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Abstract

This study examined the mediating effect of teacher emotions on the
relationship between teachers’ academic optimism and the interpersonal
teacher behavior model. In a sample consisting of 306 male teachers, the
Teacher’ Academic Optimism Scale (TAOS, Woolfolk Hoy, Hoy & Kurz,
2008), the Teacher Emotion Inventory (TEI, Chen, 2016), and the
Questionnaire on Teacher Interaction (QTI, Lourdusamy & Khine, 2001) were
administered. Structural equation modeling was used to assess the mediating
effects of teacher emotions on the relationship between teachers’ academic
optimism and interpersonal teacher behavior. Results showed that there is a
positive significant correlation between teachers’ academic optimism with
positive emotions and positive interpersonal teacher behavior and a negative
significant correlation with negative emotions and negative interpersonal
teacher behavior. Results also indicated that there is a negative significant
correlation between positive emotions with negative interpersonal teacher
behavior and a positive significant correlation with positive interpersonal
teacher behavior and there is a negative significant correlation between
negative emotions with positive interpersonal teacher behavior and a negative
significant correlation with negative interpersonal teacher behavior. Results
showed that the fully mediated model of teacher emotions on the relationship
between teachers” academic optimism and interpersonal teacher behavior had
an acceptable fit to the data. Overall, the results of the present study showed
that trying to understand the interpretative capacities of academic optimism in
predicting positive and negative models of teacher-student interpersonal
behavior can be interpreted in the context of differentiation between positive
and negative teachers' emotional experiences.
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1. Introduction

One of the emerging hidden structures from this nascent movement is
the concept of teachers' academic optimism, which various educational
researchers have tried by emphasizing some study areas such as
individual citizenship behavior in teachers, organizational citizenship
behavior in teachers, and professional commitment, students' progress,
altruistic and empathetic behaviors and constructive classroom
management strategies and commitment to using appropriate
educational strategies and time perspective, the determining role of this
structure in specifying the differentiation of learners' behavior
methodically (Wettstein & et al. al., 2021; Aldrup et al., 2022). Based
on this, in line with the emergence of the nascent positive psychology
movement and the need to apply the teachings emerging from this
movement in the educational improvement environments among
teachers and learners, the importance of methodical analysis of
background elements such as teachers' academic optimism in the
context of teacher-student interpersonal interactions and by
emphasizing the mediating role of the informational element of the
teacher's emotions by helping to expand the boundaries of theoretical
knowledge in this field of study and strengthening the underlying
theoretical logic of the aforementioned structure is of particular
importance. Therefore, in the present study, researchers test the
mediating role of a teacher's emotions in the relationship between a
teacher's academic optimism and the teacher-student interpersonal
relationship behavior model with the help of an assumed model.

In general, the academic optimism of teachers is a tendency
characteristic of the teacher's positive belief about the change in the
student's academic behavior through emphasizing and overestimating
academic and learning efforts, and trusting parents and students for
active participation in this process, as well as the teacher's belief in his
ability to overcome difficulties and show a resilient reaction in the face
of frustrating experiences. In other words, the academic optimism of
teachers is a structure consisting of three concepts that are completely
related to each other, including the teacher's sense of self-efficacy,
teachers' trust in students and parents, and teachers' emphasis on
creating a positive and challenging educational environment for
knowledge. In this conceptual framework, teachers' sense of efficacy
refers to their judgment of their ability to achieve desirable results for
that group of learners who are difficult or lack motivation (Wentzel,
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2022; Zheng et al., 2022). Reviewing the results of some studies shows
that what explains the action characteristics of teachers' self-efficacy
belief in progress situations by emphasizing the perception of their own
ability to influence students, setting realistic expectations, emphasizing
the documentary element of effort and encouraging learners to resist in
the face of academic difficulties is a step forward. The social-cognitive
theory describes behavior regulation as a part of causal, multi-level and
complex structures. Marcionetti & Castelli (2022) note that a person
strengthens his ability to control his surroundings by performing self-
chosen actions. Therefore, people act and think about what they have
done and change their behavior accordingly. Based on this idea,
teachers actively design their mental programs in order to face the
events in the classroom environment and in this way, according to the
proposed logic of social-cognitive theory, the feeling of efficiency and
agency play a role in the self-determination and self-direction of
teachers' behavioral choices (Marcionetti & Castelli, 2022).

