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Abstract

The aim of this study was to develop a causal model of academic engagement based
on academic mindfulness with the mediating of fear of self-compassion, academic
wising and core self-evaluations in students. The research method was correlational
(structural equation modeling). The statistical population consisted of all students
in Bu-Ali Sina University in the academic year of 2022-2023. To determine the
sample size, 420 students were selected using the multistage cluster random
sampling method. The instruments for data gathering included an academic
engagement questionnaire (Reeve & Tseng, 2011; Reeve, 2013), an academic
mindfulness questionnaire, a fear of self-compassion scale (Gilbert et al., 2011), an
academic wising scale and core self-evaluations scale (Judge et al., 2003). Data
were analyzed using Pearson correlation and structural equation modeling. The
findings indicated that the model was confirmed by the excellent fit. The results of
the model showed that academic mindfulness, fear of self-compassion, academic
wising and core self-evaluations had a direct and significant effect on academic
engagement. Moreover, the results showed that academic mindfulness mediated by
fear of self-compassion, academic wising and core self-evaluations had a significant
effect on academic engagement. In this study, the effect of variables mentioned on
student's academic engagement was confirmed. This shows the importance of
attention to these four variables in order to explain academic engagement.
Keywords: Fear of Self-Compassion, Academic Wising, Academic
Engagement, Academic Mindfulness, Core Self-Evaluations
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1. Introduction

One of the most important topics in educational systems and
psychology is the investigation of effective factors in academic
performance. In general, engagement is considered as one of the
concepts related to this issue that has been paid attention to in recent
years (Reeve & Tseng, 2011; Reeve, 2013; Appleton et al., 2006;
Linnenbrink & Pintrich, 2003). Academic engagement is presented as
a theoretical model to clarify academic progress, failure and dropout
(Appleton et al., 2006). This concept is defined as the participation of
learners in educational activities, which includes components (such as,
behavioral, cognitive, emotional, and agentic) (Appleton et al., 2006;
Reeve & Tseng, 2011; Reeve, 2013).

Researchers who work in the field of psychology believe that many
problems in the field of education will be solved by improving
engagement. In general, academic engagement plays an important role
in the academic performance of students. Therefore, it is very important
to identify the variables affecting academic engagement (such as
academic mindfulness, fear of self-compassion, academic wising and
core self-evaluations).

Theoretical foundations and research background introduce
mindfulness as one of the influencing factors in academic engagement
(Egan et al., 2022; Bennett & Dorjee, 2016; Schwager et al., 2016).
Academic mindfulness can be defined as paying attention to the current
experiences in academic affairs and interacting with them without
making judgments or becoming preoccupied with the past or the future.
Based on Kabat-Zinn's (1994, 2003) studies, mindfulness leads to a
process that allows people to consciously interact with the present
moment, and this conscious attention in turn enables them to focus their
attention on the current activity and purpose. Consequently,
mindfulness helps people to achieve a variety of promising
improvements in their academic performance. It also enables learners
to develop self-regulation skills (Bennett & Dorjee, 2016; Egan et al.,
2022; Lu et al., 2017).

Moreover, theoretical foundations and research background
introduce fear of self-compassion as one of the influencing factors in
academic engagement (Gilbert et al., 2012; Kyeong, 2013; Egan et al.,
2022; Kabat-Zinn, 2003). Many studies have supported the issue that
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fear of self-compassion reduces academic engagement and self-
compassion increases engagement (Gilbert et al., 2011; Kyeong, 2013;
Raes et al., 2011). In general, fear of self-compassion can be described
as an act in which a person experiences an avoidance response when
feeling self-compassion (Gilbert, 2019; Kirby et al., 2019).

Theoretical foundations and research background introduce wisdom
as one of the influencing factors in academic engagement (Sternberg,
2001; Brown, 2004; Kramer, 2000; Beaumont, 2011). Ordinarily, a
wise life provides the conditions for a person to move towards choosing
the right goals in various environments. These types of choices, which
are based on self-awareness, increase the level of participation in
academic activities. Based on Kramer's (2000) studies, wisdom
increases the level of engagement in various matters through effort,
awareness of limitations and moving with a plan. In general, academic
wising can be defined as the power of correct judgment and following
the wisest course of action.

Moreover, theoretical foundations and research background
introduce core self-evaluations as one of the influencing factors in
academic engagement (Leupold et al., 2020; Judge & Hurst, 2007,
Dodd & Snelgar, 2013; Debicki et al., 2016). The core self-evaluation
is defined as a fundamental evaluation of one's competencies,
capabilities and abilities (Kong et al., 2014). This variable includes four
components (self-esteem, neuroticism, locus of control, and generalized
self-efficacy) (Judge et al., 2002). In general, people with positive and
high core self-evaluations have the belief that they are able to control
their own environment. These people have more resilience to deal with
challenging situations. Also, the factors that can reduce their
participation in different situations are less in these people (Debicki et
al., 2016; Judge & Hurst, 2007).

In general, identifying the effective factors in academic engagement
helps the educational system and educators to have a positive effect on
the academic performance of people by controlling, increasing or
reducing these factors and enables them to provide the conditions for
the progress of students.

2. Methodology

The research method was correlational (structural equation modeling).
The statistical population of the study consisted of Bu-Ali Sina
University students in the academic year of 2022-2023. In the present
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study, the sample size was as large as 410 individuals according to the
research objectives and considering the methods used for data analysis.
The questionnaires were handed out to the participants in person and
they were asked to complete the questionnaires. Out of 450 selected
students participating in completing the questionnaires, those who filled
out the questionnaires correctly and accurately were included in the
study, and the rest were excluded from the research, resulting in 420
participants in the study. In this research, data were analyzed using
Pearson correlation and structural equation modeling, in SPSS and
LISREL software.

3. Results

The results showed that academic mindfulness, fear of self-compassion,
academic wising and core self-evaluations had a direct and significant
effect on academic engagement. The results also showed that academic
mindfulness had a direct and significant effect on fear of self-
compassion, academic wising and core self-evaluations. Moreover, the
research results indicate that the variables of fear of self-compassion,
academic wising and core self-evaluations have a significant mediating
role in the relationship between academic mindfulness with academic
engagement.

Table 1

Model fit indices
Indicators Value
P-Value 0.001
X2 584.17
df 316
X?/df 1.84
GFI 0.91
IFI 0.98
CFlI 0.98
NFI 0.96
RMSEA 0.045

SRMR 0.045
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Figure 1
The model with standardized coefficients
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The findings showed that the result of chi-square on the degree of
freedom is less than 2 and RMSEA is less than 0.05. Moreover, GFl,
IFI, NFI, and CFl indices are above 0.90, which indicates a good fit for
the model. (Table 1)

4. Conclusion

The importance of academic engagement and its role in education and
learning are highlighted in available evidence and research. Academic
engagement is an important process in predicting dropout. Moreover,
academic engagement is one of the factors affecting a student's
academic process. Therefore, the aim of this study was to develop a
causal model of academic engagement based on academic mindfulness
with the mediating of fear of self-compassion, academic wising and
core self-evaluations in the students. In general, in this study, the effect
of variables mentioned on student's academic engagement was
confirmed. This shows the importance of attention to these four
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variables in order to explain academic engagement. According to the
findings of this study, paying attention to academic mindfulness, fear
of self-compassion, academic wising and core self-evaluations in
relation to academic engagement, prepare the ground for correct
planning in order to decrease the problems in academic settings and
learning.

Acknowledgment

The present article was taken from the doctoral dissertation in
educational psychology, Bu-Ali Sina University, Hamedan. The
authors hereby sincerely thank all those who kindly participated in this
study.



