(smd 4ol sla 25 i3 el dome
Ol pmnys ey lalllan aml
VEY Oll 5 Ll O olo odsl ke qeraslsn &0

YO —YYV slaamiw

Oledre i yoi Sllos 5 gl )83 95 55 5Lid oo sla b ik
059 Bl

r‘_g)}ﬂ RV} ‘Yé\?jjﬂé J@f\? ) A L&jb)fJud?"“’ 4:,:,;

LS

R sk 3l ol s Slles 5 SIS age B I Coale 3550 3 e sl sl

2330 e 05 Sisel Oledas ey Sl 5 Gual,S35 0 o ldcd e glaysl b sy 4 sl
olbe 53 Jela il Oledes &S Jols (bl anslr ol 03 Steen ¢33 e Ok S
26 03 bl Ol gt 1520 5 Ll ¢ i3 01508 Oladne 05,8 e 3 0Ll il o325 slasli L 015 5o 2015
A olwd a Ll S al s cpl s 5 Olol olal s 0 L Ol gl glal o SO glad s gy el
Wby agh o licd me byl asb iy w5 laesls (55158 g B S IE ) 35se
el (sla s 5 laeals o 5 4 5o (1 b el Olalas o 565 Slloed sl s 5 5 koo (501,183 55
S ols Ol Ghasn il b eslind o8 4 o8 osnd 4 A ot g S5 b (el (Stenen
ils ety abad 5 SULS cradls 515w sl mls madls ssle (g 8L oxadls & e b gl IS5 5
GR35 oty S8 (S0l Ul O3 15 4 sl oS 303 0L O S o il o)l e el
L6850 il &S (ials il sl (6 ,85L HUly rudls 515 oS sly Ol Leassl Oem R Syl
L |y e Slln OIS 53 2l ol LA e sl sk sl Oldae (IS b 4 )l s dlaly
Lol moby 2Uls mbacd me clasl gleadse plo w55k 2 05 S5 il 53 L35 0
O35l 2ils Olalas (ol 183 550 ot )l g oot liicd pme byl Ay 0 2ss ol 5 ol glaasl .Gl

15 AST sl e Oloes sbmyl 5 03 sl L

Oledas Olowes (el ,S5 4 ool (LS e sla sl :6"".'.15 6‘Aoj|‘9

fe.hosseintabar@gmail.com bzl o555 a5 053l ol s 4ol Sladllas 4ty Ll ool IS st sal 505 )
hajitabar62@gmail.com (yime sdimy 5) 0Lk o> Gladl 5 elaznl ple 0aS2ils (20 5 pole s S SLils Y
8.15226326@gmail.. om .o1,150 oKl Sll 5 slaz p oo 0aSls o 5 ke 05 8 Sl Y

VEOVUTY 5l b VEV/0/T0 1l i Sdl s VEC YN0 tellie il b


mailto:hajitabar62@gmail.com
mailto:s.i5226326@gmail.com

VEN Okl 5 ol Y olo sl sled comasln 8555 (psn LL 2 o s YYA

VRV

ChSL Skl b 0T Gua 5 ol a5 OOl Glae s sl
L 3ol 5 Ao (6Ll ol JLos 4 4l s Gun 555 (6355 4 3 (Sl
el S5 sl 5 anelr LSl I b il G imes 5 Ol sl RIS 6l
(b s e b (Glte Sl (6800 Sl (ol slal &S el (glodody s (saab
~ e 3 S telp iliie gl 6 &S il Gl 2, e oo e 5 sl b
o Ll ((Madlom 5 o ¢ oo wsn oS (9353 - shans 3 (Il 51 2) (5 S5k oslss 55
ol 1>l (g Ssb PHINY] Sk Jls gl p) syl Loyl 6, 85L il C‘f‘ L &S o
o3lital (G0 5 (58 5h TS (Fhge 3 el p 5 S gla S 5l (e el S50
il o S ot (S o i o 5 S S5k S s IR e
355 el 35l 15 (6 S5l kS o Blos Ll 5 kS ol s ol bl
«(Y V& <Stabback) 5,05 i Oledas s kS @ (535 A b el 21 (6 S50 s
Sl el s ol Sl Aol b 55 st oy fegs wdes (Y417 Alsubaie slizel b
aasl s (ol 30) tayls 58 a3 5 aS ans 5 ol 385 (6354l p s s> Saali 3850
s ok 1) la 2 5 Sble (o b Oledas s sl ks 2l 610 el 5
03l 1y oLl 5 5SB WOl |5 L, 5 oSl baasl sl 53 osle (bl 65k 3

(YA Hunkins & Ornstein) L5 8wl 3 L asl 5 s Gy |y Jg 5 Olej 5 d S
S 3L L s aeb s 50 3 IS 5 Oledkas 45 Sl dizee (Y+171) Stabback
CS o s 5 Il (3 (5 e 45 it Oladns ol i ls Cilisen 015 ol 3l ol Uil
ol D S 0 Kalen 5 et L Jisn 6553k & Oy Sl (ooisd Sl 3 O3 sl 550
5 el Ghls Ol j5ls gl s aslp 3535 o3l Oledae @ (glad > IOzl
syt plaas g Sl pY glple (A sl (g3 e Sl oglate glaslaacl
Rl s oss S5 das laaly Sl el 5l slasl b s sl 850
53 el Oledae sodge Ol NI (S5l Gl L s sl Bl
- ils alises slaes S sl g S b oess s saal LI Jijjﬂ Lgl.acUéj RLEPPW R
ol Ol B Sten sde e & i padse nl US4 Ol
Sl hre gaiky opl —all wils LS 5 el Do w1 e el S50
SRl o sl 5 BN L) s Saal g 48 (e 5 b (ST (e

3k ol s 1 OISl 33l on S8 5L Ol 0]



