Psychological Achievements

Spring & Summer, 2020, 27(1), Rcceived: 10 Oct 2019
Serial Number 23, 127-150 Accepted: 18 May 2020
DOI: 10.22055/psy.2020.31350.2432
(Psychol Achiev)

Testing and designing a model of the causal relationship between
academic competence and self-compassion with fear of academic
failure through achievement goals

Karim Sevari*
Fatemeh Farzadi**

Introduction

Fear of academic failure is one of the important topics in educational
psychology, which has always been the focus of many educational
professionals. Fear of academic failure is a psychological fear that results
from the imbalance between situational or environmental demands and
perceived personal resources, and is assessed as one's ability to function as a
predictor of negative emotional experiences, feelings of inadequacy and
being inferior. In other words, people who are afraid of academic failure
often use high self-monitoring strategies such as self-disabling, procrastination,
task avoidance, pessimism, and avoidance performance, which often lead to
decreased academic performance and internal motivation. Studies show that
many factors, such as academic competence, self-compassion, and goals of
achievement are involved in academic failure. In this regard, the present
study has taken into consideration the objective that identifying these factors
can help reduce it.

Method

The research method is correlational. The statistical population of this
study was all male and female students of second grade of high schools in
Ahwaz educational district, who were studying in the academic year of 97-
96. Cluster-random sampling was used to select the subjects. There were 300
participants in the study who completed the instruments of fear of academic
failure, academic competence, achievement goals, and self-efficacy. To
calculate descriptive indices, including mean, standard deviation and
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correlations related to the study variables, SPSS version 21 was used. To
analyze the direct and indirect effects and the owverall effect of each
independent variable on the dependent variables, the path analysis method was
used with AMOS 21 software. Academic competency scales, fear of academic
failure, achievement goals, and self-efficacy were used to collect data.

Results
The results indicate that there is a negative correlation between self-

compassion and academic competence with fear of academic failure, The
results showed that there is a negative correlation between self-compassion
and academic competence with fear of academic failure, self-compassion is
negatively correlated with performance and avoidance goals, self-compassion
is positively correlated with mastery goal, avoidance orientation is positively
correlated with fear of academic failure, and mastery and performance goal is
negatively correlated with fear of academic failure. The results of the analysis
also showed that the indirect relationships of academic competence with
achievement goals through fear of academic failure were non-meaningful, but
the indirect relationship between self-compassion with fear of academic failure
through these goals was significant.

Conclusion

The results of this study suggest that in order to reduce fear of academic
failure in students, educators need to reinforce academic competence, self-
compassion, and achievement goals.
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Author Contributions: Karim Sevari, Testing and designing a model of the causal
relationship between academic competence and self-compassion with fear of
academic failure through achievement ?oals, and corresponding author. Dr,
Karim Sevari, collaboration in general framework plann_lntg, selection of
approaches; preliminary review, conclusions. Fatemeh Farzadi, final review. All
authors discussed the results, reviewed and approved the final version of the
manuscript.

Acknowledgments: The authors thank all dear colleagues and professors who have
helped us in this research.

Confli_c'ﬁs of Interest: The authors declare there is no conflict of interest in this
article.

Funding: This article was done at the personal expense of the researcher.




Slaals, slas, sl cs VNN e 3L 55 506
W4 Olsls 5 5l Sl sal Ol e dugd oS0 A/ VYA cdlas by b
\ éajk.a.:u gV JL.» ‘(’JLR.- RIS L]
\YV=\0r UPUP