ISSN: 2538-3183
Vel \EeY )'...1\.1 4 OJLQ.:J ALY 093

elSSN: 2538-3191

28 93 alis sl fj

VEY/ /Y 6 K30 Ayl N E Y/ Al s 6

o i

Y

£y L) 7oyl 1 E Y/ 5/Y

b e AT a3 Gl g el (& o530 e S (99
Lt 9 Joai (63190 B (Dg5 4 SEAL I wy 6,?@5@
Ol gRiIS 53 95 a3 !

bl Ol Ohes dim ey o&Kils ¢z oliBOly, o5
Hossein.naderipour@yahoo.com

(il 5 ol psle Sl (Ol 05,8 il iWstan sdiny i
yaghoobi@basu.ac.ir :4sblyl, .01yl Ol i e g1 o315

23630 (e

¥ sin el g

bl Ol Oltes i e oKl (lisOly, 058 ol
r.kordnoghabi@basu.ac.ir

bl Ol Oles i e oKl (lisOly, 058 ol
yarmohamadivasel@basu.ac.ir

205535 J gy
Jolgsdamn )b Hb g

s S

7 S8 il b e pBT 03 s o (6,55 o doe 025 (hassy ol S Cooe
Sien Jas5 By g Obgmdils 53350 ol wes 5 easd (§5595 5 0o 4 kS
Lw Je o &5 Ol geiils adS” Jold Jiags (g5l drela .3 5 (5 kb SVslae sbdie LG 55)
S35 (58w ges gy 5 eslizal b 4 ged e ad 51 300 VEOVVEY ast Sl 3 Olikes
G S 03 alidin  Laosls (655758 1l il Sl b gomdils 31 3 FY e slin (gldlo ki (glad g
sl e el o laass BT 83 wslii , (Reeve & Tseng, 2011; Reeve, 2013) Loass
Judge etal., ) s oLaj,l atan wlie 5 e (65595 & wlae «(Gilbert et al., 2011) 5 = 4
I3 o s 525 5550 gkl SVlee Gbdde 5 O e (e 3 03lizal b Laesls .5 (2003
48 55 0L ke gl ol 43,5 513 3500 il 3310 L e o 55 0T Sl bnsily oisd
S 05 33 255 i) wen 5 heass Sio30 5 w5 4 CA ) e s AET a3
S8 obn b Jeams AT 025 487 515 DL s oman Llails (5 )lsline 5 odite I oot
als g lslan 1 a8 55 53 35 b s 5 heand ($5593 5 35 4 ARSI 3
B0l s ol 2w b O gmeiils laass 6,8 53 53 0a0ks la uite e ia s ol )3 ol
sl s (6,8 53 e g 93 e g ol s Caen

AT a3 e (6,553 e ($3053,5 o5 & i I e el sl

st gl s (e

Db cJeols Stamasl 5 g ¢ B335 euldlpl (s (e 00 1l ol 4 Sl
e SR e 6 8 e b s BT a3 Slinn e 6,555 S doe 35 (VF2T)
NFVE AN Lz wlidOly, aelhas Ol gmiils 53 35 i) s 5 deas $5i93 5

https://doi.org/10.22054/jep.2023.74100.3857
Sl wle oKeils Y415 ©

Sblb a3l o&sls Lyl




A"IQ‘)&A&})}%&))UI ...M&;))&GJMJ)-&S

VRV
Gl Jole K Olgea | s (6,8 55 3550 43 Slidss S gladle b s
G S 55 il aBl 1l )T ladae 55 O W, S5l Jeass Sudbge 5o
15 2l 5 ST g 1 s S8 Sy S el 5 (6,8 3 Ol 15 o s
L;))Tg..)u 9 dl:&d”t)u dw}-‘ cw‘)) Uﬁ'% DL Olfu\.;‘nf.bli )j.é}- 4§ J‘)‘J \)
ol ) e LS;;f)J (el 0315 OLas Oladllae imman Ll g i 1) e
seeTo blie ol ol 55 bl fole &K Olsiea 57 Sl Slsy 5 Cobls
.(Skinner et al., 2008) LS~ s

5 S (i OB gy (61 Joe S Ol ey e (68 53 (IS5 b
oo (Appleton et al., 2006; Alrashidi et al., 2016) ol siis &1yl Jozses &S 5
Olgoa 156 & (ol go (Bl Slle K (6,500 el o 5 o sede
2l & 5 ol @t Coeal S g als s Cte s Shee Sl
Reeve & TSeNng, ) &S’ oo sw i 5o 1y o131 lasd S35k O omad (shiad ) )l
oLl il e 53 0L, S5l S e 4 S Jas (5,5 s (2011
..,\;.3 Sﬁ;m\ad'}hju }Fula\.c cru.ib\.c ‘7‘5)&_3,) Q}ar.a.b U.ilﬁ‘uﬂjﬁ o..ljj:fﬁ)b ‘u\-:f‘-gﬁ
\iT 4§ J...:.q ..\_»ljup ‘5:>‘)4.’ rl—t.a ‘5..&_:. ‘C;.w‘ OMLLAJ{G Lgl.b)h.é) JAL& ‘_QJL'I;)
QL‘..Lucjf.L.aL;}w)'\.ﬁ;gmﬁf)sglbwj)@%cg})ﬁjﬁjjhx;ﬂi
0T &8 Lins ol 4. il axdls &S jlie 33 s Ll 08,8 sl 8 S o 5
S S S e K 5l AL T ol 355m 53 OB W,EBL Ll
S dalg s Oledme Cpmmen bl eslimal (8L gl Ssline glas el
Lph Gy 5 Igme S5 5 Ciblee 5 Lt e il 08 L, 8L
sl S lie Olgea ele &S 5> LI «(Linnenbrink & Pintrich, 2003)
Reeve & TSENG, ) s s oo (s a5 (S o bl 45 45T 35501 O > 45 08 W, 8 sl
(2011

1. academic engagement
2. behavioral

3. emotional

4. agentic

5. cognitive



VEOY 5ol | 59 o5ked | V4 0y | s (il | Af

A ks 65800 03 Wlg e & Julge CElE sk ol p OS5 e,
S Sl 0313 O Soladlae el et 3 i oo 1355 5 ol e el 1 i1
Egan et al,, 2022;) coul Loass 5,855 53 3o Jolse §1 K ABT al
Kabat-Zinn olales Ll .(Schwager et al., 2016; Bennett & Dorjee, 2016
S5 Jebs Jle dasd b 0Ll 457 355 0 ol p 4 meie AETT 83 ((1994; 2003)
6L Jl 5 4T 4 G 5 5L a3 L oLl &8 558 o sl Jolas ol 5 ¢S o
Bennett & Dorjee, 2016; LU ) Lides 3 g 1y 555 &S Hlie Ol s 503 S L35 Sl
e (6,855 L bl s Wig o S ealis 1 S esyplil (et al., 2017
w1pds 505528 a5 5 AET Olgen & Col ABT 03 3, K 15 Jiasis,se
S Sl 4 45 L .(Brown & Ryan, 2003) 555 oo (o a5 93 5 9w oyl
Brown & Ryan, 2003; Hoy et al., 2006; Kabat-Zinn, 1994;) «ds &1, Cas e 5
O3k o pds oS L 05,5 4 g Ol o |y T eaos BT a3 (Baer et al., 2004
03,5 3155 Jols 55,08 o Jasss ol 53 Jlo i 13457 Sl o 40 S S 5L25
06,5 203 stk 135 i 5 kg s g 0T 5 2 L ST 050 0T
Oals B8 Ca g ap did Clamd s i CABT Lol jen (il plowl dil 3o oty
el V5L Oy iy 57 JelS e 5 L

G S 5s hll el g sls an g 1) bad o pl Ol o & das oo O Solalllas
33 e 5 DS S b (RS (6,855 05 (2T O men e
Iy Seher AT a3 mean (WA O, 80n 5 o sin Baer etal., 2006) s oLl
Sl 5 b5l Geolid ot Gy pde o b8 Sel g i o 3
.(Shapiro et al., 2006; Wisner, 2014) > 32 o o)k, 5 Olulus! dac sl

Jolse 51 Sos (K Olgea 57 o 4 s ) w5 g dnde 5 sk Sl
S 5 Gl p 015 oo 15 5 4 Sk S oS (8 e ool 6580353 50

