[ Downloaded from psychological science.ir on 2023-04-15 ]

[ DOI: 10.52547/3PS.21.120.2433 ]

Journal of Psychological Science

Print ISSN: 1735-7462  Online ISSN: 2676-6639

JPS

PSYCHOLOGICALSCIENCE

Homepage: http://www.psychologicalscience.ir

The mediating role of cognitive emotion regulation in the relationship between perceived social

support and academic competence

Fatemeh Attar Khamenehei!

, Parvin Kadivar?'=', Susan Emamipour3"*’, Mojgan Sepahmansour*

1. Ph.D Candidate in Educational Psychology, Central Tehran Branch, Islamic Azad University, Tehran, Iran. E-mail: sht9519@chmail.com
2. Professor, Department of Psychology, Kharazmi University, Tehran, Iran. E-mail: Kadivar@khu.ac.ir
3. Associate Professor, Department of Psychology, Central Tehran Branch, Islamic Azad University, Tehran, Iran. E-mail: Susan.Emamipour@iau.ac.ir
4. Associate Professor, Department of Psychology, Central Tehran Branch, Islamic Azad University, Tehran, Iran. E-mail: moj.sepahmansoor@iauctb.ac.ir

ARTICLE INFO

ABSTRACT

Avrticle type:
Research Article

Article history:
Received 10 July 2022
Received in revised form
11 August 2022
Accepted 24 September
2022

Published Online 20
February 2023

Keywords:
Competence,
emotion regulation,
social support

Background: Academic competence in the sense of knowledge, behavior, and obvious and hidden
skills give people the ability to perform their duties effectively. Research shows that in addition to
social support from important people in educational environments, emotion regulation is also one of
the important factors of academic success and competence, but the mediating role of this concept has
been neglected in the studied society.

Aims: This study aimed to determine the mediating role of cognitive emotion regulation in the
relationship between perceived social support and academic competence.

Methods: The research method was descriptive-correlational, and the purpose of the research was
applied. The statistical population of this study included all female high school students in the
academic year 2020-2021 in Tehran, from which 610 students were selected by multi-stage random
sampling. The instruments of the present study included the Academic Competence Evaluation Scale
by Diperna & Elliott (1999), the Multidimensional Scale of Perceived Social Support by Zimet et al.
(1988), and the Cognitive Emotion Regulation Questionnaire by Garnefski et al. (2001). Data were
analyzed using structural equation modeling.

Results: The results showed that the structural model has an acceptable fit with the collected data.
In the present study, the indirect path coefficient between perceived social support through non-
adaptive cognitive emotion regulation strategies (p<<0.01, p=0.106) and through adaptive cognitive
emotion regulation strategies (p<0.01, =0.142) were positive and significant at 0.01 level.
Conclusion: Based on the results of the present study, it is suggested to school counselors, clinicians,
and therapists in the field of children and adolescents to assess and evaluate the level of social support
of students, and to identify and consider its manifestations to regulate students' emotions and
academic competence.
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Extended Abstract

Introduction

Academic competence is a combination of overt and
overt knowledge, behavior, and skills that gives
people the ability and capacity to perform their duties
effectively (LOpez-Varas et al., 2021). Academic
competence is known as one of the coping and growth
factors including internal and external resources,
which reduces behavioral and social problems of
people, reduces negative consequences, and increases
positive results (Mahmoudpour et al., 2019).
Academic competence indicates the skills, attitudes,
and behaviors that contribute to the academic success
and learning of students. These skills and attitudes fall
into two broad domains - academic skills and
academic enablers (Diperna & Elliott, 1999).