According to the available theoretical and empirical evidence, one
of the most important conceptual circles explaining the common
dispersion between the conceptual domains of academic optimism and
teacher-student interpersonal relationship behavior is teacher emotions
(Chen, 2016; Parks & McKay, 2022). The results of various studies
have shown that teacher emotions have an effect on teacher behavior,
teaching, professional identity, teachers' lives, and students' learning
and behavior (Gallagher et al., 2019). Teachers' experiences of specific
emotions such as pleasure, anger, or anxiety have been considered in
relatively few studies (Hagenauer et al., 2015). Also, a review of
empirical evidence shows that in Iran, few researches have been
conducted on teacher emotions (Nouri et al., 2015; Ghorbani et al.,
2021; Mirhashemi & Shokri, 2019). According to Chen (2016), a
teacher's emotions refer to internalized feelings that are not limited to
his physical form and also include the preferred methods of
communication with students, parents and other teachers. Chen (2016)
emphasizes that these emotions are divided into positive and negative
groups. According to Chen (2016), the teacher's positive emotions
include joy and love, and the teacher's negative emotions include anger,
sadness, and fear. The results of various studies, while emphasizing the
inescapability of the combination of the two realms of cognition and
emotion in the context of education (Bakhshaee & Hejazi, 2017), have
empirically supported the determining role of teachers’ emotions in
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predicting learners' learning and teacher-student relationships (Bokkel
& etal. al., 2021). Also, teachers' emotions are related to mental health,
the risk of teacher burnout and survival in the teaching profession
(Galindo & Sanders, 2022). In addition, Wang et al. (2022) emphasized
that good teaching is strengthened with the help of positive emotions,
and successful teachers play an important role in increasing students'
enthusiasm for learning by showing their true passion for teaching.
Similarly, Haataja et al. (2021) showed that while the positive emotions
of teachers show a relationship with the use of creative and flexible
teaching strategies and increase the motivation of learners' progress, the
negative emotions of teachers weaken creative and flexible teaching
strategies and also affect the learning outcomes of learners. In fact, a
review of empirical evidence shows that various researchers have paid
great attention to the determining role of teachers’ emotional
experiences on their professional lives and the experiences of learners'
progress (Liu & Chiang, 2019). For example, the negative emotions of
anger and humiliation, which are often reported by teachers, are
effective in reducing teachers' internal motivation and increasing
students' negative emotional experiences (Parks & McKay, 2022). In
addition, the results of various studies have shown that during their
daily teaching, teachers are significantly exposed to positive emotions
such as hope, pleasure, and delight, as well as negative emotions such
as anger, hopelessness, and anxiety (Hagenauer et al., 2015). Based on
this, Parks & McKay (2022) concluded that teaching is an emotional
act, and having the skills to manage emotional experiences in such a
situation is essential for teachers.

In sum, the critical review of the empirical background related to the
selected issue shows that considering the importance of the methodical
analysis of the field of study of professional health psychology among
teachers, any effort in the direction of expanding the conceptual
boundaries of theoretical knowledge in this field of study does not help
the combination. The models whose conceptual domains shape their
identity are of great importance in predicting the qualitative indicators
of teachers' actions. In other words, considering the widespread
phenomenon of emotional experiences among teachers and the
undeniable consequences of these experiences in the short-term and
long-term, in line with various theoretical and experimental evidences,
a systematic effort with the aim of predicting the teacher's interpersonal
relationship model - The student is of considerable importance by
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emphasizing the interpretive power of teachers' academic optimism and
teacher's emotions. Based on this, in this correlational research,
researchers try to test the mediating role of teachers' emotions in the
relationship between teachers' academic optimism and the behavior
model of teacher-student interpersonal relationship with the help of an
assumed model.