. mindfulness

. academic mindfulness

. performing tasks with awareness
. presence in the moment

. self-compassion

. listening with full attention

. accepting without judgment

t fear of self-compassion

O\ AW —



Aﬁl&‘)&ﬁk})ﬁ&)éul ...M&;))&GJMJ)-&S

W e A Sl (S gl (’@Ab 5 3 e el K5 30T 8 8
Slles Ll (Gilbert et al., 2011; Gilbert, 2019; Kirby et al., 2019) .S
Sl Calzben g0l 55 Oludl &S Lo 3 345 4 C2id 1w 5 «(2011) 01, 5 Gilbert
L oS ol s YU 55 4 Ciad 1 w5 glyls 48T 633l cgpoplil 08
u}.’.iy(aj\vkn)jbmm?bLg))}ngbmk},&@b‘y)\},&:jdn..e&u:‘u\ij)
L83 o g 08 35555 1 615 5d3 355 b 10 ppan e sdsn b b sl 3 a1,
cilogen e mlaslan 5 55kl 51 wsl Ol ga ta g5 b ST ALl L cp s o b
Gilbert ) 1S o0 (6595 Luad g0 ol 51 g osls talS 1) 5 ng:f)_s Ol a0 S
gaesn ol 3 ol Dlalllas clauly oan ) (et al, 2011; Gilbert et al., 2012
9355 o et w53 CS Gl JEalS el Cadd Gl g aS Liles S o les
Gilbertetal., ) 558 o OS5 Hlie cpl 2l 31 sl 505 S Jos WSe 355 4 Cddd
.(2011; Raes et al., 2011; Kyeong, 2013
i il e e 6,850 0 WS S esle 5 S (S
23 S5 Jelse 51 S 5= (2001; 2004) Sternberg Slallas ulul s .ol ooass
Blail slowl el 5 5,108 o 51 0B W, 850 &S Lo Ol jae 53 45 Conl oo Jaoes
Ol§ o S 55335 sz 5 S35 15 b e IS5 sbar 5 sh e 6,85 4 o
DIy @l Jeams glayle,y s Sie gl B g alds Sy 3 |y Gl sl i
0T 51 Bl «(Kunzmann & Baltes, 2003) > 5 «iue3 53 sdxie a5 s 4 5
e (55030 7 Wl 65 Juol o sgie 0l 51 LSS 5 ol iy 05 65 S 5500
2 des o praMEle 16 ,m 5 i el (s Dglad D yus Ol g e
..b.g4..,4Lg\)bSc:ﬁ;}iﬁwﬁ)},‘al}éﬁfsl{):@ﬁJjuij\.agdf):wLu\
Liy jghe 3 5 (2010) Webster Sllas alul .l T el 5" ble J aslis
‘.,a\,;\,L;,ui\;,;}.:6.oujfduo;?ﬁoumw;d,mc.;pa&@\ou\
,5,;5,\“{,?@45\,&;,595;,;mggaau,yt,;;,m)p;\g,\s@
1. academic wising
2. cognitive

3. affective
4. reflective



VEOY 5ol | 59 o5ked | V4 0y | s (il | As

Coda gy et Sl das o 2l 1) 5 ad oo Calie glaladge o S N
Calien (sladaome 55 OT 5l 5 wu5sels 1 55955 6585 o Asl o) Al 2557
4555 Jrams 8 55 0Ll & Sl Lyl 5 pl 55 45T Sls Ol Ol or oS 03Lizal
Maxwell, 2007) 554 oo salats 5 Sy 05l

38 (K Olsisa 1y s gl ks (g Ay 5 5 Sle cuamen
Judge and Hurst blas ulal . diS o (2 me Juamd (6,5 55 55 Jjse Jolse
Wl Joam o) 55 (Gt Slp el enlis S 3 oLl 4 (2007)
b 8 ) o a0l Gl S s 6o p Sl Gldle sl e )3
(Sl 51 gl Ol geas psghe ol Sl ol (IS Pl 35 oLt ten o
eseie o) (Kong et al., 2014) 55 o Lo 55 oUl5 5 OB (i
FelT 85 (ot Cu 3l Cnl Sjle &8 Col Jool 3o Jlga 55,5 050
.Qudge et al., 2002)° s 5 jlgo diwms 5" 21 S 55,5

S Az Hob opl pedidl el s VL g Gl s oLd Sl a1 aST (ool 3
S 2 e Ul sl 5l poldl pl bl adls J 28 55 O gal oy Laoes L3155 o8
Sy OWae b o 8 s I chzn Slsy i 5SS Ll L bl
Cabizes Lol 3 53 1) LOT (6,8 55 O e il &7 ol ge K5 (6 g 3115 5 i
i) cn Ghols Lol GKs (gaw Sl il ST Jolisl pl s cdias ialS
st DMl (555 5 i 5 kS o SIS 1y 658 Sler e ol 5 s 35
s O ikt Jo 5 035 Ablie glra ol pEs ld )3 5 des S e
AS (693 Blambge ol 035 4o s Al 55 S Hlie Ol I s e
b s4ie ol & 8 0l g e o IS, sba (Debicki etal., 2016; Judge & Hurst, 2007)
OT &1 calaz 31 ool 0l gy 5 Ol e saihs O 8L S (sloo gud 0 wlid Ol s
3 Ses Rl 55 e 1B S Sl o glalaes )3 g sl K O e
.(Debicki et al., 2016; Eccles & Wigfield, 2002) s 15 e

1. core self-evaluations
2. self-esteem

3. self-efficacy

4. neuroticism

5. locus of control



AVIQ‘)&A&})}%G))UI ...M&;))&GJMJ)-&S

S 5 0T Sl (2022) 08en 5 EQaN jiash ol cbd Oly e sl )
Slllas mmls dipls (s)lsbine dasly (oo 5 Shee b3 4 il AT a3
AET s b byl s 1y 5 4 Ciid I ey o (2012) o, 5 Gilbert
day s s 5l ey g AET ol a8 55 0T Kby clilosls H1 3wy 5359
BT o3 o daly 65515 4«5 (2014) 01, Kan 5 Kong ladllas = 0 5
355 b ss) an ( AT a3 &8 55 0T Gb S s gy el 55 L)) amen |
35 b ABT e &8 5l 5l (2011) Beaumont Sliiss s LS o gt |
s o oS 3 0T Sl (2001) Erez and Judge Sllas ol pioees 13515 ala
3 hstas dlaly 045 8 )3 5 S ela IS (5 0501 S s g s
G e 55 45 sl olis (2018) o, 5 Webster lallas EB omoes 3,0
o3l a8 0 ;S 55 5 4 S (Sl (g gy DLl 4T 305 e s B
LS o OS o il

b ol 0 Ol 1y oo 5 (25507 Lammn 55 (oo (5,5 53 onsl
Sl NS b plinl Gl NS 1 sk plad 3 Al 5 Oladas 4575 57 o sl
0T . tizad O gomils 5 015501 L2505 (5,8 5L 5 ol S2alS 01,55 ates ( a&iils
55 53 oBils 5 yie Sl s planil (51 3131 ol 51 (2 o7 S o o U
BN g s sy ys WIS 3 &S Gl g Kos Sy s bl s oSN
Linnenbrink ) ol doass sladose 53 Kiwes [t &5 ol (i )3 . dizs
PS5 3 S 2T slaplss ol W5 4 s e I (& Pintrich, 2003
(Floz) Oppen (el laaie) 53 ars Glp o5 p S dzea Hlaolg
S o Ol 53 1) § g sm (l mal il 5t s (Koa 5 5 (3Ll

Doty e s2ipel s & (oas 500 52 e Jolss plold cancnlll
5 Shes 5 Julge opl GalSTL g il 53] 25T LS e eSaS Oladms 5 O o ¢ s
SIS b e ST gl 3 1y 0T 285y daj 5 LSS e 1131 s
S s dal g S8 DLals0ly, 5 0L e 4 s 6,8 55 b Jalge pl i
Ol o 5 Olises gy0p 030 ¢S 1o |y (a6, 55 Oljee Ll 530 5 5 50 (S s
S et 5 S Jonaos &S5 5 bt (s1y Joo K5 Ol o | (a5 ,5 55


https://www.tandfonline.com/author/Egan%2C+Helen

VEOY 5ol | 59 o5ked | V4 0y | s (il | AA

Appleton et al., 2006; Alrashidi et ) 1,8 o s ;5 Lea>s 095 OLilu, OLL
L;..b "y L;E.a:ﬁ Lshl?-‘du,bb 9 Lfl’l“a’J $II83 >~ r.;.éhu bewl e 3 .(al., 2016
Sl 515 o (il 55 ) p3 g0 Ssih cad S ool Gla gt 5 23l
L oeomen s &)1 e la)lsy o Joms ladil 9 g ailey 5550 50 15 (6
& SRS ) e 53 gl aies £ 53 45 S Doy g S W Gla tagh 4 ar g
il or Sl aalie cpl e 5 Sops b e (68 53 L L s s
(o 5 s Dlalllas o g pbm 55 S F L by s 0L T4 e 5 L
G393 7 g 4 Sdkd )l e o s ABT a3 SIS Ty 4 b oS sboT
4,\;\4}-\;}3;@\?Jﬁgwéﬁfﬁpbgﬂﬁgydfp;,\m)&&;
F Gl el Jse cas0nlil sSle e o8 L pealie ) e s s
AT a3 6t 5 b Jaams (6,803 350 )3 o ali Jibe LT 13 ol & jle