¥4 o5 il Oledas e sli Sllees 5 (gl 055 3 otliici me b5k 2

SIS 5 e Bl S Ol s 4 oslpen Jeaxd slilaes )3 Oladas )6 kS (a5
e A pl O o L5 s 5 5ol slaanpa VL s o3 s 5 Shisel el il s s
03 s il sl s GlanSy 5l S e (1 VA0 ¢ gidae e o) 33 5 e
WIS s el e 5SS e s b B i sl el ol
AYA0 (o3 o) il S s bl 53 o5 UL O3 Lite eid o 5 das Do
il Oladas & 1 )l o505 lasls L O3S 4 aigel 3 bl Sl (285 phas .00
ol s st il S e ol OF 53 &8 igel ol Ll i cle wooig
&) oo 5 e e LSl L O3S @ Gissel Op Al 35 ke S pdioen]
53 S50 5 er Jolse 51 K (Y OTAE (ast) ol a3l e 5 G (B
o kS o oy LS L OB S ysanlip Lot ysalp kS sl
osbinal p 33 5 s 5 el plUa 53 glrs s e 035 3 gdome 4 4 5 L o el Ol
s ol o sl Oledre ey l5 CokS 108 5T ola e Ll e ol ) 4
S o s 2 S3e Jelse dlax Shbled or el B 1 ollas (Jeasd 80 w5 03
il ol 5 s gbaelge (b Rl ol ol s bt Jelgs Oledre S
ol Jes s Oledas b g odd was el Sl 5 OYAY (i) Olales
Sl Sls 15 e OF kS 5 (i b ) 5 & i 48 el (F Y0 (3 encd)
a3 e OLES ety SUaSma sy A3l O3 pal G515 (658l st (oot e b 5 e 1S 50
S v g NS Jelge sl Ca L Ciloie Oliee dspllsi (sla 530 sl oS
5 ol slglee (3 HIs ale bl dlate Lelye s (5B ST L Gies (s
20. 4 Campbell, Kyriakides, Muijs & Robinson) ..l s34 Olales v.:,jfT ool
Oladas Jloewa slal 45 4> 5 5 (2006 Teddlie etal <011 Kington, Sammons, Day & Regan
Hargreave «Y+\1 Anttila et al) ol a3 S 513 ax & 5550 eS| Glaiash 53 o>
.(2005

Hargreave sliel ols .(Y+Y) Nalipay etal) )l wlol 28 Oladss S5 55 Ol
oo 1 Oledas (S5 51 e 85 B i balbma 5 ol Olees 51y s gy 5 (Y0 00)
—3 o3l o5 Oles a5 WL,5L ol (Y+0) Schutz, Hong, Cross, and Osbon .5 .5
3o, GBI L BT Uiyl 5 sol 5 Ko b lases Lo b Jules 5l oS ol slaz|
35 55 Sl ol (YY) Chen slael 45,5 s il Gua @ Odewsy Sl ol Cundse
Sl 5 Gie 5 S Jold (as oo Sllned 5 i s o SIS UG Sl e 5 o 035

UA%JJU LWL)DUW})L&JM@'}) w‘wﬂj‘j}bbnwt}»uww



VEN Okl 5 ol Y olo sl sled comasln 8555 (psn LL 2 o s Yo

Clobea s G b 5l 5, et SW g gl SIS 53 5 cuxlias 5l 01560 s s o
Sllea ! 5 ol S0 56 0BT L5 S Oledre Sl el 5 et o 5l e
4 (WWA0 (3 ead) 355 0 2eie R S dl 5 Sogu bk i 3 Sles 4 i
Syl dald Oldas 85 s S Ol 55 Eags 5 (YY) Sutton & Wheatley clis b
L Guse ool (ools asle) oo Slulas! cditen 355 Glial 4 Sy b 3555 Ol 5l 251
S e (oen Oan 5 s S o (6ol Ol gel 2l &S Sles el LS e 4 25
(i (sl dle) e Sl diien tedaali s 5t CSltal 5 5 sl 3550 534S SlaS L s
Ol 3 Jragsy 53 (IY40) o sidas desme o (piman 13,5 oo IS5 0T s (Gl el
Gl GO (sl Bl 4 |y Olasg U oaS o SGS sl 4 e Slibes 4
S s JJVJL,, @3Bl eolg s s 5 pdilanl

Olge 4) oo Julse b s Slls 45 Lsls QLIS 55 sy )2 (Y+Y)) Nalipay et al
(u»)J uﬂﬁ’\s B u:u)‘yj C,.:.L:s LALSJL.LA ge;,ﬁi}\ ng.A»T)lSJ)} CL;L.L-: Q{Lﬂ) ;r.t:u ou) ;JL".A
3,8 es pizen 5 Y0V Frenzel etal «veVo Frenzel et al «v+)A Bur&&da caka)
(Sl plerl Sl (IS W o3 STl el SIS Slulesl Jle Olse 4) 35l R0
El e .l Lo e (Y+1V . Sun, & Leithwood «Y+\A Frenzel etal) (o > Shos
Becker, Goetz, Morger, &) e 5, dee Cllrs &5 s s 0L Gla s
«(Y\Y Trigwell «v+\Y Gong, Chai, Duan, Zhong & Jiao) .., (Y+)¢ (Ranellucci
Schutz & Zembyla) Oldes S5 (Y)Y dLee, Huang, Law & Wang) 4 >~ o sa
(Y++4 (Jennings & Greenberg <Y+ \Y Brackett et al) QU}ATJ";J‘J Dby 5 6,SsL 5 (Yeed
RCOW R R L

oI G s sl sl s Oletae 5 Sdas «(Y+Y+) Nation & Macalister sl s L
L;?GL{L?\.s)jﬂ):Lgﬁfm&a.?):QL.;lqu;LE:pluiijﬂ\MEJJ;&J{LAQT;G;;\«“5;{{)'
G513 QU 1 e 25 4T ey (ol el 5y el Sl das o 5 OIS s S
a3 byl syl Oladae &S ol els o] ol u-ljiik" WLl o 0,813 s o yd (a5l
U‘i\ .(Y"-\ cBorg) Lad ULJ‘)AT 4.':)§.>; B \) S 4o J‘,S‘_SA ua.;u.la S Lo 6‘0.132.::.3:
rl; «U’“‘i)'}: QL@»;“ 64‘“}»_'\”’15&" VJM ool 60)5 QT “ JI.\IM“; 45_¢J a.l.&;uu df')"’)
53 Oladrs ass SK3 gl s Llis (Els ale (gadaze Jalge 5 (YooY Freeman) sl
slazel w2 ls 5 gbime 4 Oladas 3 ok sbowl (Sles 5 opl b oS o Wil 2 Lol yebs

e 3 (Yoo A Garton) 135 e 35U OLE 5 go s p a0l Silslizel |5 sl Ol



YE A}‘}J:)A_}a];}ww)-uQU@}&MT}E)PJJ?MQJ&A&\A)}M&E

Jolss iz DL Loyl oS s Slalas S5 5 Loyl &5 ol (555,06 a5 ol susloly
S 3 pden b g L e Jas b dlad odee sl el a1 5 e (sl
SLaosl 4 s cd IS slosle (e 55l AOlasl & sl ditne (Y44Y) Pajares