2. Literature Review

Ghorbani et al. (2021) which was conducted with the aim of testing the
mediating role of the teacher's interpersonal relationship behavior
model in the relationship between teachers' secretarial strengths and
their perceived self-efficacy for the moral education of students, the
results of the statistical method of structural equation modeling showed
that the relationship between the strengths of the secretary and the
teacher's positive interpersonal relationship behavior and the teacher's
self-efficacy for the moral education of students was positive and
significant, and with the teacher's negative interpersonal relationship
behavior, it was negative and significant. Also, the results showed that
the relationship between the teacher's positive interpersonal behavior
and the teacher's self-efficacy for moral education was positive and
significant, and the relationship between the teacher's interpersonal
relationship behavior and self-efficacy for moral education of students
was negative and significant. In addition, the results showed that the
hypothesized model of relative mediation of teachers' interpersonal
relationship behavior in the relationship between secretarial strengths
and teachers' self-efficacy for moral education of students showed an
acceptable fit with the data. Also, the results showed that in the assumed
model, 25% of the variance of teachers' self-efficacy for the moral
education of students was explained through their secretarial strengths
and interpersonal relationship behavior.

3. Methodology

The current research is descriptive of the correlation type. The statistical
population of the current study included all male teachers of the first
and second secondary levels of educational regions 1 and 2 in Tehran
in the academic year 1996-1997. The statistical sample in this research
included 306 teachers with an average age of 42.66 years and a standard
deviation of 8.31 years, in the age range of 22-60 years, who were
selected using the convenience sampling method. In the current
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correlational research, 306 teachers responded to the teachers' academic
optimism scale (Woolfolk Hoy et al., 2008), the teacher's emotions list
(Chen, 2016), and the teacher interaction questionnaire (Lourdusamy &
Khine, 2001). The statistical method of structural equation modeling
was used to test the assumed mediation model of teacher's emotions in
the relationship between teachers' academic optimism and teacher-
student interpersonal relationship.

4. Results

The results showed that the relationship between the teacher's optimism
with positive emotions and positive behaviors was a positive and
meaningful interpersonal relationship, and with negative emotions and
negative behaviors, the interpersonal relationship was negative and
significant. Also, the results of the hypothesized model test showed that
the hypothesized model of full mediation of teacher's emotions in the
relationship  between teachers' optimism and teacher-student
interpersonal relationship had a good fit with the data.

5. Conclusion

Overall, the results of the present study showed that trying to
understand the interpretative capacities of academic optimism in
anticipation of positive and negative models of teacher-student
interpersonal relationship behavior can be meaningful in the context of
differentiating positive and negative emotional experiences of teachers.
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Schwarzer & Knoll, ) ¢l ¢S5 b (¢ (gjludindl 50 ab s he 5 oo b Sy 00
‘guvﬁ\;&,&;\&,\ﬁ,m?6u,3psgﬁ@gtjﬂﬂwﬂaﬁ.(zom
S lee Ll (Glo o 53 (5350 Sl Kb 4 (23S ¢l cmlie i
Slossl Foa0lie WBolays s SlodiS e EE ) sl ambse (slablis
Glblie Bl S s igow 0T Cilae 5 slex oyl Gl 5 b 5l T,
Slas 4Bl 55l (glablie (glas pualy 1 eslizal b T 48 Lyd o oo 51 31 a5
Gallagher ) was zalS Sas ol 41y 0l ;501 glacamb s b g 55k 9, 46 i
o 3L s S 550 e ASTT (ileiasl 5 5,40 53 ¢ blis s (et al., 2019
S Sl rpar A ke sl Y de) ilepalp b Sl abe ol