QC,.W‘)‘))}:-,'G}UQA

B2
35 (ke SYslae olbdite B 53) Koo g5 3 G ) 53 AR
5 e (5583 5 5 4 LS 1 3 e (AT a3 e JI0T 3 &
Gl 3 e AETop5 s 1 f1 55 5 (e (5,555 55 55 glid ) 4
S 3353355 i)l s 5 e (§5553 5 05 & a5l 5 6 5 il
L (b o801 Oy gl lS” ks sy o) (LT el S g 2 s
GF9s Sl esliul b wised ez el Sl 5 VFOV-NFRY s Jle 55 Ol
b s Ol Ob gmeils 31 L8 FY s slaws (gldd oin (glad g d3las (5,5 4 e
w8 Oy o o ha st 5 (1991) Green «(2016) Kline o pees (51 31 Ol 4 4 5
d 5 b Lal bl (S350 3T Y o v (ke plail (sl 5Lin ) 50 5 30 o JBlul 0 0l 5
AY Gl3l a5 5350310 A.Ufjm6\ﬂ)cfél>Jujk)sa:&u\sjyéuq}f;lu\;:@
G S 038 S by ol o l Slissse 50 B Gl o &8
T o 13l eSS pde e slidin Y Ls Ol L& PO (5 5a5T



A 01 )San 5 530836 | e oo 6,8 33 Jo dubo 2 9

030izals ) go (gladaliton .3 8 515 ows s s 35 50 ol G505 Ol iy 5,50 FY
:A}J}{ﬂj})‘jﬁ‘-}ﬁuﬂjﬁw‘)ﬁ

Reeve &) Slallls (glis » Jowams (5,8 3 ol 2 Junams (5,8 53 eliiiw
dn 5l 5 45 W Ghls 5l edd 1 b 5 4 (Tseng, 2011; Reeve, 2013
S8 Gab oK s Ll ol b S el sy 5 ke (dble (Lle
bl ol 355 e 618 e a5 (ol g S V B (idlins SL) VI gl y3nin
Reeve and Lw 5 deliion  cpl slael .ol VY& BV 1 daliiin p ol 53 bao ol aials
S 6y sba (los ST i1 S sllan 1, 0T 5o el (2013) Reeve 4 (2011) Tseng
2l 2L OF)) Gl 5 0Ll pioman Sl 030 /80 b+ /AF daliiw  opl oLL
NS AY B A o OT laadl e (sl 5 /AT #5587 WIT G b 511wl
Sele A gl g 0 /AY weliin ;ST (ol CLJJ;LQMTJQ"J”’\} a5 53 iles S
MTC&#.}‘\{'/A\ G&L‘;j '/Q' 6:}\“;' "//\Q L;)l:.é) c'/‘\'

SV CE AR S WOS @@T&S S (Sl g :YM L;as\fT&mS asliiow
g Al G gty (5113 5 ol U1 g Vo 85,8 5103 aalitiy sl o 3Lt 425 L s
el OV Y Y+ F (slay 58) S5Ld Oy B n dy oY A VP VY (glag ) alond )
VA AY O slaw 8) 55 4 Cias (OF F & OA glag 8) AT Lol en il
O ST olal sty ol ol (V0 A0 B 8 slaw ) oS ax 5 L Osls 28
wals e 0nlil 3k sn sk s3 (0) willine JlS B (V) (iblse SIS 51 (slar 55 0
auq;)\&@uwﬁw\ﬁwwi\n K )‘@Wﬂuﬂljbl.haju
S 55 0T 5 (S sl ole Lo s L5 oad (oI 0 j0i S S
£S5 SWT emean (CFI=+/8Ac NFI=+ /48 GFI=+/4Y AGFI=+ /) RMSEA=
r\qu"c'/vv Q)Wd)v\:u&ﬁv\{ o /Y¥ MJJJ,&}&‘II)'/A* Mw_ﬁ:yé\j
6 NE oS am g L Osls 58 5 A s 4 Caid o /VF BT Lol s (il

v\.ﬁT Cwd

1. academic engagement questionnaire
2. academic mindfulness questionnaire



VEOY 5ol | 59 o5ked | V4 0y | s (il | 8¢

(udge et al., 2003) 55 oLijyl dws wlie Do SLE5H diuws wlie
S\A\f)\j\&\ﬂ\q-ﬁ@&@@ﬁw@a\Lgl.aqu.c,.u\q;\\‘ 55,8 5o
VY51 ol cl 53 Lo pad 428l ol iy €3 55 0 (651980 s (bl 30 SlS) B b (il
Mo 0 o sSan Sogoa VY Ve A F P Y Glaesle ulie pl 4l #0 L
ok i 1S AV B /AY o (2003) O, an 5 dudge Loy ulis jlael .dish
T S 4 ¢ /AY olae plsl s CbJ;LngTﬁﬁB LIS Llos gl

Ol SKan 5 Gilbert v 5 s g 4 Sdid 1 w5 olde s 5 4 Cdad 1 e 5 el
0 &S pll p wlde cpl il I V0 (glyls &S Sl odis £ 1 b (2011)
etal, ) 345 0 skzarys (F) o2 33lss WS G () g Glge B a1 sl
5 orbie cpl OB Wil .l #0 6 v 51 elde ol )3 bso ed atls L(Gilbert 2011
S A 1y el das e s s ST ST 516,80 e UYL G503 Slees
ELsS TG b 51 el ) (gLl (ITA8) 5158 Ly 5 5 58 omn S e
Cows 4 /Y alde ol (sl s ST WIT 55 sy cnl 53 tles S 3018 +/AA
LT

wtl Gises e 51 deass (6555 5 ot 6l p T e (5595 5 el
7 A AT OF &V glaa 8) alid da ¥ 5 s VA Ghols elie cpl . dd oslizal
el (A F AV A0 AP glaw ) b5 (Y VY A e A slaw ) ible
150 SLalST B (1) e LS 31 (gl 530 &SI ol 3 i (655535 olide
Cromans (ol Q0 BA I ulde cpl g3 Wae e alals culal pl 03 95 o (Gluam 5 (0)
Joss gl g o 6518 s o San Dy g b 851 s e a5
Sl Sy Jsb BB G5 5 slie S 5 OT G S gl el
GWT pomes (NFI=+/4%CFI=+/AAGFI=+/4F AGFI=+/4Y RMSEA="/:FV)
4V el 5 A ible cUAY sl e sl s AV e ST 6 LS

...\.aT Cwd

1. core self-evaluations scale
2. fear of self-compassion scale
3. academic wising scale



8 | 0,0 5 5 96330 | e o 6855 e dis o 55

55 bl SVslee obdde 5 O s (Kiacan 3 o3lizal b baosls g leT fubows

iz 8513 o 4 a3 35,50 SPSS 5 Uy L1

Laadl

-

S5 Sl e slae Ol 5 o SSke N g

ol

Shore Sl e
0/¢¢ ARVASY ol A
\ZAn% YY/YA ele
0/v4 ARYAY sl
oY Ye/0¥ sible dx
\RVARS Ao/oY ez (5,550
Y/AV VE/ S RS
YVE VYT Coslad s iy
YIVo \Y/YY o 5 gl
/00 VA AT L el an iyl ol
/oy Ve/vq JolS a5 L 0sls 558
\¥/Vo WA s AT a3
VAR Yy/AY Se ikl 3l e
§IAY YY/0r RTINS
£/ \A7at3 sible de
£/7q Y/ el e
Ve VA W/to e (S0
V/AtL Ya/+) 355 bl aa

(e (655 53 Jhan Ol il 5 ke ) Uik 55 0ds 21 s el
4.3:f&l:.i.j)\Mjul:.,a:J&j)};ﬁczquj\w;cwdﬂf-\'&n
V2 /YA BVIED) (VNN YY/8Y) COOYFVD FAPE) (VA7 Y AB/OY) L ol s

el 0355 (V/AF ¥4/41)



VELY i
ol | 5 osled | V8 0y93 | a5 lidOlg, | QY

o

u:’ui:““*““*i‘f" d}

ey =

iash sla

AN

AS

3\

AL

5D ey

v/

277

b3/

YA/

AO/

o/

AV/+

el

Ao/

Lo/

30/+

VA/+

L

\0/+
\0/+
A3/
A0/+
AL/

RN d

AN/

A/

A

v

34/

b/

D v <o

L3/

3N

0A/e

A

FEL 0 i

A3/

2

3N

LAY

LAY

b/

33/

Aqx. Wnﬁ}v

L3/
\3/+
b/
IN .
A0/
b/
A3/
\3/+
A0/+

197 fam e |9

\o/+

V3/e

L3/

\3/e

LA/

V3/e

00/

A3/

A3/

v/

S o e




*vl&b&.».bj)};d)ﬁul ...Mdﬁf))‘;ﬂd*ﬁ;‘i}-ﬁ

i - - > - ° - > < - 2 Z p= E 2 2 Z

2

=

< > > “ I > — > . 3 o
% L | | |
I I .I I I .I | I .I | I

2

b

2,

b

2\

3 .