One of the important factors in the academic progress
of learners is social factors and social support from
important people in educational environments
(Ramazani et al., 2017; Ghorbankhani et al., 2022).
Social support is defined as the resources and mutual
relationships that are provided to a person by others
to help him cope with his problems effectively (Baum
et al., 2011). In a study, Altermatt (2017) concluded
that support from friends and peers is a factor
influencing the academic success of students.
Learning situations such as school are faced with
various motivational, cognitive, and emotional
challenges. Emotion regulation is known as one of the
important factors in achieving academic success and
competence (Jarvenoja et al., 2019). Emotion
regulation is an internal and interactive process
through which a person manages and controls his
current emotion and cognition and in this way, adjusts
his experience, behavior, state, or arousal. Emotional
regulation is responsible for monitoring, evaluating,
and adjusting the emotional and cognitive reactions
of a person (Dollar & Calkins, 2020). Cognitive
emotion regulation is defined as cognitive strategies
for responding to stressful events and managing
emotionally provoking information, and is considered
a part of cognitive coping.

Among these strategies, we can mention negative
strategies including rumination, self-blame, other-
blame, catastrophizing, and positive strategies
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including positive refocusing, positive re-appraisal,
acceptance, refocus on planning and putting into
perspective (Garnefski et al., 2009). In this regard,
Esmaili et al. (2019) concluded that emotion
regulation and positive cognitive emotion regulation
strategies reduce negative emotions and increase
positive emotions and adaptive behavior of people in
different situations, which affects their competence
level.

Academic competence is one of the urgent needs of
daily life for students, which affects their perception
of themselves and their self-efficacy in performing
tasks and assignments. Also, academic competence is
needed for pursuing students' future life goals and
researching to identify the variables. Conducting the
research to identify possible influencing variables
adds to the importance and necessity of the current
research. Improving the academic competence of
students is one of the main concerns of education and
training professionals and even the parents of
students, which seems to be possible by knowing the
individual and social factors that determine academic
competence. In the meantime, it is important to pay
attention to social support because it plays a
significant role as individual and social factors in
explaining the academic competence of students. In
addition, 1t seems that the role of social support can
be investigated in the form of a structural model
because, based on the review of the literature, it
appears that social support plays an essential role in
explaining emotion regulation, and therefore, it can
be considered a mediator role for them in the
structural model of the current research. Thus, the
present study aimed to determine the mediating role
of cognitive emotion regulation in the relationship
between perceived social support and academic
competence.

Method

This study used a correlation design. The statistical
population of this research included all female
students of the second secondary school in the
academic year of 2019-2020 in Tehran. Guadagnoli
and Velicer (1998) suggest that a sample size of 300
to 450 people is necessary for research with the
approach of modeling and path analysis. Therefore,
taking into account the possibility of sample dropout,
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610 students were selected as the sample group of the
present study by multi-level random sampling
method, in such a way that considering the 22 districts
of Tehran, 6 districts were randomly selected. 2-3
schools were randomly selected from each district,
and 2-3 classes were selected randomly from each
school. After discarding 3 outlier and distorted
questionnaires, the number of samples reached 607.
The criteria for the research included studying in
public schools in Tehran, the participant's consent to
enter the research, age of 15 to 18 years, female
gender, and absence of a conditional semester in the
student's high school report card. The excluding
criteria contain an incomplete filling of the
questionnaires, imprecise responses, and people's
refusal to continue the study.

1) Diperna and Elliott (1998) developed the
Academic Competence Evaluation Scale, which
includes 68 items that evaluate the two general factors
of academic skills and academic enablers on a 5-point
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Likert scale. The internal consistency coefficient was
obtained through Cronbach's alpha by Diperna and
Elliot (1998) for the subscales from 0.92 to 0.98.

2) Zimmet et al. (1988) developed a multifaceted
scale of perceived social support, a self-report tool to
assess the subject's perception of the adequacy of
social support sources that contain family, friends,
and important people in the subject's life. This scale
includes 12 items that are responded to on a Likert
scale. It is ranked from 1-7. Zimet et al. (1990)
reported Cronbach's alpha coefficient of 0.81 to 0.98.
In Iran, Nasiri and Abdolmaleki (2015) reported
Cronbach's alpha coefficients in the range of 0.74 to
0.76 for this tool.

3) Garnefski et al. (2001) designed the cognitive
emotion regulation questionnaire (2001) which
includes 36 items and is rated on a Likert scale from
"never=1" to "always=5". Hasani (2010) reported
Cronbach's alpha from 0.76 to 0.92.

