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Components of Teacher-Student Interactive Style in Elementary
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Introduction

One of the theories of psychology in the field of communication is
Transactional Analysis (TA) which helps people to know their emotional
states and think about them (children, parents, adults), in different
communication situations, to have the most appropriate behavior to form
constructive interactions. One of the jobs that are formed based on an
interaction between people is the job of a teacher. The interactions between
teachers and students in elementary school are much more important
considering the needs of students. Therefore, the present study was aimed to
investigate the effectiveness of Transactional Analysis (TA) Group Training
on the teacher-student Interactive style (eight components of leadership,
helping/friendly, understanding, student responsibility/freedom, uncertainty,
dissatisfaction, punishment, and strictness) to test the degree of the
effectiveness of this training on the components of teacher-student
Interactive style.

Method

This research is applied in terms of purpose and true-experimental in
terms of a method with pretest, posttest, and control group design. The
statistical population of the study was female elementary school teachers in
Tabas in the academic year of 2019-2020. Thirty people were selected by
convenience sampling method and randomly divided into experimental and
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control groups. Inclusion criteria include a commitment to attending all
sessions on time, not receiving psychotherapy and counseling during the
workshop, not having drug-controlled psychological problems, and earning a
score below 160 on the Teacher-Student Interaction Style Questionnaire
from Lourdusamy and Khine (QT]I). Intervention sessions were held two
days a week, each session lasting 90 minutes and a total of 10 consecutive
sessions over 5 weeks. The intervention, the Teacher-Student Interaction
Style Questionnaire (QTI) from Lourdusamy and Khine was used to collect
data. Data analysis was performed by Multivariable Analyze of Covariance
(MANCOVA) using SPSS18 software.

Results

The results showed that Transactional Analysis group training had a
significant effect on the components of leadership (p<0.05), helpful/friendly
(p<0.01), understanding (p<0.05), dissatisfaction (p<0.05), and admonishing
(p<0.01) and there was no sign in the component of Responsibility/Freedom,
Uncertain and Strict.

Conclusion

Findings indicated the effect of Transactional Analysis group training on
teachers' interaction style with students. Therefore, it can be concluded that
by teaching interaction analysis to teachers, they can be helped to better
understand their own and students' emotional states. This can also lead to
more effective leadership and empathetic support for students, and reduce
the level of harmful punishments in their interactive style with students. As a
result, they feel more satisfied with the conditions of their class and
activities.
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1- leadership

2- helping/friendly

3- understanding

4- student responsibility/freedom
5- Uncertain

6- dissatisfied

7- admonishing

8- strict
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Table 2.

The average and standard deviation of pre-test and post-test of dependent variables
(components of teacher-student Interactive style)

Pretest Post-test Normality test

Variables Group M SD M sD Kolnfogorov-

Smirnova

Statistic _df  Sig.

Leadership Experiment 2140 145 2440 279 0.198 15 0.118
Control 2113 184 21.15 3.02

Helping/Friendly Experiment 20.53 241 2347 159 0.169 15 0.200
Control 20.33 0.97 21.67 198

Understanding Experiment 21.33 191 27.20 142 0.213 15 0.057
Control 21.30 1.89 2140 195

Student Experiment 18.20 142 1833 149 0.214 15 0.064
Responsibility/Freedom  Control 18.60 1.12 1847 1.36

Uncertain Experiment 16.86 2.47 16.60 2.14 0.201 15 0.073
Control 1793 296 17.67 2.67

Dissatisfied Experiment 14.33 1.83 11.73 175 0.173 15 0.200
Control 14.40 150 14.01 2.58

Admonishing Experiment 18.33 4.08 14.73 271 0.177 15 0.200
Control 1993 3.76 19.72 3.13

Strict Experiment 16.20 2.59 16.18 250 0.173 15 0.200
Control 16.86 192 1720 2.33
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Tabel 3.
Result of analysis of equality of variance covariance matrix

P df2 dfl F Mbox

0.64 2638.045 36 0.92 98.56

bl 5ol S 0s S llax bty Kan sz sl S a5l B s s
e as g e (P>0/00) Osasl (gls sns ple 4 ax g bl 0l &) s esliza

Table 4.

Results of Levene's test to test the assumption of homogeneity of variances
Variable F dfl df2 Sig.
Leadership 0.032 1 28 0.86
Helping/Friendly 0.43 1 28 0.51
Understanding 0.93 1 28 0.34
Student Responsibility/Freedom 2.24 1 28 0.14
Uncertain 0.07 1 28 0.79
Dissatisfied 3.91 1 28 0.06
Admonishing 1.02 1 28 0.32
Strict 0.008 1 28 0.93
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Tabel 5.
Result of analysis of Regression line homogeneity
Variable SS df MS F P

Leadership 25.78 2 12.89 1.24 031
Helping/Friendly 8.33 2 4.17 1.35 0.28
Understanding 0.41 2 0.20 0.05 0.95
Student Responsibility/Freedom 2.07 2 1.03 2.32 0.08
Uncertain 1.76 2 0.88 2.28 0.09
Dissatisfied 18.62 2 9.31 1.72 0.20
Admonishing 75.63 2 37.81 1.53 0.23
Strict 1.50 2 0.75 0.61 0.55
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Tabel 6.
Results of the analysis of MANCOVA of dependent variables (components of
teacher-student Interactive style) in the experimental and control groups

Test Amount F Hypothesis df  Eror df P n2
Pillary effect test 0.88 11.62 8 13 0.001 0.87
Wikes lambda test 0.12 11.62 8 13 0.001 0.87
Effect of hiteling test 7.15 11.62 8 13 0.001 0.87
Root roy test 7.15 11.62 8 13 0.001 0.87
Tabel 7.

Results of ANCOVA analysis to examine the differences in components of teacher-
student Interactive style scores

Variable SS df MS F P n2
Leadership 68.52 1 68.52 6.44 0.02 0.24
Helping/Friendly 37.63 1 37.63 1184 0.003 0.37
Understanding 19.50 1 1950 541 0.03 0.21
Student Responsibility/Freedom 0.15 1 0.15 0.46 0.50 0.023
Uncertain 0.39 1 0.39 1.42 0.25 0.066
Dissatisfied 39.96 1 3996 6.88 0.02 0.25
Admonishing 178.24 1 178.24 2732 0.001 0.57
Strict 0.70 1 0.70 0.59 0.45 0.029
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Tabel 8.
Adjusted average scores of teacher-student Interactive style
Variable Group M SD
. Experiment 24.44 0.89
Leadership Control 2108 0.89
Heloin Experiment 2351 0.48
pIng Control 2102 0.48
. Experiment 27.13 0.51
Understanding Control 2533 051
N . Experiment 11.58 0.66
Dissatisfaction Control 14.15 0.66
I Experiment 1452 0.69
Admonishing Control 1994 0.69
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