b SRaboes § Jeaxi Sl Je duly (591 >4 g djﬂ)T
ey Sl 8 b Sl (et s 3l

Solg S
65155 aabls
oS>

CoSlE Sl e b ik s Jeasd  (Saold glaine e dal, ol iy s
Wb e s s Olysel Sl s olel amelr Al ey i Gilaal 3 b 5l e
Oy A Y sl el ol 5l Sl et S am U B 5 hisel dawgie slae ps
Joosi 58 5l (Saad = o5 0l sy i DLl Gl et ol (655 45
Sy S e Saasld gla wlds ) eslied b iass sbaesls ool s
fﬂq,\}jtmsmouwm@u.@;@,i@?@;ﬁqmuwm
St mls s b olgiy Jde Sa5ln tang Sl it o pedies I3 e il
(e Nmad heard S8 S e L e Saols 5 giiis gt e S
reed o Sda b s e (Saes il 3 Shee Dl L ks
Lo Shas 5 (5 e Ba 5 Cute (Stad oo G 5l 5 b il 6 S e
(okins o5 Lilg,y sls 0L romen o @b Ll e Sad ez S 3 e
oy Ll lspme b s S 5l w5 3 b Sl iy Gl b ey Saold oze
w\@u.,\p;,\;wam;qqmn w})\ww)\wjhw;ywj&
S el angls Ol gel Gl 5 e Gl K5 51 g 2alS skied S e sleiiy asdllas
3 ged S O3 pal s 3 1y s s Jeass Saeuld 4 e

s Koals (s g e Sl e i Glal 103 alS

k_sevari@pnu.ac.ir (J gt Sobiy ) Ol 55 pley ol82015 oLl

Ol Ghsal Glsal Ol am gl oKiils o S5 smdils ok


mailto:k_sevari@pnu.ac.ir

(O osbed AT98 s 5 Sle TV Jle cpler s0050) Slal O jazr g sl&SNs L0l las gl s \v,

4o dle

OB B 35 sln et AL Olseay iosn 5 Shisel daesl gt 51 (ol Ole 5
JUndl oz D) sty A ol go 4 81 03 b e il (golat] - olazzl O 5
5 el QL galiasl 5 elaxst oa,y usle odol 3 O ladely bl (S s pmans |
Gl b ol dlins O o cns (oS s o i3l 1 el S5
S 4 el Ses 8 g e el s o3l s Gl e SYb
Birney, Burdick and Teeva, .(Nsiah, 2017) 55& Jde Sde &S 5L Ol 5 (g Ao g0
diS o Vil 5 W8 o ps el s aie 3 1) CnSlS 5 e ol 2 (1969)
sl &S LS e Ol 0BT LS sl 5 Wlg e O K4 olaas pe Ol &S
5 s Gl slaue s Olilacaibe L1y 313l 5 AS o Lasiia |, o Slaal
OL8Ss bsg bl b= s plke OVl 503 (s e 4 S e 6108 55,0 S
e i S5 Slr oW m (pl D s DL Sl 5 e 5 Shes e
Zhang, Luo, Che & ) ceul auyde 5 (6,8 Ciliee gladases 5 WO Cudbge 5,40 5o
S LS 5 By e dall cuSe 5180 C3lse 5133l WJlge een 4 .(Duan, 2017
o e 03 27 el s Rl Ol s ) Sl ol a4 dls s ) e S
Jde b Lsassb ol .(Cheng, Lau & Chan, 2014; Marin et al., 2011) . ls . 5 ol s
&S o AST Jde ol (Lazarus & Folkman, 1984) 5 ls cille _p mal oslis ST
St ol 4 (e S e bl Ly s Sl Condy S Olgear o il
Sl sast o Ml Jde cpl 3l Camdse OF 4 il szl 5 LS
S onSs ) ey (Zhang etal., 2017) 1S e ST elar) — abge lalse 5 sl
et w5 Jasme b b e gladial g2 Dl ke 1S ol (22015 (5
338 o i) b e ol 5353 QULS Olpee OF 53 5 3,8 oo dedig o 02S sl
5 Sl el e Sls il oS e & Bl e ol e
(Duan & Guo, 2015) >4 e &oyla=