Olgie a4 Ll 5 oo odre (b5l ol 03 S 0Ly (VA7) O gl 2505 05La1 Oledas el
Gladle b .OYAE oy S5 5l 15 @) 3,108 50 5 oS glacdls s ihd oy
SR s spse oS Olades Syl Sl Wsed S LSy bl ogsm S lash 0o
cails p Sl el s 5 (V44V) Bandura o8 s elal ool (el 83 555 5L coslas S
b ST S s Wizns oS (93131l i e 53 Jlasl plnil (sl 31 UL 515 8
03 5 kS e Ol a1y 55 3O ks oo o shlae GRS Jhal s L gl o (3350
Tschannen-Moran, Woolfolk Hoy slael 5 Ly s o OLES G slie 555 51 s oDl il
bl 3550 03 el 5L Sl Sole o 5 s ke o3 3 el 1S3 5 (149A) & Hoy
23 e il S S s e sl el slasdles Gzl Aol cg
Gl 185 45 5 el b s el 5 (6 5b e 1S3 555 45 s oo OLiS i 5 ol ooy iL S
S ns sl Sla SIS Jsb 3 el Sae las

g 53 5 med Lo SlaalSs sl ds 5 S o 1S58 i |3 e85 5 Olales
AVANZI, ) L5ls Lot gla sy 4 4 (5 SRl S Ol pel S0 sl 4 g o Sl
¥ oA Cakiroglu) duSeslical | smes s sel 2505 sla 35, 51 5 (Y+ VY (Cheung, Wong, & Woo
e s (b (gl 55 L Oldas 48T I3 L0 (g3l 5 et g (Ko
o 3 b 53 s 6V el Ol 5 Masicalo) ) s Soml o (a5 sl al 53
Y+ +A Cakiroglu) .15 il S sepdne las sl leslinad 4 5 (YA Avanzietal) s
Gl 55 48 513 0L 355 hags o3 (YerA) Cakiroglu (0¥ (gl 5 st (Ko ¢
S Seals slad o dgas 5 OIEe L gl pe 53 (lae (OG5 B L e salail Oloda
Olades 2 lad jme sla s sl ol SIS 3 Oladans Slilmas 5 g laly85 55 1 &S wlil ol ge
550G b s e 5 st S O yens Oladms (gla 5L 45 ol dizes ((144Y) Pajares .l
Wosla T 3550 53 alassl 25 g0 sl o8 s Ll / able (sbaoslu Lo b s B
(Y o YA (o 51 R 4) 5,8 IS8 La sl 5l el LIG s

Sy 53 330 la sl 5l el Olge a0l san bl e sla sl olae Lol 5o
oyl yod 5 ot lEd me (glay sl andllae cmlusl pl 55 el 0l i a5 (il 5 s Coala
o o 5108 Jl s o bacd me slasb (s p SR el axdls JolSS - J g g5
055> 5> (64 Lo Y+ +A Dunn, Halonen & Smith) el (g sy s i dd o s oo 58



VEN Okl 5 ol Y olo sl sled comasln 8555 (psn LL 2 o s YEY

5 S slgis oyt ol andllas (ol (_;,\;JVLB; Jde ((V44+) Schommer coliics sz sla sk
S ol e (Tr08) Gl = oy 31l bl S ladis 4y e 68
Dol 13 035 8 e U llan (5 5 505 03,5 B 3l b s (o5 Skl b 03
bl Belt laysl 5 5oke 4 LVLL b sl 5l (6ol s 3 (ot bz e sla 5L
5 S g AL o 5 ek 1y I 4 (LA e Lol Sl sl 3 S e 13
S I Al slized byl J S LB 5 5 sl B 5 S5k oS e )
QL o sla s (YA Gpsiam 5 (s S50) Sl (oot i 5 o Jol
) 1S edisle (6,500 (sl S0, B pdy @ iy i me Lo sl b Oledas 45 e e
ol o LB e gla sl L Olades oS ol I 3 cpldils Bl (G yme = 3ol 23l
Sinatra ) 13 (5l S aodte el s (e —pdne) el gl g w
as iy LAES me 5L L Oledae ol s dle (Y 0V Yadav & Koehler <Y+ + ¢ & Kardash
Arredondo and 3l |8 4 YAy (o) des Jdea [S15 L 5 W 5SS pes 5 SO
g5 5 bdaling (sline s Slo g Sleas Wi e vhes laysl (1247 Rucinski
S opl o Oledre 2t lad ma 5L o opl ply .(144Y Bandura) il < lize Ol gal 251
Sslite Sl (Son L3155 on (s SLSL L Ol gl 2519) S pel 5ils g5 ar 5l &
S e bl S das e Ol il e il 04 e S5 5) Al
OLT &bl «(Y+)+ Chrysostomou & Philippou Y+ +4 Hattie) Olaee (ool ;S5 55
S0SU & Gray) & selloes 5 (Yo )+ Tanase & Wang) i gelcu=ho (1Y) oslazel)
«(Y++V Yadav & Koehler «v++¢ Sinatra, & Kardash) d,’z;yT las Gy bl (VoY
i de 5 s e ©HS5h 5 sk 51 OGS (Y Y (k) Olakas s S
SaS Lsls 0LaS s s s (Yo Y) Schommer-AiKInS i os .ol 18 36 (YeY:
S5 ki b g 4 LIS e LS s Ses ciliis glaair LS e gla sl
s iasn 53 (T010) dddi & BEEyIr (Jle 5l 553 Jas! ible 5 55800 Jolge 3 b
5 0Ll S35 b e 5 pdites b 4 O gtils S ACS e (5Ll 4 sl 0L
MUis .ol 5o Oli el 8555 1 6, Ssb alis L;J,fgd\tﬁl.gjmﬁ.;wﬁb))bq O
e S5k Glaal 5,8 ladanly & 5 s gla tagi 4s (Yer4) & Franco
Glask &8 i Olg e ol by Llandls oLl bapane ple 5 alacd e glasl
5o ed 4l Gl 53 OLE s Sl 5 Oledas el 8355 5 Oladas st liiics e



YEY A}‘}J:)A_}a];}ww)-uQU@}&MT}E)PJJ?MQJ&A&\A)}M&E

oy e 5 5S 5 es e opl pa Sl bl 5 edd il s w4 a5 L
sl Olekae 55 Dbl 5 GalylS3 50y Ui me sl sk b ) 4 Sl
Ls jore Olus Ll gy O 5 pds s 4 SaS e Ll o ot (i plail sl sy 05
5 sl plas OIS ol ¢ pslbe Ol e Ol saal 5Ll 53 1) (Sede Sdlons (i3
wn Olabas Ol 53 (Sal 355 5 oo Olmas 21531 3o b 516 das 13 Olabas o goas w0
p sy slaie s LS gl 1) s sl ()l kS g 5 el el s Shes £l
ol L3 gaans p Oa3l Jlis & 5l
ol 055 2isel Oledme el 83 55 i 4 B i me glasl )