53 % % s 5 % s = ¥ 2 £ = | |

j‘ - - - 'I

B > ° o o o > < I — r <

3, 0§ &8 B¢ BB £ £ LB % F .

+ - 'l .

) > - < - 3 > > o ° . -

3 ¢ 2 & £ £ B o2 £ B £ o o2 3 .
. . 'l .

NE) o o ha o

5 % £ %= % = & £ ¢ 2 £ £ = = £ 3
B E : :

3 5

402 3 & s %5 Fr % 2 4 3 3 % x oun [ &

’lj 1

3

P<./4y

@lfTQASQMsz;):&SQfO\j@Yd)*‘?‘@kﬁq@-}sl{
ol alaly 5 5 SLd5)) wn 5 e ($5550 5 05 4 Cadd I e 5 e
G4 Cadd Gl e L Jeess @@T&AS op 4 das o0 Ol b s
O Opored Ll Dl olslae dbl)y s LS5 w5 e (5555 5
Ca2d 5l e G s 005 a0l wen 5 o 4 SRS e L (e $5)50 5
2,13 555 6 )laban dasl)y 5 55 oLd S5l wa b 5 4
bily mas 3 s eslinal (ghlle OYslae SLdue Sl baesls o ga 2 6l
i3 4 Sdah ) e (eand (AT RS i S 4 5l Ol ks
)JM@KT&ASW&M;UcML;ﬁfjsjgsf&@j)\M}M

ol lsbiae 3 g3 L)l s 5 (e (65593 7 005 4 aid Gl S



\AEA IS | 4 o)l.e.fél \4 0)3:| s (il | 9%

Je 3 bl ol o) S

B s Losls 28 Y

N Gy B S G
s =

e
/Y8

—

’ ////
— — = >

¥ v B ° b

b

o s Sl e o Sla s ¥ Jgde

T-value 5 ukul oo L s
Y/ /T a5 55 - ko AT a3
—4/9. —v/VE S a Lkl 3l e s - e ST a3
AV A\t e $3o90 - ks AT a3
UM At YR IS PENNN a ks AT a3
~Y/AY AR a5 5 « e RC
£/67 YE e 5,53 - el (55550 2
/04 /Y4 s il D e S350 7
¥/0) XY VS P I S <« 3575 gled sl s

T- s ol olol ool 0k Sl T-value 5 s,labal co s O Jada s
Sl3lins s s 457 Coal OT 628503125 457 sl 1/48 51 5VL s s 516K (6l o value

Sl



ﬁél&\)\i@})xs):\sl ...M&;))&GJMJ)-U

(it o (S s oot 5 6 gk

Aoy 40 plebldloll o s s e (Sls s

JYRYA AV TN S0 Ll .y € LB
s 34 4 s

<Y1V +/+4VA WA S <+ S D N CA RN

VARFAY +/+49Y Y G5 « Lilaas € 6T
QJ.:,A;J pgea M

Ao pslie Sl lol ol adas o O ) oyl Sog 3l ol slaasl F Jsul
e o 53 00,85 15 o 93 ol o e o 5 B i Jol3 YU o 5 oy
313 QLS @l g gl iy et 53 ool lsline (mile ite (2B oitene b
Ciis Sl e 6 8 e b e (65 53 53 s (BT 03 it 18 SIS
Sl Hlaliae 5 5 oLl ans 5 e (5590 5 0 4

Ol e So3l e e el
e & lslns
OAS/NY X2
1 df
V/AS X?/df
NZX) GFlI
«/AA IFI
V/AA CFl
e NFI
/080 RMSEA
o/ego SRMR

S ol /3 51z (IFD) 5 CFD (NFD (GF) sla s ls d s s 3



\AEA S | 4 o)l.q.fél \4 0)3:| s (il | a5

K3 g 3l a1 ST e ) 48T ol VAR (30T x5 4 53 S S
el ok 5,18 4740 28 SRMR

S S 5 Loy
b shrams AT a3 ln oo (6,555 o Je 0y 98 Sta b ol ey
23 35 Sl aes e G35 s 4 LaaS Sl e 68 aele
Candy 53 il sla jasli a5 sls Olis e st slaasl .26 8 &) g Ob il
‘.1.5:““;\45;\: Olas (T-values g5 )lulinl ol b sy el 53 L0551 3 o sllas
oot e ) omen ol 03 loline oS S 53 3 s ABT 03
r (s 5935 S b b e (6,555 53 deass ABT 03
s Schwager Olallae U 4l ol .55 slslas 53 595 4 C2ad 51 w3 g5 oLa )l
Bennett and 5 (2017) ol,Kea 5 LU «(2019) Cheung and Ng «(2016) o, Kes
& sl 0l (2016) of, e 5 Schwager lallas = .l suen (2016) Dorjee
5 LU Sllan s e 5,180 3131 s e 13T il 5 e AT a3
13 e daly Joams 3 Shes b 28T 03 487 55 0T KL, (2017) 0l ,Kan
3545 35h 0 gdnl 34 mie AET a3 (2003) Kabat-Zinn Sllas alul
PET O 5 jate Eol BT 03 s 5 5 Joles ol 548" o1 3 2 Jolas Il o L
4 a3 o DL Sl K3 skens 355 0 Aa3 oo plnil 4 Sa 5 LI DLl
Obayl 4y 1y heaos 3 Shee 53 oSl goael (SUad i 3 mmws b ¢ BT 03
B lgs drw 5 4 0 5L &5 ST s o2l ) ol AT a3 gy 0050 5,87
5 658 Sl bablie sl 5850 glacly 05,5T Cors 4 P
LS o hams ae) 3 e S i 4 pldl camziys 313 0 ible SIS
(2019) Cheung and Ng < lalzs b il e o .(Bennett & Dorjee, 2016)
OL Ol oo 4Bl ol s 533513 o s dlaly (5,18 Jlenl b BT 83 &8 515 Ol
T 4 Wl 5 5L a3 b aS aas o 15 (5 mme )3 |y Ol ABTT 83 &8 iy
2 ls 6 SE 5 Gree 653k 4 G ol 55 AS e s ol (6, 85L b o
Sl b AET a5 umes (Bennett & Dorjee, 2016) b oo Cows oo filus



W | 01,Ken 55556330 | e e 6 )3 o dus 56

3548 3ph 0 Ll 5 Aidu a3 g 1) 048 S 53 Olin e6 S5k 5 oo 4 Bl
.;,\;”,\ssxﬁm:g}lb;ﬁwéu,ﬁ

G S35 03 Jwams 83593 5 it 1S sls DU i sladl imen
oK 5 Webster «(2010) Webster Slfllas b 4l ol sl Hlsbias oo
S 51> 0las (2010) Webster Clallls sl .l gunes (2000) Kramer 5 (2018)
Oladllan g5 ioman 3515 oo dlasly S 5Lk 5 Ly (o (5 gt 5 Sl Lo 5
025 S o 4033 45 355 0 Eusl s 5 oS 515 0L (2018) 0, 5 Webster
5135 08 el gol 3 gog (62 S 5li

Cel &S Sl Hlay 6 0 oYU Cenl 515 5= «(2001) Sternberg Slales olul
333548 303 0 Oly Ktags nl 3,5 13 e S8l s 53 Ol 555 0
Coua ) 1 LIS le a5 Sl Slsy g5 slods oSSl I s L 4 eaos Laes
Sils ol 5l aMle eslizal gl 5 55 4 ¢SS AL (il JUisl g5 e Lo
Sl 53,8 515 (6504 5550 ble b Canys Colial gl Ll oo 515 Lol
ool XS eslital O gl s i 1L S oSS bl 4 Ll S
SIX Closy deasw Gladios 13 5 owys Glaasl 55 adean liies = S
sl A5 gn oolike iS5l ihins 5 3 g5 Slags S el 3 VLS,
5 sl s oy mer Sl LdiBl S ol Slesenas ) s 4 5 e ) e
Calime sladame 33 0T 515 pisels 1y 530535 4555 4 Wil ool b oo
455 Joams ;S 53 DLl & Sl Loyl 5 ) 53 45 il Oy Ol o oS e3lizel
35 e 5 sal 03 1) 3 LSl Ol Wil oo 5 308 0 Sl 5 Doy 05t
(Maxwell, 2007) L