Table 1. Descriptive findings of research variables

Study Variables 1 2 8 4
1. Perceived Social Support -
2. Adaptive cognitive regulation strategies 0.33"
3. Maladaptive cognitive regulation strategies -0.23™ -0.07 -
4. Academic competence 0.39" 0.41™ -0.43™ -
“p=0.05; p=0.01
Table 2. Direct, indirect, and total path coefficients.
Predictive Variables B SE B P

1. Social support— Maladaptive cognitive emotion regulation -0.158 0.0.26 -0.367  0.001
2. Social support —® Adaptive cognitive emotion regulation 0.217 0.034 0.458 0.001
3. Maladaptive cognitive emotion regulation — Academic competence -0.454 0.084  -0.289 0.001

4. Adaptive cognitive emotion regulation — Academic competence 0.445 0.083 0.311  0.001
5. Direct path coefficient of social support — Academic competence 0.180 0.048 0.266 0.001
6. Indirect path coefficient of social support — Academic competence 0.168 0.030 0.249 0.001
7. Total path coefficient of social support —— ' Academic competence 0.348 0.054 0.514 0.001

*p=0.05; "p=10.01

Results
Table 1 showed that perceived social support was

positively correlated with adaptive cognitive emotion
regulation strategies and academic competence. Also,
perceived social support negatively correlated with
maladaptive cognitive emotion regulation strategies
at a significance level of 0.01. Moreover, adaptive
cognitive emotion regulation strategies were
positively related to academic competence, and
maladaptive cognitive emotion regulation strategies

correlated negatively with academic competence at a
significance level of 0.01.

Table 2 showed that the total path coefficient (sum of
direct and indirect path coefficients) between
perceived social support and academic competence is
positive and significant at the 0.01 level (p<0.01,
= 0.514). The path coefficient between maladaptive
cognitive emotion regulation strategies (Bf=-0.289,
p< 0.01) is negative, and for adaptive cognitive
emotion regulation strategies (p< 0.01, f= 0.311) is
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positive. Adaptive cognitive emotion regulation
strategies were related to academic ability at 0.01.
The coefficient of the indirect path between perceived
social support and academic competence was also
positive and significant at the 0.01 level (p< 0.01,
= 0.249). Therefore, it can be said that adaptive and
maladaptive cognitive emotion regulation strategies
mediate the relationship between perceived social
support and academic competence. To determine the
significance of the mediator role of each of the two
mediator variables, Baron and Kenny's formula was
used. The results showed that the indirect path
coefficient between perceived social support through
maladaptive cognitive emotion regulation strategies
(B= 0.106, p< 0.01), and through adaptive cognitive
emotion regulation strategies (p< 0.01, p= 0.142) is
positive and significant at a 0.01 level.

Conclusion

The results showed that both adaptive and
maladaptive cognitive emotion regulation strategies
positively and meaningfully mediate the relationship
between perceived social support and academic
competence. This finding is consistent with the
findings of Yarmohamadzadeh and Feyzolahi (2016);
Hasani et al. (2016); Mohamadi et al. (2015);
Altermatt (2017); Hernandez et al. (2017). In
explaining the relationship between perceived social
support and academic competence, it can be said that
social support as an environmental factor plays an
important role in the engagement of learners (Wang
& Eccles, 2012). The role of teacher-students,
teacher-parents, and parents-peers provide academic
provide combinations that each of them or all of them
together play an important role in the quality and
quantity of students' academic activities (Barratt &
Duran, 2021). Based on this, academic support for
students is not only limited to the teacher's activities
in the classroom, but the peer group and each parent
can also play a decisive role in academic support for
students (Lyell et al., 2020).

In explaining the mediating role of adaptive and
maladaptive cognitive emotion regulation strategies
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in the relationship between perceived social support
and academic competence, it should be said that
emotion regulation is an internal and exchange
process through which students regulate their current
emotions and cognitions in school. Also, they manage
and control coursework and as a result, adjust their
experience, behavior, state, or arousal. In this way,
they monitor their emotional and cognitive reactions
with emotion regulation strategies. (Dollar & Calkins,
2020).