RCO IS PSSO BN PR LK PV ST WPV R S U I JPO P PP RN

LX)

oassy et Sl LAk e 3,08 Shass g 5l GBds 4 a5 L Slass ol
ooole 53 el ol Oldas aled Jolis (g bl Gamelr Al o Liule 53 koo
Oledas 05,5 4 55 ATAV=AYAA o Lo 53 OLui3le Oliwl 035 (slasls b ol 50l 250
Sk s (o 1 (14 55 (6 S 4 ga b 3 eslinal L 4 il a1 53U 5 Ll 23 01 530S
S5 AT sl @ Ll S wdp opl s s ad olbsl skl &g 4 bl Ol ed Ol
Mzl o3 N0/ L3 5 3 0 Ao 33 YY/Y 5 03 @50l Ao s WY b S )13 iy 5590
¥ ooldae I aile Plus ioman L g Al ol )lS O o3 YE/E 5 ol
el 0355 Jla ¥ T ST 5 Jl
Schommer _lics me sba sl (asb i 4w 31 Sl ‘5MT@>, Sl igagn
GLely85 5 gasb w5 (YN Frenzel et al) olodes (gl » Slles asb i (149A)
A eslizal (Yoo ) Ssdlss 5 0l g0 c0pilaend plas
@5 Sl 48 Lals wal iy ol ((V48A) e 08 23 LECd a0 sla )5l 4ol i
ols s o oha Loy o3l S Ol ot i m (gl Sl gl glos 2S5
033135 oy o gl 5o el 4 S 15 bzl 5550 OVLLS 5 5 OL saeiils (Ol ol
e GBI Sl il DU a5 e Slaysl A oy sl iy 45 sae
cib ooy gar asl i (6108 el s i o 1y (6 S5L SUlS 5 6,85k Ce Rl
el bl 5 ol A3l e (Ve e 08150 SLlS) B () o jod oillos alS) 51 glam 31 0 S
ol 4 S 15 a0l 3,50 YA eslidess 5 olo), w@al3B] Jav g woliion p opl o)l



VEN Okl 5 ol Y olo sl sled comasln 8555 (psn LL 2 o s Ag23

Sl o b (Y001) OIS 5 bl Lo 51l cal e el, 803 55 (sl st
5 (e O 35500 oz paly d( Il V) 815 08 850 e o3, T 5 4 S Y8 5l S
0 Cib geay asl i ol (6180 el o gt sl ol LIS (Jlg A) OIS ke
(Solr L AR 05 Al e (e s A B o ped oS s oS gl as e
Aol syse 5 o ol s olsy Jele Lo Sl aslizad L d0FAY) (sdazes 5 (g skans
o Ol SR 53 A s AT L ol el S UL Flis S W 5 s S 1S
el Cews as /AN CL”}JS Wi
5 (YY) Frenzel etal Law 5 Oldas Ul asliion , i0ldae (gl 5 Slbma (gaab i
(et ool (A Olrs s (YeNVE) 53l ol 55 5 1k (Y01 8) Frenzel
Rl LS o o ae palas Ol 53 Sl o 5 il Olse aly (St 5o a8 el
sl S YE Jals wob iy IS sl 4585 8 adlie a5 (Olread) 4l 3o N (glls asb fn
) el s il (Ve jad) o850 Sl B (1 0 pe) @illoin SIS 51 4l 2 o S LB
Lol .l ol 0 lils S 5 sl (W740) abolb s 5 J 5B (gl g5 Lo 5 sl i
SWIL 55 bl 5 8 a0l 5 s el 5 SLEsST ale Lo U1y o)l e sl
el s 4 VA ol o LS QW s g M= AL sl S

Sl s Cojlliad Gl sl 5 Kk« Sls1 ) aeo 5 Ll Gla osy 51 besls L gl
oslial (8 & o8 0 5 Wl Jaxt 0o S5 o ¢yl (S ol 5) oLz
A ks SPSSa1 sla 55 r,;&,,s@.m;l: W

o slaasl

sl 03,51V s 53 ok Liigel Olakes GUalIS3 5 b ot ldd o slasl b3
& SASob =2 /Y8 sl Juils d=—2/Y4 (6 S5l LUls L sde,lSs JS e ol
ol adaly bl sgls Slsbae 5 e ol F=—o V8 bl 23 e gla sk IS 6 ped 5 ==/

s l3lims == N (ol )85 45 b oadas
S e slasl s d=—/TV sl Eils d=—2 YT (6 S5L LUl L L8158 6.8 s ailge
—+/YV E S5k L L;J'jﬂ Slas paly adlze s)ls I pme 5 e alaly r=—0 /WY 2l
adlse 3,3 Hls pme g e abaly == VY ot lls S5 ome Glag sl 5 == /YA adad ls =
15 m 5 m Aoy T VY (5, 5 =YY (5 S5l 5 L IS St

s



Yéo A}‘}J:)‘}AIQLMN)-UQU@}&MT}E)PJJ&SMQJ;&&U&)}M&E

Gl s g5 5 oL me gl sk oo sl (Koo gl -V Jgdr

el IS5 N e $las ualy S 6853
STal
—e/yQEE —/YYE AR AL SSeL Uiy
AR -/ —/v0 — YV sl il
AL —/YY*® —/YVEE —/\A et
AL AN — /Y /0y alad il
AL Al AL e/ EE s lac ae sla sl

Ly otlis Cbae glasl saadse oy 53 353 0 edalin ¥ Jdr 53 a5 5 b0kes
Beta= —+ /YY) ol ol 5)l5 Ogen S dilas a4 o i ke Olse a4 S50 LUl
Dadoma das o L /) a3 1y adaly (sobl (solsbae FOV AE)=V /oY lade (P<v/0)
O PR P I VR SN PR E P - S GO VLR S e VPSSP (Nt CUONY
St el SOk UlS ablge oo s Oladas sl IS5

LB e bl bl je 555 ST 55 ¢ 4 o 8o S S gl - g

o> snn o t Skl Dgew S5 e bl glar s S co b e ke
/o) AAVAN% - £/A0 V2 0/)A bl
AN AN -/ AR - /XY $SsL LUl