S8 i 55 S 25800550 655 68 L 25 Ll B e
55 .(Brown, 2004) 3, o Las Gas 4 033507 o0 0Ll 8 Sl T3 IS 4 S
25 4 (S 3558 Gy b 315 5 48 51 0La3 (2000) Kramer olalllas g 5 el (ppon
5 S 5l Olie 6,50k 4 Ghe 5wl b O dlalysgidone ogh ( Jul (N

:)bffl?ﬂ?uwbwm:fjﬂwubjM"LSAJ:%‘J&H) e )}A‘



VEOY 5ol | 59 o5ked | V4 0y | s (il | aA

A8 03 53 355 4 i ) e it SIS 313 0L sy Sl pioman
Kyeong s (2022) 0l,a 5 Egan Soldlas b guen 4Bl ol sl Slslins  Juasss
5 Shae b 4 Cddd oS sl ol (2022) o Sea 5 Egan Slls .ol (2013)
Ol Saias 2011) 0, 5 RAES Sladlas bl 505 (6 lslms daly oo
GRS Al leamise 53 DLl 48 5580 Lol 5 daspe Sl 55
oml LOT 53 3 w0 Caid g Ol oS (93031 KosSslew A8 Jas LT,
33 S8 (Sbloatal ¢ DS G ()1 555 O gman) (hamd ite (lasli 5
.,u.b”ﬂKuoT);M‘_;ﬁf,;oi}:ﬂSJﬁ@oTJ\du(M&ug};y
935 4 Cadd o S sl Ol (2013) Kyeong  ia s b sl e o
63131 (sl Ol Ol g5 o 4l ol i 533,05 5 g3 g o sSrs dlaoly Loz S 3 5m 5
pre b il o Sy S el ol LOT 53 55 4 S I g S
3ot G Sl el g ol 87 it 5l 5 it SIS0 05 80 0 S 5 (6 S0 ) it
oo aa3 53 (65555 I 5 G5 bl 2alS el ¢ s, plovns 5 (S 542
Sy &S Lles S5 Coles g3 ) 3 ol Olalllas cbiwly oan 53 Lisd o
Jos S g2 4 LR 5 350 or el i 3 S5 jlka Al 4 e kS
Gilbert et al., 2011; Raes et al., 2011;) 545 o &S Hlie il Eol g o5 S
.(Kyeong, 2013
23 Gl s it SIS ol Ol ol has laadl oomes
«(2020) o1, Ses 5 LeUPOld oldlas b guad 4l ol Comsl lsline Junams (5,8
Judge lajlas k.l (2013) Dodd and Snelgar 5 (2007) Judge and Hurst
iS5l Ol (s g il 3 5 Ll 4 oKl (58715 4 457 (2007) and Hurst
Ol KI5 on 5 Sl Jramss 05 53 (b Slp e Sloiie 1 (SC pspie
o1, 5 Leupold Sladlls ol iomen ST o |y (e S go 5 S Lie
o S dlaly oans S 5 (o g plo s o)l s o S 515 0L (2020)
Sler il s oLl azs (2002) O, en 5 Judge ldlas olul 53505 55
2l 31K a8 il (65 Slgn s 5 21 5055 e T3 55 05 s > A3
53 355 T e ysba I8 e S s a1 s IS 4 i ler


https://www.tandfonline.com/author/Egan%2C+Helen
https://www.tandfonline.com/author/Egan%2C+Helen

84 | 01,00 5 5 96330 | e o 6855 e ds o 55

Sl o ke el (S 313 (IS sbe 208 o 5T e e o5
,E;J;Ma,;i@ﬁ6&uu:,-,\‘Jiigéyjt.m;wu:wr,\pw,
£ 50 2l 4 il Sogliza Ol gl 5 015 g0 1 o 53 Sl (Km0 58 g0 43 8
(Debicki etal., 2016) &S o ot 1) o 3 Sas & pliws (51 S 5l Ol

V5 e s ol 55l aen 16T (63030 0 odls Ol 01§ oo 55 48l ) s 5
HLSL bls J 2875 5 O el Jamme SIS g0 o7 i 5kl Bl o0 10, 5
M ctizn o) 5 583 8l Jarl i b ablie (6l (6 2 O 550t 51 ol ol
Ojen 2 o Jalge K05 (s 51 ils B caip 55 ICta b 05 5 )5
ool o3 ks gals duass sladases )5 ahejl Calides Loyl i js 1) OT &S5 )l
Ol (2013) Dodd and Snelgar iass b dholy ees 53 Cal S ol
ol LUl 53 (6,850 (gladases 3 b ge b s g oLl dtun 45 das oo

S 53 53 hrami BT a3 4l oo pile gl laadl & ey L
ol 0503 s 2B T3 sl Sl Syl b g 38 o Sl s
oo (ABToad il & SEL, 850 0058 or sty (S5 seT slaplas & (!
aslien Sl Go b ) (e ladasme 5555 S )3 1) Anes (2n mbaw o
s osls 3 nl s p3Y (o sl e 5 dled plulid Joams AT 03
23355 4 CEAE S| 5 M 1 e Sl s b g a5 L Ko s
Spbigr Lol CELE S e S pabse ol (B K 03 b s 80
hads Cuws Iy Caledes L;\Aéﬁfbli 03581 S 4 3 4205 Cwo p O\f.,\iﬁf:\i
S 53 L 08 W, S5l daolS L (618 5 5 a8 slaasl sl b 348 o slgii
S 0SS Slallls s o T3l rimean A2 Cylia kS | 3 Al
Ll g5 g0 oS ool o (ladas 53 go Sl Lo 6 555 L5l atd &7 el OT
Sl Sl hasn Gladl L omes 5 ABL S50 08,80 ES Tl 5o
et 935 S 5 (G183 5 5B slinl) 55 e Gla S 5eT ST 550 o0
355 &L 0L, 50 4 e Cablge alS

Wl 03 g0l on a3 gdoen b4 S Oy g sla it g s Ko Asle 1 andlas o
ol ke S5033 5 5 e AT Sl g Ll s



VEeY 5ol | s4 o;l.«.f&l \4 0)3:| @.ﬁjwmbb)| oo

ool 5wl LOT 5550 3 ol ) sbar (slaelion 3 658 men 45 W5 oo 0 guimes
&Lﬁg’%))d’ul{a& Jti r.;.ﬁl.&u J&L::)\)b w}ﬁ cLﬁQw,’&»b 3JU’.'.‘)‘ (ol o is
Iy adllas cpl 55 eslizuls oo WO 4a3T O3 Giulf 355 Cpmomed ol 039 ol e

nils il gt Sy s sdos 3105 (SC Ol

8\.& oo
.b)\ﬁ)ﬁjﬂ)};d\f)\iﬁ))L{éb&)wﬂ\l;@

_

S Bl
Olkes L o g oKiils o 3 wliBOlsy andy 6,575 dluy 14 S ) Sl dlis
O somiils 5 ddlol OV gn (6,00 311 555 a8 tass ol 08 i 5 ol

@l;.a
25 sla pia i 0L seiils 55 i 5 Cote aible 6 S mibe b Sl 655 2
ARRERY- (OO (il
https://doi.org/10.22059/japr.2020.265524.642976

ngjiub B Q;Z’?LJQU) gf:mj“" chéQLJ A.b\) (Yey) r\;@.« mS-’*‘)} 4.;5) ‘dlﬂ)l?u
https://doi.org/10.22054/jep.2022.61818.3391 .\14-14Y ((\V)VA

k.)':??; (\Y’C\/\) <= Lﬁzjm 9 e cdﬂpbéu\aauvli € > ‘inLSJJL.’ cv.ww\y\ ‘gs")‘a“"
a0l bl 5 cotlis a3l (BT s ulul B0l e e
https://doi.org/10.22054/jep.2019.35337.2381

References

Alrashidi, O., Phan, H. P., & Ngu, B. H. (2016). Academic engagement: An overview
of it's definitions, demension, and major conceptualisations. International
Education Studies, 9(12), 41-52. https://doi.org/10.5539/ies.vin12p41l