1. cultivation
2. enabling
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2 SV R0k 315 g g 355 4 T 35 55k S5 53 Slemar - Gl
S o Wl 2B b g (slablie mlin Bl 53 (GeeTHI85 55 55k oy b ke bl
S b 3 sl (slacylge 15 55 Sl Cann s (5 Ludiadl 5 45 5 100 wlal
S5 533130 55k S S i ate S ke - e (gl SRSl ke o
(Robinson, 2022) ¢l s, e, (glaesDe 8 25 I 2is 5 S 3131 50
$la S35 5 (A5 Slasn S paze Slalllas Sl 55 (5lodiadl 5 455 e b genn
Silae (gl ool mlaw 3 RIEN b Gnptn Rl ool 6358
S Jeed Goob 5l Oledas 53 o B ote (B LAON, danas Sl 6513555
Sy 3l S 5 53 (514 o (slamd g SUlas b dgrl g 53 41,8 5 (glablin mlio
Sandilos et al., ) <l Jls) 55 5 (sloss Coasl I alas S Ol ged g5 EE 4
(2022
Sndauly (o5 e Jdhe SLj 5l oo Colem b bl dalllas S5 U3 b
240 Aaly 55 Jde b Olakas (heasd (o o5 (i) 53 pdae Slbes Lol
2 Ol GO 2t sd SR 1 (025 Malpd (S L pean gl (R - e
S o ST (630 Ay ) Je 5 e o B SWls 5el 53 sy
s s sk sl i e (Santana-Monagas et al., 2022 «Chen, 2016)
23 Sllr 15 5 ASTE sl Sl LB s Sla s o S ke 51 (S 02 5
55l Gl i Sl 55800 (6,58 sladis by 5wl S gla il S s
gt ol dallls mls (Graham, 2020) Col s b6 sl (5,58 656 S
Sladslay (fo i 53 Sl SOl JolS geabanls 5 olal 4 L5 calul 405,40 L
022 4 ol 3 GKs0bia ST e aSTE a5 ail i e slastnl S8 s
o lasbl 4 Cme o S5 SBLCS ) (63 papamie ¢S & 555
Oyl Jue a3 K 53 e 5 Cue Slmad Oyl Sl 3 3k 5l Ol L6
Loasdllan ol 3 e g2 o350 o0 @l J3e ilibne (oasgde Slagald 53 ol L VL
o slaslil Sl oslimal 4 bl o8 558 0 o5 bl &5 gleojsel 4 Wb
sl S 0T 55 ke Swa ol GIp Gk ) e s sl i
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3 gt o o Olalne (1 15 015 58T 230 b ol 3L i 5 o)l SBlg 55
(Shi et al., 2022)

Aoy 53 Oloeat (Sebiedlanl y (2 o (Sl 05 o9 e 855 s o0l 0 5Dle
2ASTL 55T s o phae (6330 ol S, Jube b Olakes oS o 255 0
G313 5 e S5 sbas Lol Job B (o J0) Gl DeMb] 2 ls 551 5 Jeka
355 o SN olozrl (lasls ) 4y gealy 55 ;8 55 a3 o] b4y olor | SIS
e byl lalal elast Sledbl 350s ;Jiiaolﬁ«{ (Simon etal., 2022)
;ﬁdﬂgwbpu}\owwdw,;@w,@g&J:,.L‘,;L;\ﬁ;\);lz;u;mum
Sl i3l (2022) ol Kes s Wang o8 s b (Taxer et al., 2019)
23303l 558 e o3 OT 53 a8 Gl slazrl Clis 6 k5 Jbe &K e 4 slaz|
S g 1, e G o s Gl SIS, e il e oS
)bys 35 ot SO oL alal 53 & L o o LS GlapE oyl
Crick and Dodge o s Gb A8 (6,8 wanal olio b b onlio Sy J2ules
SeMbl (¢ Kijls de )3 (awd ladnlp b gl ax s Sl (1994)
5 oy Sl Gl 55le 555 ca il 53 (IS b 55 on (A olez
Wentzel, ) 355 o Com Ul 5 058 3 wl,E 5Ll sla, b, psls 5 Lo
S w3131 S 5 e o el Sl o Kals ol & s (2022
ol g olezrl (slacsds Ol ¢ b go Sl o o 5 13,8 505 s glapE
Flar! glald) Ll & e las aly ol 2l 5 ok, sl SLi5H) 5
(Wettstein et al., 2021) wuS” o 5505 5 1) olazr] Cusd o codaline |15