R=+/m), R?= /24, F(1/48)= Y +/0Y, P< o0y

‘(r= —'/iY) 6;3[; L;L\j: L I LRGN I W Gb‘ Y JJJ;- BL °}iﬁ u:“))“’T Oladzs u'“i)*?
—'/Of,) L;';-LA.&CJJ&A 6LAJJL3 JS ofq.} E) (r= —'/YY) & LS):gJL’ c(l’= —'/iQ) oslu u,:.:lb
(r='/YV) Jbu@ﬂ LS‘A))\{)(r:'/iV) oslu JZ.:lJL:r.J.;- .b)\b 6)\.3‘,'\“)&.;;414_3‘) (r=
£ S, ol e 5 Cude ddal, (F=0 /YY) adad (I L g 8 a5l (golslae 5 ke abail
Sl golslse 5 e ey (I=0/YY) (6,850 LUIg L
sl adp S5l mie Lol adpe hi el Sl sbaadie o o
Slln ol gl A Ll JS o i | Olabes s 6 o) Oloes S i lidnd e
3 OLSs (Strar 5 O S5 ot ol alaily i me glay sl adl g G oS )

el o5 S bl 53 0T s s s w5



VEOY Okl 5 5ler Y olo odisl bl coraslon 5553 owss &b gla a3 AEA

R H S PR T TO SR P TP K <HRE S JUF- S S PR

St o By P ool A

/0¥ YNE —/\0 — Y —/Y /R A8 LUy
RAL /Y /10 /EVEE /Y - /88F" oslu il
/) -/ -\ AN /1 —/YY® e 85k
/0 /04 YR —+/\0 AL -\ i il
-/ Y - N\Y C/YVEE —v/r0 —v /08 ** sl me sl ol

p<0.01#3#p<0.05 %

(P<+/+) Beta=—+/4A) o3l ols slaad 5 Sgh o odalie b Jodr 5 oS kOl
xie Ol 4 (P<s/0\ Beta=—+/TV) (5,:S5L oUlg 5 (P<+/+) Beta=—+/¥)) aks il
Lo daly bl (glsbas FOM @AY)=V/A0 i bl o 3505 Ogane S, dslas 40 o i
OLES oS ol /70 ol fodad il (Stmad [ doms a0 QLS +/0) dane 55 1 o ke
sl 2l gla adl o Lo 5 Oledas eyl O bl bl 51 Ao )5 YO 550 das e
Db e S RS0k GUls 5 s il
O Ola 8 4 o8 b g £ Jhowl s —f Jsar

Sl e o t Syl O g S5 o syl glas O S5 o0 O e e
ol slaas
Ve VV/v0 - £/Vo oy/0¢
oslw _;,Jl;
/e —0/0¢ —/EA /oY BAKS
galas L1y
e R — /¥ Y —/YE -
©ASk Llls
/ey —¥/Y —V YV S —v /09 Ela N

R=+/, R?= «/vo, F(aY/r)= \v/a0, P< +/0)

S S dom 5 Lou
e Lo ool Oldas el )85 5 mtliicis me glasl Sepl b bl s
5 ool O el GUlg O35 51 bl pme Hl adl e a5 5y OLES Laasly cuiS
13 baadl fo 3 15 (g bslime 5 v Sae alaly Oledae s 55 (a3 35 L o e (653
o3l 5305 48 Wyl opl a8 lales g el 55 ot 3B (6 S5L LIS s g
& Al e BB s (6,550 5 ol ey i Alen 13 LUlS 4 S50 5 cul



Yiv A}‘}J:)A_}a];}ww)-uQU@}&MT}E)PJJ?MQJ&A&\A)}M&E

ST S5k QU 5 el 5 oo (15 Bitne oS Sledae Ko g 51 sl
35 sl g gwn@,x Ol gel ls (6, 80L 5 ol e iy OUT glasb Sole w4 b
gl e gt 513l Jlaml 4 5 A e (6 2t My U ale) s 5 i
Chrysostomou (glaazsl b 4l ol .S e eslizal Ol gel 2ls (6,850 il g conlas
(Y4 sloke 5 (Y+V+) Tanase & Wang «(Y+)Y) Sosu & Gray «(Y+)+) & philippo
653k Ul 5 Sl Camle 550 55 Oladre (sla sl WLlesls OLES &S (VYWAE) o508 S5
Ly o a0 et e LIS 30 5 3 OT (eSSl 5 o5 g0l Solowr 5
S e op i Ly AL g Gl GladiSopas s aanl ol g
Lo IS ool s o go w0l cpl il 55 5 Shee az ) 1, el 85 4
WJls gl b oo Sl 33l el SIS bl dsy o Sl go 4 (5,8 plnil 533 348 Sl
Wl el oo el 31 ) a8 55 25 o G830 ST il o 5 5b e oS S
St n 4 1,0 45 (63,0 il o 2l 5l GLSa 5 bl 5, e G 55 g S
ﬁii)lgsjm@&wﬁlﬁﬁj.&l;asﬁj@j\)sémb\ﬁj}L;ﬁwt.m;-\,\{li&acmo
C)Lrpj.a}-.x.ﬂjwjh}g.»%;awuiwr.m«{b&;&i«jﬁﬁ;J.écil.sj.i&uiz)
L 0lyael 5505 sl 3 0T jrie Coibge 4 atb i 2 licd me glasl gl Olidas
3L 350 B (5,550 5 L5l S Sblg Sl ditns oS adns S 0 S 03y sl
3L Jleal 555 sl 3 ls W11 0 015 oo camlio 5 b (gliad slaul L 5 ol LS
S ol J.Elxﬁcm('.hjJ;deobujw‘\ﬁeijéébki6ubﬁj)j‘mjfﬁ6ufjjj‘
salin b alrs .ol pole (2O de3ld 5 siles o 2m 00 SSok 5 il cns il
S35 5 o Jolse e SE 658 pl 53 55 oad Al 55,3 5 el 15 LS8 468
5 sl B e s s e Cond cnlal 5 sal Slatss 3 5l S LG
213 1 laaSCa Ol o Jayl ol 01550l S50l 61y clin 5518 (Sladamme (6 5Lupnl 3
.bjaj‘).?d\ﬂJ:.\:\:..)LSJAT)LS}?QL\}’J[AJJ[{AJ.};&‘&;{L@)J.J}\MJ
i ot 55 sel Oladas o s Slloea ¢ 2t lidd me slasb aS o pl L bLs ) s
Lol slaadlie s o (alsd Hls alfe oS ol 0T 51 Sl Low il £S e
LsSob oUls ole 4y sy e ol Oledas 3 ite glallomas b ot L jne
Code abaly @l by e alaly SA Lol Jlls o)ls cute adaily 0 by ot dlaly )
Hils sbaadl go asls e dlaly s 8 L b A1 ls e dlaly AT e (6500 550
Slaysl sla e o cpl il dsls 1) 0 i Ul 6,5k gl 5 padad 505 sl

