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Introduction
Emotional intelligence refers to the differences between individuals in
identifying motivation, emotions, and feelings, and controlling emotions,
both in the individual and in social relationships. In fact, emotional
Intelligence is the ability to process information related to one's emotions
and the ability to use the information as a guide for understanding and
acting. (MacCann et al., 2020). According to Bar-On (2003), emotional
intelligence and teaching this skill deals with oneself, others, and the
environment. Therefore, it should be more adaptive to changing conditions
and be more successful in meeting environmental demands. Responsibility
in the educational situation is broad in scope and guarantees health indicators
and improved quality of life of children in school. In addition, recently,
scientific interest in the problems of stress and coping with it has been
increasing. Therefore, the purpose of this study was to investigate the
effectiveness of emotional intelligence training for preschool teachers on
their responsibility and coping skills.

Method

The research method is applied based on purpose and based on data
collection, quasi-experimental with pre-test-post-test design and control
group. The statistical population includes preschool teachers in Izeh City in
2020. From the target population, 30 people were selected by random
sampling method and assigned to experimental (15) and control (15) groups.
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First, pre-tests were performed for both groups. The experimental group
received emotional intelligence training in 10 sessions of 45 minutes over
two months. The instruments used in the pre-test and post-test include the
Responsibility subscale of the California Psychological Inventory and the
Coping Inventory for Stressful Situations. Data were analyzed using the
analysis of covariance by SPSS-23 software.

Results

The results obtained by comparing the post-test of independence variables in
the two groups by controlling the effect of the pre-test, after emotional
intelligence training showed the scores of responsibility and Task-oriented
coping who participated in the experimental group compared to those in the
control group Were significantly increased (P <0.01). The results also showed
that the scores of the components of emotion-oriented coping and avoidant-
oriented coping who participated in the experimental group, compared to those
who were replaced in the control group decreased (P <.01). In general results
showed that emotional intelligence training has a significant effect on the
responsibility (F=20.20, p<0.0001) and coping skills (included: Task-oriented
coping: F=11.25, p<0.003; Emotion-oriented coping: F=14.75, p<0.001;
Avoidant-oriented coping: F=5.07, p<0.004) of preschool teachers.

Conclusion

Therefore, it can be concluded that emotional intelligence training is an
effective method to increase preschool teachers’ responsibility and positive
coping skills by using techniques such as familiarity with the concept of
emotion, emotional awareness, identifying emotions, accepting emotions,
confronting emotions, and personal responsibility skills. Also, emotional
intelligence training because it emphasizes both cognitive and emotional
factors, affects preschool teacher’s responsibility and coping skills.
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Table 1.
Mean and standard deviation dependent variables
Dependent Group Pre-test Post-test
Variables Mean SD Mean SD
Responsibility Experimental 26.93 7.26 30.27 7.38
Control 25.73 6.86 26.47 7.11
Task-oriented Experimental 53.60 4.52 58.53 5.54
coping Control 52.33 4.75 52.93 4.61
Emotion-oriented Experimental 34.17 4.39 31.56 4.04
coping Control 33.70 4.58 32.96 4.64
Avoidant-oriented Experimental 29.73 5.26 27.07 4.71
coping Control 28.87 5.41 28.20 5.38
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Table 2.
Results of MANCOVA on mean scores of dependent variables
. . Partial Eta
Test Value F Hypothesis df  Error df Sig. Squard
Pillai's Trace 071  12.72 4 21 0.0001 0.71
Hotelling's Trace 242 12.72 4 21 0.0001 0.71
Roy's Largest Root 242 12.72 4 21 0.0001 0.71
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Table 3.
Results of ANCOV A on mean scores of dependent variables
Dependent Sum of Mean . Partial Eta
Variable Source Squares df Square F Sig. Squared
Responsibility _ Oroup 6034 1 6034 5550 0.0001 0.46
Error 71.69 24 2.99
Task-or_lented Group 187.99 1 187.99 11.25 0.003 032
coping Error 401.17 24 16.72
' Emotlon-' Group 22.99 1 22.99 14.75 0.001 0.38
oriented coping Frror 3741 24 1.56
Avoidant- Group 19.75 1 19.75 507 0.004 0.17

oriented coping ™ Error 93.48 24 3.90
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