dde 53 Dbl s 5 Q358 s (6,8 pdpe gm0 Walsd ol
G 5 Cte  slamrl gloda s 53 3 Llal clas! Sl o Kajls
CAUS 1 ol forty (5lupspin o pans Liph oo S S I ezl
Lilsy 63050 5 2kl sl o 0 G 3 Bas slazrl glalsda ¢ sloz]
Ll Gyt b s ba g Lbo 5 anusi 5 (e Slads Wile 5Tl po (63,90
ol ) shiea Lol eloza s (slaoda ¢ blie 533 55 o0 ity 5 il ‘5,5;“?
Llgy dan g g Lads loul 5Ly luasdes 3 Wed o Ol (63,5 G 4 3,0

1. Social Information Processing (SIP)
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e (635 GBSy 4 alies gy OLE0 5 (2S00 sl Sl
St byl ) St sl (8Os 4 Bl e b bl aph e
a3 o 0L Olalllan s Jbe sl (05 IV O 5 dly) 5,8 o IS
5331 31,138 311 slazl o S o 4 as IS 55 01,0 b ible sy &S
5 e 35 b g 0T 55 & o late (Salamdsn &2 51 Jools 25 L dgarlge
T S olaaml glaCsdn loslizal 4 a8 (dites (5 Olmgs b g o3l sl slael
loast (g3lwl Glag S s (o me 3 9313l s il das o Ol bl Ol
SNV (ol osdhe .S e onlinal bl slalsus slra (635 glacsda I el
(S ool S J1 3 3 olaml laCodn & (23 S 3 15 oo 35 0,05 Slames
ssbar ) sl a4 (ST 5ol i Olms e 3 1) (6505 3 STl
&R0 5 e s (ol osdle (Bakhshaee & Hejazi, 2017) 5,138 o 31 i
JB Slasdn & (23 S5 3 55 Glar Ul S 555 55 ler] Dl
Jlowns 5315851 53 S 4y Lo ot Sl Sl (8l LS o 25 (sl | o]
Olksl Slulust ¢ blis 5 358 &,;y 'l g plisl Oos &S5 Clbsl Ll n
sl (Ba ol sl 35S S b g 55l s) 51 b o st Sl (S
Gl 3 Sl S S s 51531l ki 6 S (e 58 el )
L 0T elast Lty SLEL/GLE L el lalods Ol , o 108 5
o5 b ] (B s Labie 53 213l ST e g s b g 0 s
bl 3 Clbl ¢ olazrt glacand o (gl G UL (sls fomoly i ¥ Sdadih Slas
WS o ST K3 p A 5 a8 b Ml Sl p elel sl
.(Bokkel et al., 2021)
G Sy ilys |y iyl Sledbl Gl il = SOT sy L
- e e e (6380 1) Gt Sl 3L 55 wdae Dl (63 S
S bl o587 galp Ol ead b G Sl ST NI

1. retaliatory goal
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1. invariance
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3o palin 53 (Sl s o as a0l ol alllas gl ¢l s Sl e e
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1. testing alternative models

2. fully mediated model

3. partially mediated model

4. resilience education program

5. enrichment of interpersonal relationship skills
6. self-regulation empowerment program
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