Byl e ol oy sl b Olsel 5l Oldas ol e Sl 5 2 liiCd jae



VEN Okl 5 ol Y olo sl sled comasln 8555 (psn LL 2 o s YEA

(_;J:f:Li&:ﬁvJBj@la}diil:‘n:L,:J:wajﬁuﬁsbomgﬂjf)&b‘}@h}ﬁﬁ

el Ol Olea o i 4 0B

LIS e (sla sk a5 S e 5 Ol 53 1 (6 e it Sl Yz
WS o A e sl Ol U3 1y (6t e Sl Vlas| 3L ol OUT
Lol gl Ol 5 b e b oagrlse 5o sy (HLACS me la sl L Oladas
agrlse plun 5 L 55l i 4 Sl 5 o3 SO 5 andls (g i 6 pdhllanil i e
Slloma 5l 5 038 a2 1 (550 Cofe Sl Yzl ams 53 dimen S slie Sl L
Gl 5 CnSE 68 a sdalin b Olabes Sy Sl cpiomes A Ll s e
Sl s Bamms (3lapal b 5 5 sl (Slao et i3 U 5 358 ged sl 5 3 uds el 200
s 5 ol el cnl ile o oal b ) loeSs Ol Ll 3 (ol O3 gel 5l
Sl gl 5 ol w331 Sl slagaly 315 e Ol 45 3L e (V441) 15
g plowil Olakne glasb 5 (515 el QBT L3l cnl 5 A2l o 355 Jaoma 5 S5l
5o Lol rin b ge o amh iy 2t lad me gla sl gl Oledrs (sla S5 a0 o w
5 lassk a8 S8 Olg e el S eSS ey bl b Ol sl Bl e s
bl S e 4 Lo Site DLl 5 dites Sl 058l s S 5L glact L
Al 3 ge A5l e Ol aS 5L b st sl e 35y 4 1) St Dbl oS dites
6,58 gl il BT LT 51 5 iy S o SaS Lol i go a0 aS 1y ols s 3 55 oo o 50
Sl e Dl o Jodes 31 4ST) Q_sﬁéjjjlﬁj();ﬁwuﬂ\m}\ Ly e s ol
ol 31 (Yv Ve Avey, Luthans, Smith, & Palmer) . ss s (Laes Olaal 4 oo
danly 4 Sl ipd B Cl S gl el 4 S 4 Ll el lasl S
Lo 5308 S amilr LS w50 1) 6 e e Sl el (e e sba L5
5 asde oo ol s sl 5l 5 K 13 s Sl jlis e s a w3
SR Gls ol nlply das e 13 Sbea 1 s Slba 35 55 padse oo
53 o bl Olakns s o S0 T Ol 0 Lo i 5 o lid Gladtul 3 J s
pe bt 4 IS 505 53 5 Ul B e ge 5 Ken pde 5 (SOl L IS
Cross, sla s b baal pl & S o 0l pulet s cnlal slals 6,\San
o oS (Y1 L) Keller, Chang, Becker, & Frenzel «(Y++Y) v,y 5 5le (Y+)Y)& Hong

3y Lol it ) oS Sl g 5 Sialen 35 oo i 1o 013 5a1 2005 (65850 Sl ol



A2 A}‘_}J:)‘}ai;‘ww).ﬂQU@}&MT}S)PJJ&SMQ,&A&\A)}M&E

Llg 45 Sl Jomo b alan oor 5 3pds e 05 sal Sl 5l ades a5 5 S e
Sy 3 IS 3 Pl 5 OIS - 4 3

ol ot alaly 053 b e 500 4 sk gadse oS ol OLE rash S s
Bl &Sl b 5 bl o S| o ssb a0 (5,850 Wkitns oS (g3l 31 S U152l
Sk 3l sl aS (635 @Bl 5o Aites ol el 038 4 At i ol al
SNl s (_;J;JLi;)JucjdL&IlQ)y)JASCMJQTMJ\JJ.AU;'—C)L:.i).,l}sdj’\:xé:
o a8l cpl sl sl 0 8 5 e seals DB RS e s Sedle ) g0 1 Ra 2 355 5 e
Joo GBI Dllmea oS | A dal 55 odagd s 40 05550 L Loy sl alaily 4 4 55 05
5K a5 L Ol Ol 5550 (1B @ am g dnes olonnl oTs 5 Dllns )3
ol Sl il (618 56 5 (6 S UK 5 Ty S8 oS (355 2 S sla sl
30 5l Gl b ik a5 5 e 5500 4 sk A6 e & auly gail> Sl 03
5 O 31 4S5 S oLl (Yo V) Bukobza s s ki gla iash 4 Ol o anl opl anl 45 3
S o oy lal s e 3 g a aly Dbl wdall 5 s b e bl U
B wﬁi;l sladsl B o ls G5 ae gl sl slal 28 (gedias DL oS plaanl O
el ol aly ail e a8l b ses o4 (Yoro Braten & Stromso) s o lais o
Glaysb b sl anils VU gl 83 55 5 oo Sl Oledme 45 0l (51 313 OLES i
5 odeen Lale 5515 o8 3l sdtde ol S5 Sole 4 A3l s |y (Slodomy 2 ld s ae
SCb e glaysl LS, o et ol slaanl e Aol slst 6,850 SUls 5 s
L olysel sils Oledrs o5 (gel )85 clis )l Cgm canlis las,ualy 3,58 5 2l
15 AST s 3 e Sl sl 5 055 slasls

Fosn 5 Sl 2 Sl ple Olpde 353 slgdn Slasn sl 4 s
sl Olakan) 55 53 5550 5131 (i S 5 et sl s |y ot isd ae (sla sl Yl
Ol o a Slole Olaal s i 3 ot lacd me glaysl (26 S | ctias 13 (o3
Soass ol slaanl a4 am 5 LAl o s bl GLEOLS,IS 3 1, 0T B 5 sl s ol
Wlelrs sl Sl 5 o83 55 b wliicd me gla sl slaadd so o BLS,I 5 e
5 oli s e Lyl slaadl o b Oladee 03500 il g 23500 68,18 555 on sty
S5 S 5 eslde 1 st chyywbuﬂ;fjbjbwcﬁ?ujjb_w\ Ay

5 sl Olpde 3pd e gt (LA me Loyl s pdbidds SlB 4 e
ool e Sl 5 (e85 Rl gl 1 ezt DI laasl 550
Uil 5 cde Sllmaa 5 lasl 6 p il danas 4 a5 L s das 5 5 Olades



VEN Okl 5 ol Y olo sl sled comasln 8555 (psn LL 2 o s Yoo

sl bls sL3l Gl b s n 5 Shisel Olpde Spd e 4oy S0 55 4 (535
Sl sl sloml 5 0T sl o3 s Lamme 035 el b 5 G525 5 oo Sl 5 oy
s sl r@wgdﬁiqdb)‘b)sljéjij@u‘d\ﬁ:bOL&MLg)M
bl S0 slaiigod 0 b e 3 il gy (bl amale 03y s a5 L
slgig S50l 5 pLB0ls, (Sl paze D351 (6 ke dior Cotle 4y a5 L5 S 55 55 5 bl
Cands (S35 Gl dae SW5 ChS Wil 6805 slane b tash onl osd e

">j’:’ rbu\ﬁ aJ})dJL.aJ.E\ d&La.‘I}-\

éLu

Aghazadeh, S, I; Rezaei, A & Mohammadzadeh, A. (2013). The relationship between
epistemological beliefs and motivation of students with cognitive conflict. New
Journal of Cognitive Sciences, 11(4), (63-74).[Persian]

Ali Mohammadi Madnawi, Z. (2015). Presenting a causal model of the relationship
between the perceptions of authentic leadership and teaching emotions, emphasizing
the mediating role of psychological capital among secondary school teachers in
Shiraz. Master's thesis. Payam Noor University.[Persian]

Alsubaie, M. A. (2016). Curriculum development: Teacher involvement in cur.iculum
development. Journal of Education and Practice, 7(9), 106-107.