Social support plays an effective role in reducing a
person's tension by providing information and
influencing the choice of effective and ineffective
coping against negative emotions, and helping him
face the stressors of life and achieve success and a
sense of competence. Social support is known as the
most powerful coping force for the successful and
easy confrontation of people in times of conflict with
stressful conditions, which facilitates the tolerance of
problems the person. People who have social support
and a sense of satisfaction have more ability to control
their emotions (Shahmohamadi & Mokhtari, 2017).
In this way, social support leads to positive emotions
that these positive emotions are adaptive mechanisms
and lead to the expansion of thought and action and
improvement of cognitive ability and encourages a
person to create good moments for himself. Also,
social support gradually pushes a person to engage in
behavioral and cognitive activities that lead to the
construction of resources that can be useful in
situations where students need them, especially
studying courses and exams (Pourdad et al., 2019).

Ethical Considerations

Compliance with ethical guidelines: In this research, ethical
considerations including obtaining informed consent,
guaranteeing privacy and confidentiality were observed.
Funding: This research was taken from a doctoral thesis and
was carried out without financial support.

Authors’ contribution: The current article was taken from the
doctoral thesis of the first author in the field of educational
psychology, and all the authors of this article had the same role
in preparing the current article.

Conflict of interest: According to the authors, this article has
no conflict of interest.

Acknowledgments: We would like to express our gratitude to
the supervisors and advisors who helped in conducting this
research.


http://dx.doi.org/10.52547/JPS.21.120.2433
https://psychologicalscience.ir/article-1-1759-fa.html

[ Downloaded from psychological science.ir on 2023-04-15 ]

[ DOI: 10.52547/3PS.21.120.2433 ]

> liilg y pols aloxo

YPYS-SETA 1 g AT LLE  IYFO-YFSY i gl LY

Homepage: http://www.psychologicalscience.ir

PSYCHOLOGICALSCIENCE

ez Sl g ool STHal sl Culos g dhuly 58 Olmd SSUS 295 pld 5 le el

£ ygainobu O 30 Cygs colol Ol 3gw By (9 9 ¢ (Sl Hllae aabld

Ot Ol e oDl 33T ol (8 o Ol g ¢ i 5 wliiily ) (575 somiils )
.Q‘ﬁ_\ ‘Q‘)@" ¢@})|}£— ali.i.ﬂ; 6.»\.'..5;5‘}) o}; ol Y
Ol O ¢ oadhal 313 olKils (6 387 o Ol g5 domlg ¢ owliiilyy 05 8 Lils ¥

Ol O ¢ oahal 315T oBils (6 55 o Ol g5 g ¢ guliilsy 05 5 Ll ¥

o>

Pl Olasin

a3 o a1y 3 by s 1 it U1 31 4 ST 5 ST (o lgn s 515 ¢ 2313 (Slime 41 (ot (Stsls 14is0 )
5 St sn ogn Jol g5 5 5 Ol g 2 i (35 00T Slakaoes 5 e 33 g e S (plal Tula 0 sBle das e DL Dlados
Wl okile e alllan 35 g0 dmal 3 pghn l 518 (il 2B oy p Wl el rad  Sals

g eamd Sosls 5 ods &Sl plazml Culom o dlarly 3 Ol g o5 Kmibe (285 s sy ) Coita 1B
Lo 53 33 alau a0y 253 O paT il ples Jol gy ool bl dnalr o5y (St £ 5 51 o 7 2203 sy 1993
LRl B Sl Bslas gl a dim (5,8 Ggas oy 4 jse] LHI3FYY LT Ole 5148 5.5 016 65 53 VWA41Fe s oo
O1)Sn 5 S5 0k 5551 olazrl Clom g5 iz ol €1 48A) Sl 56 oo Sials o550 plie Juls a5
okl SVlan o e g 3l ealizal b laesls sy (Y40 1) 0,ea 5 (Sdi s Olowp ol o a5 aalitin 1 5 (VAAA) JLa s
ALs ko
Qila.a-Oﬁrté:.wj:éw%féuu}}%ai);.;)bJ},s'J{LSui,j\ﬂa.\.:zL;)jT:JfL;Lm:\:\{&)ts-LwdAﬁ;l:Qm}@\:5:&4;‘5[1
o5 Ul gl aly o b 51y (B=2/108 @< /0Y) Ol (s o g ol Ll 2 (slasaly G bl et STl elaz|
g labas /oY mh 55 5 Cte (B= NFY P /0)) Ol LS