Appleton, J. J., Christenson, S. L., Kim, D., & Reschly, A. L. (2006). Measuring
cognitive and psychological engagement: Validation of the student


https://doi.org/10.22059/japr.2020.265524.642976
https://doi.org/10.22059/japr.2020.265524.642976
https://doi.org/10.22059/japr.2020.265524.642976
https://doi.org/10.22054/jep.2022.61818.3391
https://doi.org/10.22054/jep.2019.35337.2381
https://doi.org/10.22054/jep.2019.35337.2381
https://doi.org/10.5539/ies.v9n12p41

Vo | 0K 5 5 506y30 | vee (donars 6,8 53 e ko o 96

engagement instrument. Journal of School Psychology, 44, 427-445.
https://doi.org/10.1016/j.jsp.2006.04.002

Baer, R. A, Smith, G. T., & Allen, K. B. (2004). Assessment of mindfulness by self-
report the Kentucky inventory of mindfulness skills. Assessment, 11(3), 191-
206. https://doi.org/10.1177/1073191104268029

Baer, R. A., Smith, G. T., Hopkins, J., Krietemeyer, J., & Toney, L. (2006). Using
self-report assessment methods to explore facets of mindfulness. Assessment,
13(1), 27-45. https://doi.org/10.1177/1073191105283504

Beaumont, S. L. (2011). Identity styles and wisdom during emerging adulthood:
Relationships with mindfulness and savoring. Identity: An International
Journal of Theory and Research, 11, 155-180.
https://doi.org/10.1080/15283488.2011.557298

Bennett, K., & Dorjee, D. (2016). The impact of a mindfulness-based stress reduction
course (MBSR) on well-being and academic attainment of sixth-form students.
Mindfulness, 7, 105-114. https://doi.org/10.1007/s12671-015-0430-7

Brown, S. C. (2004). Learning across campus: How college facilitates the
development of wisdom. Journal of College Student Development, 45(2), 134-
148. https://doi.org/10.1353/csd.2004.0020

Brown, K. W., & Ryan, R. M. (2003). The benefits of being present: Mindfulness and
its role in psychological well-being. Journal of Personality and Social
Psychology, 84(4), 822-848. https://doi.org/10.1037/0022-3514.84.4.822

Cheung, R. Y. M., & Ng, M. C. Y. (2019). Being in the moment later? Testing
the inverse relation between mindfulness and procrastination.
Personality and Individual Differences, 141, 123-126.
https://doi.org/10.1016/j.paid.2018.12.015

Debicki, B. J., Kellermanns, F. W., Barnett, T., Pearson, A. W., & Pearson, R. A.
(2016). Beyond the big five: The mediating role of goal orientation in the
relationship between core self-evaluations and academic performance. The
International Journal of Management Education, 14, 273-285.
https://doi.org/10.1016/j.ijme.2016.05.002

Dodd, N. M., & Snelgar, R. (2013). Zulu youth’s core self-evaluations and
academic achievement in South Africa: An exploratory study. Journal
of Psychology, 4(2), 101-107.
https://doi.org/10.1080/09764224.2013.11885499

Eccles, J. S., & Wigfield, A. (2002). Motivational beliefs, values, and goals. Annual
ReV|eW of Psychology, 53, 109-132.
https://doi.org/10.1146/annurev.psych.53.100901.135153

Egan, H., O’Hara, M., Cook, A., & Mantzios, M. (2022). Mindfulness, self-
compassion, resiliency and wellbeing in higher education: A recipe to increase
academic performance. Journal of Further and Higher Education, 46(3), 301-
311. https://doi.org/10.1080/0309877X.2021.1912306

Erez, A., & Judge, T. A. (2001). Relationship of core self-evaluations to goal setting,
motivation, and performance. Journal of Applied Psychology, 86(6), 1270-
1279. https://doi.org/10.1037/0021-9010.86.6.1270

Gilbert, P. (2019). Explorations into the nature and function of compassion. Current
Opinion in Psychology, 28, 108-114.
https://doi.org/10.1016/j.copsyc.2018.12.002

Gilbert, P., McEwan, K., Gibbons, L., Chotai, S., Duarte, J., & Matos, M. (2012).
Fears of compassion and happiness in relation to alexithymia, mindfulness, and
self-criticism. Psychology and Psychotherapy: Theory, Research and Practice,
85, 374-390. https://doi.org/10.1111/j.2044-8341.2011.02046.x


https://doi.org/10.1016/j.jsp.2006.04.002
https://doi.org/10.1016/j.jsp.2006.04.002
https://doi.org/10.1016/j.jsp.2006.04.002
https://doi.org/10.1177/1073191104268029
https://doi.org/10.1177/1073191105283504
https://doi.org/10.1080/15283488.2011.557298
https://doi.org/10.1080/15283488.2011.557298
https://psycnet.apa.org/doi/10.1007/s12671-015-0430-7
http://dx.doi.org/10.1353/csd.2004.0020
https://doi.org/10.1037/0022-3514.84.4.822
https://doi.org/10.1016/j.paid.2018.12.015
https://doi.org/10.1016/j.paid.2018.12.015
https://doi.org/10.1016/j.ijme.2016.05.002
https://doi.org/10.1016/j.ijme.2016.05.002
https://doi.org/10.1016/j.ijme.2016.05.002
https://doi.org/10.1080/09764224.2013.11885499
https://doi.org/10.1080/09764224.2013.11885499
https://doi.org/10.1146/annurev.psych.53.100901.135153
https://doi.org/10.1146/annurev.psych.53.100901.135153
https://www.tandfonline.com/journals/cjfh20
https://www.tandfonline.com/journals/cjfh20
https://doi.org/10.1080/0309877X.2021.1912306
https://doi.org/10.1080/0309877X.2021.1912306
https://psycnet.apa.org/doi/10.1037/0021-9010.86.6.1270
https://psycnet.apa.org/doi/10.1037/0021-9010.86.6.1270
https://doi.org/10.1016/j.copsyc.2018.12.002
https://doi.org/10.1016/j.copsyc.2018.12.002
https://doi.org/10.1111/j.2044-8341.2011.02046.x

VEeY 5ol | s4 o)l.q.fél \4 0)3:| @.ﬁjwm‘bb)| oY

Gilbert, P., McEwan, K., Matos, M., & Rivis, A. (2011). Fears of compassion:
Development of three self-report measures. Psychology and Psychotherapy:
Theory, Research and Practice, 84, 239-255.
https://doi.org/10.1348/147608310X526511

Green, S. B. (1991). How many subjects does it take to do a regression analysis?
Multivariate Behavioral Research, 26(3), 499-510.
https://doi.org/10.1207/s15327906mbr2603_7

Hoy, W. K., Gage, C. Q., & Tarter, C. J. (2006). School mindfulness and faculty trust:
Necessary conditions for each other? Educational Administration Quarterly,
42(2), 236-255. https://doi.org/10.1177/0013161X04273844

Judge, T. A,, Erez, A., Bono, J. E., & Thoresen, C. J. (2002). Are measures of self-
esteem, neuroticism, locus of control, and generalized self-efficacy indicators
of a common core construct? Journal of Personality and Social Psychology,
83(3), 693-710. https://doi.org/10.1037/0022-3514.83.3.693

Judge, T. A, Erez, A., Bono, J. E., & Thoresen, C. J. (2003). The core self-evaluation
scale: Development of a measure. Personnel Psychology, 56, 303-331.
https://doi.org/10.1111/j.1744-6570.2003.tb00152.x

Judge, T. A., & Hurst, C. (2007). Capitalizing on one’s advantages: Role of
core self-evaluations. Journal of Applied Psychology, 92(5), 1212-
1227. https://doi.org/10.1037/0021-9010.92.5.1212

Kabat-Zinn, J. (1994). Wherever you go, there you are: Mindfulness meditation in
everyday life. New York: Hyperion.

Kabat-Zinn, J. (2003). Mindfulness-based interventions in context: Past, present, and
future. Clinical Psychology: Science and Practice, 10(2), 144-156.
https://doi.org/10.1093/clipsy.bpg016

Kirby, J. N., Day, J., & Sagar, V. (2019). The ‘Flow’ of compassion: A meta-analysis
of the fears of compassion scales and psychological functioning. Clinical
Psychology Review, 70, 26-39. https://doi.org/10.1016/j.cpr.2019.03.001

Kline, R. B. (2016). Principles and practice of structural equation modeling. New
York: The Guilford Press.