Anttila, H., Pyhalto, K., Soini, T., & Pietarinen, J. (2016). How does it feel to become a
teacher? Emotions in teacher education. Social Psychology of Education, 719(3), 451-
473.

Avanzi, B., Cheung, E. C., Wong, B., & W. 0, J. K. (2013). On a periodic dividend barrier
strategy in the dual model with continuous monitoring of solvency. Insurance:
Mathematics and Economics, 52(1), 98-113.

Avey, J. B., Luthans, F., Smith, R. M., & Palmer, N. F. (2010). Impact of Positive
Psychological Capital on Employee Well-Being over Time. Journal of Occupational
Health Psychology, 15 (1), 17-28.

Bandura, A. (1997). The anatomy of stages of change. American journal of health
promotion: AJHP, 72(1), 8-10.

Barezgharfaroui, K; Saadipour, I. (2011). Modeling the relationships between
epistemological beliefs, academic self-efficacy, metacognitive self-regulation and
deep processing with the academic performance of high school students. New
Quarterly Journal of Cognitive Sciences, 14(1), 53-66.[Persian]

Barzgarbfaroui, Kazem. (2014). the relationship between epistemological beliefs and
teaching self-efficacy in teachers of students with special needs, Psychology Quarterly
of Exceptional People, 5(20), 56-71.[Persian]

Becker, E. S., Goetz, T., Morger, V., & Ranellucci, J. (2014). The importance of teachers'
emotions and instructional behavior for their students' emotions—An experience
sampling analysis. Teaching and Teacher Education, 43, 15-26.

Behjat, A. (1390). Explaining the relationship between epistemological beliefs and
teachers' teaching orientation. Master's thesis. Shahid Rajaee Tarbiat University,
Tehran.[Persian]

Beigi, Amir Alam; Tired foot, Parisa; Hijazi, Seyyed Yusuf. (2014). The level of positive
feelings about the teaching of agricultural educators based on their sense of self-



Yoy Ak}j)rigubuw)xQUW;&MT)SAPJ:V;}M@,M&\A)}L!J&E

efficacy in teaching. Agricultural Education Management Research Quarterly, 35(3),
107-123.[Persian]

Borg, S. (2011). The impact of in-service teacher education on language
ccedhrr s bffffff. System, 39(3), 370-380.

Brackett, M. A, Floman, J. L., Ashton-James, C., Cherkasskiy, L., & Salovey, P. (2013).
The influence of teacher emotion on grading practices: A preliminary look at the
evaluation of student writing. Teachers and teaching, 19(6), 634-646.

Braten, I., & Stromso, H. (2005). The relationship between epistemologicalbeliefs,
implicit theories of intelligence, and self-regulated learning among Norwegian post
secondarystudents. British Journal of EducationalPsychology, 75 (4), 539-565.

Bukobza, G. (2007). Epistemology and Selfhood: The epistemological basis ofselfhood.
New ideas in psychology, 25, 37-65.

Buri¢, 1., & Macuka, 1. (2018). Self-efficacy, emotions and work engagement among
teachers: A two wave cross-lagged analysis. Journal of Happiness Studies, 19(7-,
1917-1933.

Cakiroglu, E. (2008). The teaching efficacy beliefs of pre-service teachers in the USA
and Turkey. Journal of Education for Teaching, 34(1), 33-44.

Campbell, R. J., Kyriakides, L., Muijs, D., &[Robinson, W. (2004). Assessing teacher
effectiveness: Developing a differentiated model. Psychology Press.

Chen, J. (2016). Teachers’ emotionallexperi. nce: insights from Hong Kong primary
schools. Asia Pacific Education Review, 719(4), 531-541.

Chrysostomou, M., & philippou, G. N. (2010). Teachers’ epistemological belifs and
efficacy belifs about mathematics. Procedia social and behavioral sciences, 9, 1509
- 1515.

Cross, D. 1., & H. ng, J. Y. (2012). An ecological examination of teachers' emotions in
the school context. Teaching and Teacher Education, 28(7), 957-
http://dx.doi.org/10.1016/j.tate.2012.05.001.

Dunn, D. S., Halonen, JiS., & Smith, R. A. (2008). Engaging minds: Introducing best
practices in teaching critical thinking in psychology. Teaching Critical Thinking in
Psychology, 1.

Emmer, E. T. (i994). Toward and understanding of the primacy of classibom
management and discipline. Teacher Education, 6, 65—69.

Freeman, D. (2002). The hidden side of the work: Teacher knowledge and learning to
teach. A perspective from North American educational research on teacher education
in English language teaching. Language teaching, 35(1), 1-13.

Frenzel, A. C. (2014). Teacher emotions. In L. Linnenbrink-Garcia & R. Pekrun (Eds.),
Handbook of emotions in education (pp. 494-519). New York: Routledge.

Frenzel, A. C., Becker-Kurz, B., Pekrun, R., Goetz, T., & Lidtke, O. (2018). Emotion
transmission in the classroom revisited: a reciprocal effects model of teacher and
student enjoyment. Journal of Educational Psychology, 110(5), 628.

Frenzel, A. C., Goetz, T., Stephens, E. J., & Jacob, B. (2009). Antecedents and effects of
teachers' emotional experiences: an integrated perspective and empirical test.In P. A.
Schutz, & M. Zembylas (Eds.), Advances in teacher emotion research: The impact on
teachers' lives. New York: Springer.

Frenzel, A. C., Pekrun, R., Goetz, T., Daniels, L. M., Durksen, T. L., Becker-Kurz, B., &
Klassen, R. M. (2016). Measuring teachers’ enjoyment, anger, and anxiety: The
Teacher Emotions Scales (TES). Contemporary Educational Psychology, 46, 148-
163.

Garton,[JS. (2008). Teacher beliefs and interaction in the language classroom.
In Professional encounters in TESOL (pp. 67-86). Palgrave Macmillan, L. ndon.
God, Ali. (2017). The Persian version of the teacher's emotion list: a psychometric study.
Scientific-research quarterly of research in school and virtual(learning, 5(4), 25-

38.[Persian]



VEN Okl 5 ol Y olo sl sled comasln 8555 (psn LL 2 o s YoY

Gong, S., Chai, X., Duan, T., Zhong, L., & Jiao, Y. (201. ). Chinese teachers’ emotion
regulation goals and strategies. Psychology, 4(. 1). 8. 0.