Gl gL (OB g5 5 85587 03 g 01 B0ay5 5 OS¢ poslha Oy 5l ka3 (0 OLES 2ny 3l ol ol 206 5 domts
Stls 5 Olrn g g o5 OT DAl 538 i 53 5 el S OlpeT G313 (olazrd Cole Ose S5 5 i

w3 )l 3 )5 g de 5 390 1) OljseT Hls s

Wlio £g
SR

1o dxs 50
VEOV/ R4 a5
VEN /BT e S50
VOV S

AACAVAR VAR :Ja}j:)l.&:ﬁ‘

o 31gunls”
e plerml oles
Oloea (g g o

S

a-\.«:5‘)3‘Gﬁw‘qbw@‘JJJQl’;ﬁ?u@?r&;@ugﬁﬁ(\F'\)Q‘f}dt)}«&.ﬂﬂl—rﬂ}‘Q‘J}-ﬂt‘)‘};dﬂu‘ 5&1}};&)}1-\{?@5@6‘@\5)% s bow!

JEFA-YEFY Y. oyl ;rgijﬁ..«:.: 693 LLSZ."-lJ..fJ‘}) f}l‘GM‘M &Lﬁ}

AFY (Wdal) Oltna ) VY e 0 leds ‘r_g);wi 0593 « - liiiil9 ) pole o

A oo

kadivar@KhU.ac.ir :asbl i, .ol 1 e 5 ¢ ool 55 ot wlitils 03,5 eoliul 65 50" g 1 g ki g3 B

Y¥YYV

CANYVEANEYY  als


http://dx.doi.org/10.52547/JPS.21.120.2433
https://psychologicalscience.ir/article-1-1759-fa.html

[ Downloaded from psychological science.ir on 2023-04-15 ]

[ DOI: 10.52547/3PS.21.120.2433 ]

Q‘)&«A 9 6‘4_.6\:- )Ua.o 4.«10\3

g okd STyl elel Culam o dlaily 3 Olmd (b g ol S il 25

Ojen K15 o0 hoaod S Ilb plowil (51 33 U1 0o 0
Ol gl 2 03k 5 2, V1) 05 e T8
AOT bl 5 J 28 (ot ol pll 6l » S oLl
PR ey 4l 8 8 e i a5 (Y WV) Sl 3T ,108
S 5 ele 0Vleen 5 Ol ss laculer ¢ laass (Sosls
23 (TWY) O 5 5L ,a ol 01T 2505 s o g
231y Jeass Slylasl 5 s (Stwls b L e Julye (slanillas
G5 ples) e pike 4 GlaT a3y ol 53 s ST g2 D15 5T S
4 e Ll 5 o S ae Olge 4 (Lable 5 eloxl i 5l anyde 4
LaT s iags cplps ks olalid o8 Ol el iy (Sawls ol )
s Sandy 0T (8l 5 cpllly SMand Ol cosl sl

WLl s Syl 5 s (Sisls p s 6 ST
s 5 Oledan 015 aT 2303 03,87 18 55 5 site e Ll 35
S 3L Sl oy g 5SS 4y ke (olez laclad s
YAV (o)ldes 5 (Ghammesld) Conl 03,8 Jds s b ,lgs
(5 Calemn gla 2l gl L pe dle (5, 5k Al i 5o
Jolse 51 S Olgie 4 COlod g sl s 5055 (ble 5 L
3l gaslr) sp8 o s hams (Sawls 5 Cubge S g
35 6 dms e 0l 35w Ol o gkt (Y14 O Ss
St 4 L O arlse o8 5 3L T B g Lo )
S blie 535,58 S8 w1y e b culize sl Ll g 15 [SCie
EG L0k pyas o her Gl g s ST ST
a4 Ll o8 A8 b5 (gosb 1) el LS S a2
ol 03 YAV OLIn 5 515 oler) sy oo Lases 53 la
w8 o e 35 Eagh 3 (WYAF) 0L 5 (gdasms cliul
o b d)l2p 4 GLeSS Ol 5 e mls sl 4
Sl 5 5orhs, e sl Gadelun 550 5353 (25 umen 5 AL
Aoy 4 48153 58 o0 i S b (6565l 53 (5 (U1 ASL