Kong, F., Wang, X., & Zhao, J. (2014). Dispositional mindfulness and life
satisfaction: The role of core self-evaluations. Personality and Individual
Differences, 56, 165-169. https://doi.org/10.1016/j.paid.2013.09.002

Kramer, D. A. (2000). Wisdom as a classical source of human strength:
Conceptualization and empirical inquiry. Journal of Social and Clinical
Psychology, 19(1), 83-101. https://doi.org/10.1521/jscp.2000.19.1.83

Kunzmann, U., & Baltes, P. B. (2003). Wisdom-related knowledge: Affective,
motivational, and interpersonal correlates. Personality and Social Psychology
Bulletin, 29(9), 1104-1119. https://doi.org/10.1177/0146167203254506

Kyeong, L. W. (2013). Self-compassion as a moderator of the relationship between
academic burn-out and psychological health in Korean cyber university
students. Personality and Individual Differences, 54, 899-902.
https://doi.org/10.1016/j.paid.2013.01.001

Leupold, C. R., Lopina, E. C., & Erickson, J. (2020). Examining the effects of
core self-evaluations and perceived organizational support on academic
burnout among undergraduate students. Psychological Reports, 123(4),
1260-1281. https://doi.org/10.1177/0033294119852767

Linnenbrink, E. A., & Pintrich, P. R. (2003). The role of self-efficacy beliefs
in student engagement and learning in the classroom. Reading &
Writing Quarterly, 19, 119-137.
https://doi.org/10.1080/10573560308223


https://doi.org/10.1348/147608310X526511
https://doi.org/10.1348/147608310X526511
https://psycnet.apa.org/doi/10.1207/s15327906mbr2603_7
https://doi.org/10.1177/0013161X04273844
https://doi.org/10.1177/0013161X04273844
https://psycnet.apa.org/doi/10.1037/0022-3514.83.3.693
https://psycnet.apa.org/doi/10.1111/j.1744-6570.2003.tb00152.x
https://psycnet.apa.org/doi/10.1037/0021-9010.92.5.1212
https://doi.org/10.1093/clipsy.bpg016
https://doi.org/10.1093/clipsy.bpg016
https://doi.org/10.1016/j.cpr.2019.03.001
https://doi.org/10.1016/j.paid.2013.09.002
http://dx.doi.org/10.1521/jscp.2000.19.1.83
https://doi.org/10.1177/0146167203254506
https://doi.org/10.1016/j.paid.2013.01.001
https://doi.org/10.1016/j.paid.2013.01.001
https://doi.org/10.1016/j.paid.2013.01.001
https://doi.org/10.1177/0033294119852767
https://doi.org/10.1080/10573560308223

\~V|&\)\§Ak3)xg5)35| ...Ms;):é&du‘ﬁ,.\:

Lu, S., Huang, C. C., & Rios, J. (2017). Mindfulness and academic
performance: An example of migrant children in China. Children and
Youth Services Review, 82, 53-59.
https://doi.org/10.1016/j.childyouth.2017.09.008

Maxwell, N. (2007). From knowledge to wisdom: The need for an academic
revolution. London Review of  Education, 5(2), 97-115.
https://doi.org/10.1080/14748460701440350

Raes, F., Pommier, E., Neff, K. D., & Van Gucht, D. (2011). Construction and
factorial validation of a short form of the self-compassion scale. Clinical
Psychology & Psychother, 18, 250-255. https://doi.org/10.1002/cpp.702

Reeve, J. (2013). How students create motivationally supportive learning
environments for themselves: The concept of agentic engagement. Journal of
Educational Psychology, 105(3), 579-595. https://doi.org/10.1037/a0032690

Reeve, J., & Tseng, C. M. (2011). Agency as a fourth aspect of students’ engagement
during learning activities. Contemporary Educational Psychology, 36, 257-
267. https://doi.org/10.1016/j.cedpsych.2011.05.002

Schwager, I. T. L., Hulsheger, U. R., & Lang, J. W. B. (2016). Be aware to be on the
square: Mindfulness and counterproductive academic behavior. Personality
and Individual Differences, 93, 74-79.
https://doi.org/10.1016/j.paid.2015.08.043

Shapiro, S. L., Carlson, L. E., Astin, J. A., & Freedman, B. (2006). Mechanisms of
mindfulness. Journal of Clinical Psychology, 62(3), 373-386.
https://doi.org/10.1002/jclp.20237

Skinner, E., Furrer, C., Marchand, G., & Kindermann, T. (2008). Engagement and
disaffection in the classroom: Part of a larger motivational dynamic? Journal
of Educational Psychology, 100(4), 765-781.
https://doi.org/10.1037/a0012840

Sternberg, R. J. (2001). Why schools should teach for wisdom: The balance theory of
wisdom in educational settings. Educational Psychologist, 36(4), 227-245.
https://doi.org/10.1207/S15326985EP3604 2

Sternberg, R. J. (2004). What is wisdom and how can we develop it? The Annals of
the American Academy of Political and Social Science, 591, 164-174.
https://doi.org/10.1177/0002716203260097

Webster, J. D. (2010). Wisdom and positive psychosocial values in young adulthood.
Journal of Adult Development, 17, 70-80. https://doi.org/10.1007/s10804-009-
9081-z

Webster, J. D., Weststrate, N. M., Ferrari, M., Munroe, M., & Pierce, T. W. (2018).
Wisdom and meaning in emerging adulthood. Emerging Adulthood, 6(2), 118-
136. https://doi.org/10.1177/2167696817707662

Wisner, B. L. (2014). An exploratory study of mindfulness meditation for alternative
school students: Perceived benefits for improving school climate and student
functioning. Mindfulness, 5, 626-638. https://doi.org/10.1007/s12671-013-
0215-9

Malekpour, F., & Bassaknejad, S. (2020). The relationship between fear of self-
compassion and fear of happiness with binge eating disorder through the
mediation of positive and negative affect in students. Journal of Applied
Psychological Research, 11(1), 101-115.
https://doi.org/10.22059/japr.2020.265524.642976 [In Persian]

Najarian, Z., & Vahedi, S. (2023). The relationship of grit, psychological hardiness,
and resilience with academic engagement: A model for path analysis.


https://www.sciencedirect.com/journal/children-and-youth-services-review
https://www.sciencedirect.com/journal/children-and-youth-services-review
https://doi.org/10.1016/j.childyouth.2017.09.008
http://dx.doi.org/10.1080/14748460701440350
https://doi.org/10.1002/cpp.702
https://doi.org/10.1002/cpp.702
https://psycnet.apa.org/doi/10.1037/a0032690
https://doi.org/10.1016/j.cedpsych.2011.05.002
https://doi.org/10.1016/j.paid.2015.08.043
https://doi.org/10.1002/jclp.20237
https://psycnet.apa.org/doi/10.1037/a0012840
https://psycnet.apa.org/doi/10.1037/a0012840
https://psycnet.apa.org/doi/10.1037/a0012840
https://doi.org/10.1207/S15326985EP3604_2
https://doi.org/10.1207/S15326985EP3604_2
https://doi.org/10.1207/S15326985EP3604_2
https://doi.org/10.1177/0002716203260097
https://doi.org/10.1177/0002716203260097
https://doi.org/10.1177/0002716203260097
https://link.springer.com/journal/10804
https://doi.org/10.1007/s10804-009-9081-z
https://doi.org/10.1007/s10804-009-9081-z
https://doi.org/10.1177/2167696817707662
https://doi.org/10.1007/s12671-013-0215-9
https://doi.org/10.1007/s12671-013-0215-9
https://doi.org/10.22059/japr.2020.265524.642976

VEeY 5ol | s4 o;l.«.f&l \4 0)3:| @.ﬁjwmbb)| \of

Educational Psychology, 18(66), 169-192.
https://doi.org/10.22054/jep.2022.61818.3391 [In Persian]

Yaghoobi, A., Naderipour, H., yarmohamadi vasel, M., & Mohagheghi, H. (2019).
The explaining of psychological well-being based on mindfulness, need for
cognition and psychological capital in the students. Educational Psychology,
15(52), 217-237. https://doi.org/10.22054/jep.2019.35337.2381 [In Persian]


https://doi.org/10.22054/jep.2022.61818.3391
https://doi.org/10.22054/jep.2022.61818.3391
https://doi.org/10.22054/jep.2019.35337.2381

