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Abstract

This research was undertaken with the goal of assessing the validity, reliability,
and factor structure of the Reading Motivation Questionnaire (RMQ). The
current research scheme is categorized as applied research and tool
development. The statistical population of the study constituted all sixth-grade
students in the city of Yazd. A total of 300 sixth-grade students attending
schools in Yazd city during the 2020-2021 academic year were included in the
study as the sample group. They were selected through a multi-stage cluster
sampling method. The students were then administered the Reading Motivation
Questionnaire (RMQ) developed by Schiffel and Shafner (2016). For data
analysis, the study employed factor analysis methods and the Cronbach's alpha
coefficient. Utilizing SPSS26 and Smart PLS software, the results of factor
analysis revealed that the questionnaire comprises seven factors and had
favorable fit indices. Cronbach’s alpha coefficients for the whole scale and its
dimensions varied between 0.77 and 0.92. In summary, the Persian version of
the "Reading Motivation Questionnaire™ has been found to possess acceptable
psychometric properties, making it a useful and dependable tool in research,
educational, and clinical situations for measuring various reasons lIranian
students read.
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Extended Abstract

Introduction

Currently, academic success and advancement are consistently
recognized as significant priorities within the education systems of
various countries across the globe. One of the fundamental prerequisites
for attaining this objective is the development and mastery of academic
skills, which includes reading skills, particularly in primary school
settings (Wiseau & Bradbury, 2022). Acquiring reading skills poses
considerable challenges for both students and educational systems
worldwide and can significantly impact academic progress and the
effectiveness of education systems (Badianto et al., 2022). Furthermore,
reading skills are inextricably linked to various facets of life and are
considered one of the most significant predictors of mental health and
quality of life (Dwan, 2022). Consequently, research and investigation
in this domain appear to be not only beneficial but essential.

Moreover, reading is regarded as an outstanding mental activity
responsible for processing linguistic information (Asghari Nikah,
1401). In general, researchers agree that reading encompasses two
crucial aspects: decoding and comprehension. It is widely accepted that
although decoding skills should not be ignored, the ultimate goal of
reading is comprehension; that is, the individual is able to grasp the
main idea of the text and the author’s intended message.

This topic is of such significance that researchers have viewed
reading as a system for deducing meaning from printed words (Kelso et
al., 2022). A plethora of studies have been conducted to examine these
two crucial categories, as reading serves as the fundamental pillar upon
which learning is constructed. In essence, researchers have consistently
emphasized the reading behaviors of students, and the context for the
development of these behaviors is heavily influenced by the pleasure
derived from reading (Sadat Meraji Saeed & Ali, 1401).

In the initial stages of research within the domain of reading, there
was a consistent emphasis on cognitive factors that bear significant
influence on the process of learning to read, with a shared consensus
that reading was regarded as a complex cognitive activity. Reading
necessitates the seamless amalgamation of information across various
textual units, ranging from individual words to phrases and sentences,
paragraphs, chapters, whole articles, and even entire books.
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Consequently, the cognitive components of reading comprehension
have undergone thorough testing (Elleman & Oslund, 2019).

While it is undisputed that reading comprehension involves intricate
cognitive processes, a crucial issue persists: How can teachers and
schools truly prepare students to develop into motivated readers?
Addressing this query has given rise to the significance of reading
motivation as a pivotal variable, regarded as one of the most
fundamental aspects of reading. Reading motivation pertains to an
individual's personal goals, values, and beliefs regarding the subjects,
processes, and outcomes of reading (Guthrie & Wigfield, 2000).

In recent years, studies in the domain of reading motivation have
specifically centered on the terminology, measurement scales, and
interrelationships between this variable and reading comprehension
(Davis et al., 2018; Wigfield et al., 2016). The initial step in advancing
research on reading motivation hinges upon the presence of a theory-
grounded, dependable, and valid instrument to measure reading
motivation (Statz et al., 2016). Consequently, it is of great significance
to prioritize the availability of instruments that can offer precise data
regarding the reading motivation profile.