STl (ke s 45‘)‘?‘}L~" sl gs‘-ﬁ"{"b‘ slas ol Lg,fﬂfn\.:

4, social support
5. emotion discipline

Y¥YA

dodo

SKTE 5 T o, lge 5 55y ¢ 5l (oS 5 dhnaos Sl
Gl Culby oS dase Iy L by SUl5 ol o3 4 ST
s 51Ty OLSen 5 olyls = 5 o0) dins plowil w515 g
b 5,55 clacs ylgo odian0lis ) o  Keols (1888) Sl 5L s
S 015 50T L2513 (6,8 5L 5 ewaoss Cih g0 40 45 ol ol yliby
— 8,8 )3 s S i 93 5 LB 5 ,lge ol S
s )l T e lajlediil s 5 T e sl
Oped halse 5 Lol (a5 (35507 (o bs sl Jal g ol
S Y3 3,8 pps el SEos olsl, Wl
03 S Sl G g plaml felge Jola Lo glajludial s
(83 e sl (e )l le o) «shyls Eaon
5 0m3) Sl alllan Glacsylgn 5 Joaos (6,8 55 ¢ s 3 SI
(o Kol cwlie Cls 03,57 Cws 4 (1888 (Ll
oS e 5wl (Hltle gadie sk L 0T Wiyl S
3131 STl 5 ol ¢85 5 sla S5y oluly deass Sawld
5 Sl ol (5T a3 e ol Ol elezrl laoma
QXY O 5 5 ,5) 358 g0 odalie o 5l e OT gy )

5 ol Jolss OB ,E1 3 Jeans by 53 e Jol o 51 (S
Col B30T Slalames s oo A s F sl ol
55 JolSS s lodtas 3 slezrt Colem . (VFAY 01, 80n 5 SLas )
Glacr sl sl cpl 55,05 0T 5l dm 5 Sle g 0y95 b 5o
O UV [ - I S WS < - SN Y DG PSR Gt
oli 5 bl Lauls) 5 e olazrl Coles (1740 O
doie DT LIS 3 5l 4y oSS ) st w01 K05 il S s (s oS
5 03 3demmasl (Y1) OLKen 5 p L) ol ok ol 5 25SCe b
S alg o el Colas 457 L5 S sl i (V140) Ul o
Lol 53 03y S s ol s 5 G pa5 03l O ilies 61

OS5 ) add Sl s 5,9 5L 0K 15 3 T, 6 Ol e s

!, academic competence
2 academic skills
3. academic enablers

w2 A9 G = 6o o emCo g2 (0 (o) \q\}



http://dx.doi.org/10.52547/JPS.21.120.2433
https://psychologicalscience.ir/article-1-1759-fa.html

Vo (it} plorir 52547 oS 2101 2524831 ¢ e “"‘J [ Downloaded from psychologicalscience.ir on 2023-04-15 |