1- fear of failure



V¥ S A b Ry rand Sasls e daly o8 (b 5 O g0

ol pos Lm0 w2 b S sl Sl 30l oS 51 5 sy IS5
Wl o3y golms et slasmal, Wiyl oYU e 5l e oS sl il
Sl 1y ol s Shos 5 gt Wgme by plosil s 68 Ubal (5Ll 5s
DSl 5 Cind sls 6 e 5 S Wl OLE a5 Shae 3 e 36 LAl 45 aS s
Shadl sl Sals dea 51 28 Jloy Codle 5t s 4 2me 5 2010 oS S50
Rahmani ) A& sl (63 50 oyl fals 5 Vb Ol bl 5 feass 53 Codbse
S Olgean |y cass 5l e Gl Sldles i .(Javanmard & Mohammadi, 2017
35 sy S Ol oS Ll b s Ol sl ale| 5 sdiSdg byl 4 SRS
S b s 5l 5 a8 sl OLES s a3 s Stuart (2013) .Lles S i a0
B sl oYL Cls Gl e 5 S ol 3l ad e sl 3 Gua (5, S g 5 sold
el bl edas Ol Sosen (Ul Ldie lpdoo sy ol pds ode o Ml L
oS cgr Ysans 5 Lsd o a8 Gl 56 51 U3 Olsel il ol ool WO
el ool el st gl Sleys |y sty ol Dweck (1975) i3S o |y o] Ciaa
LOT Jadll 5 s U154 o S uliSs 5 adasOlis a5 ol i b 5L S
s Jol Jlo o sasey OL gmeiils Wsls Olis 55 a5 5> Zhang et al. (2017) .ol
XS en ) ol Oua (S e 53 5 02 G e il gLl
Sy Sl ele s s e Ol Gl o el SV 5 55 s e S
St 53 s et Bl G Olpeas WS e Sk @Bly 53 el dlaly
Haghbin, McCaffre and Pychyl (2012) (el pas 53 S Clabloes s o ul 5 s o 5
bt Sosls 3 b 5l e )80l 5 caSs 5l 5w BLS 1 aS Wsls oL
A 2 S OIS o oSS ) e B L el e slas Shas (2 A 6l Ak
e 0 g

c)[.!).} c)'U ‘53;.;}) (ol ol ngl_..nr}.e_u Neff (2003) .la..»_’: VL;"\_E.LZJ)} o)'L.»

1- learned helplessness
2- self-compassion
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1- Buddhist
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1- achievement goals

2- mastery goals

3- performance-approach goals
4- performance avoidance goals
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Figure 1.
Conceptual model of the relationship between academic competence and self-
compassion with fear of academic failure through achievement goals
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Table 1.
Mean, standard deviation, correlation coefficients and normality of the research variables
. Standard
Variable Mean  Javiation 1 2 3 4 5 KS P

1. Fear of academic

failure 23.48 9.26 - B
2. Self-compassion 34.83 8.02 —0.31* - 2.341.025
3. Mastery goal 451 1.84 -0.37 0.48 - 1.22 0.098
4, Performance goal 418 1.02 039 -0.16 -0.07 - 1.50 0.210

5. Performance —
avoidance goal

6. Academic
competence

5.01 1.73 0.41™ -0.157-0.070.10" - 1.61 1.01

199.41 16.69 -0.16" 0.10™ 0.21 0.09 0.08 1.41 0.069
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Table 2.

Fit the proposed pattern with data based on fitness indicators

F,'rfggis 2 4f x¥df GFI AGFI IFI TLI CFl NFI RMSEA
P:ﬁgggfd 129115 3 430.38 068 065 055 058 052 060 1.16
Mrﬁggéfd 671 2 335 098 097 099 099 099 090 0.03
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Figure 2. Beta coefficients of the model of the relationship between academic competence
and self-compassion with fear of academic failure through achievment goals
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Table 3.
Indirect bootstrap coefficients results by Preacher and Hayes in the proposed model

Upper Lower
limit limit

Path Data  Boot Bias

Academic competence to
academic failure by mediating -0.0001 0.0006 0.0007 0.024 -0.022 0.99
mastery goal
Academic competence to
academic failure by mediating  0.019 0.020 0.0004 0.046 -0.0062 0.12
performance goal
Academic competence to
academic failure by mediating  0.019 0.016 0.003 0.046 -0.006 0.15
performance - avoidance goal
Self-compassion to academic
failure by mediating mastery goal
Self-compassion to academic
failure by mediating performance -0.065 -0.065 0.003 -0.111 -0.111 0.0001
goal
Self-compassion and academic
failure by mediating performance- -0.068 -0/067 0.0005 -0.12 -0.12  0.0007
avoidance goal

sig

-0.160 -0.016 -0.001 -0.090 -0.25 0.0001
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