, summarized findings
were shared with several participants. This step aimed to determine
whether the researchers had accurately interpreted the participants’
comments. Interviewees were asked to confirm the consistency of the
findings with their intended meanings and to identify any discrepancies
for correction.

To assess the reliability of the coding process, the test-retest method
(consistency index) was employed. The rationale behind this approach
is to verify whether the codes extracted remain consistent over time. To
calculate reliability, several interview transcripts were selected and re-
coded by the same researcher after a 15-day interval. The codes from
both sessions were compared: matching codes were labeled as
agreements, and mismatched ones as disagreements. The reliability rate
exceeded 70%, indicating that the coding process was sufficiently
consistent and trustworthy.

Finally, through axial coding, similar codes and concepts related to
specific themes or areas were grouped into coherent categories.

Conclusion

Loneliness among teachers-particularly during the early stages of their
careers-can arise from a range of individual, organizational, and social
factors. Research indicates that loneliness poses a significant challenge for
novice teachers, not only undermining their personal well-being but also
negatively affecting the quality of teaching and student learning.
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In this study, through an analysis of interviews with new teachers, the
research questions were addressed. The findings revealed that individual,
occupational, sociocultural, and psychological elements contribute to
organizational loneliness (Miller & Roberts, 2022; Hernandez, 2024).
Various factors influence the experience of loneliness among teachers.
Personal characteristics and individual differences can shape a teacher’s
resilience to the stresses of a new teaching role. An inability to cope with
occupational stress-often resulting in feelings of inadequacy and isolation-
combined with a lack of guidance and support from school leaders, can
intensify such experiences (Hernandez, 2024).

Sociocultural factors also play a key role. When the cultural
environment of the school is unfamiliar to a new teacher, adapting to this
setting takes time and can deepen feelings of organizational isolation.
Furthermore, occupational conditions-such as the absence of professional
support networks, insufficient managerial support, ambiguity in job
expectations, and a lack of constructive feedback-further reinforce the
sense of isolation experienced by new teachers. The lack of healthy and
supportive relationships in the workplace can exacerbate feelings of failure
and inadequacy, ultimately impacting teaching quality and student
engagement (Kafashi & Azadeh, 2009).

Additional research also suggests that loneliness negatively affects the
relationship between teachers and their institutions, diminishing teachers’
overall happiness (Artusan & Ardil, 2012). The consequences of loneliness
extend beyond the individual to affect the broader school environment and
students. As demonstrated in this study, loneliness in new teachers leads
to various individual, organizational, and performance-related outcomes.
Teachers experiencing loneliness often face psychological challenges that
reduce their attentiveness and resilience. Given that teaching requires
creativity and sustained motivational interaction, loneliness can undermine
teachers' ability to perform effectively (Borojeni & Moghadam, 1402).

These consequences-such as feelings of uselessness, pervasive
isolation, irritability toward students, reduced job performance, and lower
job satisfaction-adversely affect teachers, schools, and the educational
process. This emotional strain may lead to burnout, which in turn
compromises the effectiveness of teaching and student learning (Smith &
Jones, 2021). As such, loneliness is closely linked to negative academic
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and career outcomes, highlighting the critical role that schools play in
either mitigating or exacerbating this issue (Jefferson et al., 2023).

Understanding the root causes and impacts of loneliness is essential for
building healthier and more supportive educational communities. Given
the increasing prevalence of loneliness across societies, understanding its
dynamics within schools and educational organizations is of vital
importance. Addressing the organizational loneliness of new teachers
provides education leaders with valuable insights that can enhance teacher
morale, job satisfaction, organizational commitment, and professional
attachment.

Identifying the causes and consequences of loneliness among new
teachers should lead to targeted interventions aimed at reducing such
experiences. Based on the findings of this study, a variety of individual,
psychological, communicative, and professional strategies can be
recommended. These include fostering healthy communication,
promoting shared decision-making, encouraging collaborative thinking,
providing managerial support, building trust, and cultivating a climate of
group participation.

Schools and educational administrators must actively create supportive
and interactive environments. Innovative approaches-such  as
strengthening mentoring programs and increasing opportunities for
teamwork and collaborative engagement-can significantly reduce feelings
of loneliness (Martinez, 2023). Ultimately, the findings suggest that new
teachers face distinct and specific needs that may not pose challenges for
more experienced educators. Recognizing and responding to their need for
social connection and institutional support can improve the well-being of
both teachers and students.

Given that loneliness among teachers has become a serious concern,
future research must continue to investigate its outcomes and underlying
mechanisms. Implementing effective, research-based strategies is essential
for enhancing the emotional and professional experiences of new teachers
and, consequently, for improving educational quality and student learning
outcomes.
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