Q‘)&«A 9 6‘4_.6\:- )Ua.o 4.«10\3

g ok &Sl el Culem oy dlaily 3 Ol (s o ol 8 il 2B

(et O 5 Sais)8) 5 5 o el g p el s Hgyant
st S S e i (WW49) 01K 5 el izl o 53
o el Ola ld el Cote Glas,aly 5 Oles
53 303 GBSl L, 5 cte Slalead Jflls e Slulas]
3 o b T Sasls Ol 4573 55 o Caliben (U and o
IS Gl e mies S5 e L (K e (Sols
5 55 51 LOT ¢Sl Osls 13 5b Cow b 4T ol Ol 40T
S L5 Olal 6,5 5 GG 5 Ll plnil 53 OLag T IS5
@uug,\»gﬂmrw,m@,\;g‘u;»;pﬂghxﬁ
SR ol Cospe 5 Caeal p 0T 5 Sl IS 31 gla e
slazaes 51 K 0T il deass Sowls iyl )5l e
&S sl Ol gaT 51 @JI,&,%;JF_&:QUK),\;\@J&A
Sl oS ks elairl 5 (53,5 Jolge LS L Ay 4
ol 3l Soles 4 a5 Ol 53 il R LOSGL ass
e 03 Fll 5 633 el Olpe 4 S Sl el Gl G
i) posde diyls ol 3B O seT JHIs aos (S ls
22 Sl Je S5 IB 55 Ol 1) elamr | Cola A5 i oo
2l Solem T np (hns dnd 550 jl il 1 00 S
Je 53 015 o ol il 5 3015 (oulal 285 Ol (o s2mp s (S
ok 238 s Bamile 28 BT 6l ey ol okl
Olome 51 ol Roaileo S5 sl sy 2l Oa 55
g dear Kowsls g ol &S sl elanl Colas o daly s

993
g5 3 Ao s AR5 L) OB WIS 5 9 oy Tk (A
53 05T 0 gl Jals 2y ol (5bT dmale gy (Sean
Sy Ol ,es o WPy ey Jl £9° aaw gis 093
e 3 S5 a5 L ha gy 5o S e slgiiy (VAAA) Loty 5 J 8156
Legnlple Sl o508 S8 FOY BFh e g b (G140 50 ¢ e Jilowi
6, positive refocusing
7. positive reappraisal
z. acceptance

. refocus on planning
10 putting into perspective

LT 435 Fodamin S5 g 5 0ls (2l 1) lasl ) 51 it
Stamad 313 0L Laadl, (VFAF) e 5 (6 el Sins3 45 555 oo
S35 el s e (Somli b plarl Soles sla ke
e (Sasls das o 0L gl e Azes Sl e 5 e
Sl gl mls S 5l culs, e 1 O3 gaT 230
Sl i (5 2y 5K 5 s (Sogls o8 15 50T 215

Ll Ol 3 5 Sl 6 rde S5
S Slulusl 5 dadda Hib a4 LS o b Ol5seT 2l ST Sl
O T P S DY PP P I PN g PR
3 ogosemme) il Cans s (Sasld 4 5y il 506 5,
3548 Sl (S35 5 G500 T3 Sl g 2ol (114 (01, K
5SS o IS 5 o pde o ol CELE 5 Ol 0T 3 b
S n ke 1 35 (K&l L e Ol s o ol 4
5 S GRSy b s bl el J g Sl (g ol
lmr (d g ol (VY GSIS 5 Y) el 53 s
el b ks Gy 53 i b o el GLT W0 T 3 Olsisa
Sl 5 Sy e Flal s T 31 L5 e Olows 5 G553 les!
3ilacsr 3306 1y 355 o 345 0 8 33 Caltal Gkl planil 4 )3
e u’i}"g’b éb 03 as Ledeis Qbi;_: 3355 31y Oloen
5ol Gy T 3 Jols aSh (s LOT 58 (Slias 4 LbOloen
o (YA O 5 3l5 ler) Sl jasnd Jlows Sl 25 i
© b gl B gl e 4 Obes (UL o
o oy Sl 0135800 DMl ey 25 slasl s,
Lol 5 Lagrlge 535 31555 0 o puimn (oL Ablie Sl (23w 5 ol
S o ol o gme Gl g ek lasaly i3S
TS Ll Jals e slasaly 4 Ol bl pl alex
ol e slas el 50 (53loann b SO 25 o g ) e

poademe S a3 & d oo Cte SLol St sl S0

!, cognitive emotion regulation
2, rumination

3, self-blame
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3. catastrophizing
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7. interpersonal skills

8. classroom engagement

?. academic motivation

10, study skills

1, Multidimensional Scale of Perceived Social Support
12, Cognitive Emotion Regulation Questionnaire
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. Academic Competence Evaluation Scale
. academic skills

. academic enablers

. reading/language arts

. mathematics

. critical thinking
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