Numerous tools have been created and utilized across the globe to
gauge reading motivation, which vary not only in terms of items but
also with respect to the underlying theories and dimensions being
measured. Consequently, several tools are employed to measure
reading motivation, and in the review paper conducted by Davis et al.
(2018), a total of 16 reading motivation scales were mentioned.
Ultimately, those researchers assert that further research is necessary to
explore the multidimensionality of reading motivation, along with the
development of measures that can adequately cover the age range from
early childhood to adolescence.

Educators, researchers, and evaluators should carefully select the
most appropriate reading motivation scales for their studies and
classroom setting. One of the latest tools in this domain is the Reading
Motivation Questionnaire developed by Schiffel and Schaffner (2016),
which necessitates a thorough examination of its psychometric
indicators within Iran. It is worth noting that the motivation to read can
exist at two distinct levels: current (current) and habitual (Sommer et
al., 2023). Reading motivation questionnaires, such as the Wigfield and
Guthrie scale (1997), don't necessarily measure current reading
motivation; instead, they tend to focus on reading habits, disregarding
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the significant role of current reading motivation in various reading-
related activities. As previously indicated, there is a pressing demand
for an instrument capable of elucidating the wider and more nuanced
facets of reading. This study aims to unveil the factor structure of the
Reading Motivation Questionnaire (RMQ) developed by Schiffel and
Schaffner (2016).

Literature Review

Reading motivation assumes a pivotal role in the growth and
advancement of reading skills and has the potential to significantly
impact its growth. Educators, researchers, and evaluators are thus
tasked with the critical responsibility of carefully selecting the most
suitable and effective reading motivation measures for their respective
research endeavors and classroom settings.

In Iran, researchers have limited access to the Guthrie and Wigfield
Reading Motivation Questionnaire (1997), and there is a notable
absence of recently developed tools that specifically address the dual
aspects of reading motivation — both habits and current motivation — in
addition to the crucial role of motivation in self-regulation. This lack of
readily available reading motivation assessment tools is particularly
noteworthy given the fact that numerous studies highlight the pivotal
role of reading motivation in the process of learning to read. At present,
there are approximately 20 distinct instruments designed for measuring
reading motivation. The primary reason behind this diversity in
available tools can be traced back to the theoretical discrepancies that
persist in the dimensions of reading motivation.

Methodology

This research is classified as applied research and tool development.
The statistical population of the study consisted of all sixth-grade
students residing in Yazd city. A sample group of 300 sixth-grade
students, selected through a multi-stage cluster sampling technique,
were recruited to participate in the study.

To start, ten primary schools (5 boys' schools and 5 girls' schools)
were randomly chosen from Yazd city's dual districts, specifically
District 1. A single sixth-grade student was then randomly picked from
each of these schools, and the Reading Motivation Questionnaire was
subsequently administered to these students. To be included in the
study, completion of the questionnaire by the students was mandatory.
Conversely, those who expressed dissatisfaction or provided incorrect
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responses to the items were excluded from participating. Following the
exclusion of eight students with defective questionnaires, a total of 292
valid questionnaires were eventually analyzed, comprised of 144
female students and 148 male students.

To validate the tool used for collecting data, confirmatory factor
analysis was applied (employing Smart PLS software), and the
reliability of the questionnaire was assessed utilizing Cronbach's alpha
(as implemented in SPSS software). Data analysis was conducted in
three subsequent sections: a) assessment of subscale normality, b)
confirmatory factor analysis and examination of factor loadings and
model fit indices, and c) determination of reliability through the
application of Cronbach's alpha.

Conclusion

Factor analysis was conducted on both the first-order and second-order
models, and the results indicated that the questionnaire contains seven
factors, with satisfactory fit indices. Cronbach's alpha coefficients for
the entire scale and its respective dimensions ranged between 0.77 and
0.92. In conclusion, the Persian version of the "Reading Motivation™
questionnaire demonstrates satisfactory psychometric properties for
measuring the diverse motives behind reading among Iranian students,
making it a valuable and dependable tool in research, educational, and
clinical contexts.
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