Hagenaue,[G., Hascher, T., & Volet, S. (2015). Teacher emotions in the classroom:
sssoooooa@s . tth suudenss’. ngggemen,, sssssroo. dsspppine nn. the inrrr. rrsonll 1
teacher-student relationship. Article in EuropeanJournal of Psychology of Educa,
30(4), 385-430.

Hagenauer, G., & . olet, S. E. (2014). Teacher-student relationship at university: an im-
portant yet under researched field. Oxford Review of Education, 40(3), 370-388.

. .rgreav.s, A. .20.5). . duca..onal change takes ages: Life, career and generational
fccoa. .nccedirrs’ emo... nll rppponsss oodduaaooall .. ang.. Teaching and teacher
Education, 21(8), 9. 7-983.

Hattie, J. (2009). The black box o. tertiary assessment: . nimpending re. Jution. Tertiary
assessment & higher education student outcomes: Policy, practice & research, 259,
275.

Hosotani, R., & Imai-Matsumu.a, K. (2011). Emotional experi. nce, expr. ssion. and
regulation of high-quality Japanese elementary school teachers. Teaching and Teacher
Educ. tion. 2. (6), 10. 9-1048.

Hossein Chari, Massoud; Sa. avi, Seyyed Abdul Wahab. Mohammadi, Mo. . gan (13. 9).
Examining the psychometric indicators of the teacher's self-efficacy questionnaire.
Journal of Education and Learning Studies. 2(2), 106-8. .[Persian]

J.mni. g., P. A., & G.eenberg. M. T.[(2009.. The prosocial classroom: Tea. her social an.
emotional competence in relation to student and classroom outcomes. Review of
educational research, 79(1), 491-525.

Keller, M. M., Chang, M.-L., Becker, E. S., Goetz, T., & Brenzel, A. C. (2014). Teachers’
emotional experiences and exhaustion as predictors of emotional labor in the
classroom: an experience sampling study. Frontiers in Psychology, 5. 1-10.

Khajovi, Gholam Hass.n, Q.ns.li. Behzad; .nd Ho.se.ni Fatemi, Azar. (2015).
Validation and reliability of the Persian emotions questionnaire for English language
teachers in Iran. Scientific-research journal of language and translation studies. 5(4),
2383-2878.[Persian]

Khamisi. Ahmed. .2014). The effect of em. t.ona. .ntellige. ce o. the . ffective. . ss and
job stre.s of female tea. hers of . xceptional schools in Ahvaz city in 2014-2015.
Master's thesis. Faculty of Literature and Humanities. University of Qom.[Persian]

Kington, A., Sammons, P., Day, C., & Regan, E. (2011). Stor.es and statisti. s: Desc.ibing
a mixed methods study of effective classroom practice. Journal of mixed methods
research, 5(2), 103-125.

Mac. lister, J., & Nat.o. , I. P. .2020). Language curriculum design. Routledge.

Mardiha, S. M., & Alibakhshi, G. (2020).Teachers personal epistem. logical beliefs and
their conception of teaching and learning: A correlational Study. Congent Education
Journ. 1,7 (1) 1-14.

Muis, K, R., & Franco, g. M. (2009). Ep.stemic beliefs: Standards for Selfregulated
learning. Contemporary Educational Psychology, 34, 306-318.

Nalipay. M. J. N, King, R. B., Haw, J. Y., Mordeno, I. G., & Rosa, E. D. D. .2021..
Teachers who believe that emotions are changeable are more positive and engaged:
The role of emotion mindset among in-and preservice teachers. Learning and
Individual Differences, 92, 102050.

Ormnstein, . . C., & Hunki. s, F. P. (20. 8). Curriculum: Foundations, Principles, and
Issues, eBook. Pearson Higher Ed.

Pajares, M. F. (1992). T. achers’ beliefs and educati. nal resea.ch: C.ea. i. g up . messy
construct. Review of educational research, 62(3). 30. -332.

Rezaei Dehnoui, Siddiqa. (2016). the relationship between cognition and emotion in the
Quran and psychology. Two Quarterly Journal of Interdisciplinary Research on the
Holy Quran, 8(1), 33-48.[Persian]



Yoy Ak}j)rigubuw)xQUW;&MT)SAPJ:V;}M@,M&\A)}L!J&E

Rodrigo-. uiz, D. (.016). Effect of teachers. emotions .n .heir stud.nts: Some
evidence. Journal of Education & Social Policy, 3(4., 73-79.

Roste. a, Ahmed; Saif, Mohammad Hassan; and Abedini, Yasmin. (2014). presenting a
causal model of the relationship between psychological capital and teaching emotions:
the mediating role of emotional exhaustion. Psychological Research Quarterly (4) 7,
51-71.[Persian]

Sadi, O., & Dagyar, M. (2015). High school Students' e. istemological beli. fs,
conceptions of learning, and self-efficacy for learning biology: a study of their
structural models.

Schommer-. ikins, M. (200. ). An . volving theoretical framework for an epistemological
belief system, in Hofer, B.K. and Pintrich, P.R. (Eds), Personal Epistemology: The
Psychology of Beliefs about Knowledge and Knowing, Erlbaum, Mahwah, NJ, 103-
118.

Schommer-Aikins, . . (2004). Expl. ining the epistemological belief system: Introducing
the embedded systemic model and coordinated research approach. Educational
Psycho.ogist, 3. (1), 19-29.

Schutz, P. A., & Zembylas, M. (2009). Introduction t. advances i. [teacher emotion
rrrrrr 11 The impect on ceechrrs” div... In Advances in teacher emotion research (pp.
3-11). Springer. Boston, MA

..hutz, P. A.,, . ong, J. Y., C.o.s, D. I. and Osb.n, J. N. (20. 6). Reflections o.
investigating emotions among educational contexts. Educational Psychology Review,
18(4), 3. 3-360.

Shams Din, Seyedah Leila. (2015). Presenting a causal mo. el of rela.ionships betw. en
future time perspective and teaching emotions with regard to the mediating role of
scientific optimism in student teachers of Shiraz. Master's thesis. Faculty of Literature
and Humanities. Payam Noor University.[Persian]

Sinat.a, G. M., & Kardash, C.[IM. (2004). Teacher candidates’ epistemologic. | belie.s,
dispositions, and views on teaching as persuasion. Contemporary educational
psychology, 29(4., 483-498.

Soleimani Shiblo, Nahid. (2016). Relationships between ac.demic exc.t. ment of
st. dents, . arents and teacher. with academi. p. rforman. e (8th gra. e . cience .esson..
Master's thesis. Faculty of Education and Psychology. Tabriz University.[Persian]

Soleimani. N. (2020). ELT aashhrr.’ ppss.. moocgllll 1eeeds .. d domnmnt cccch.. g st. ee
a mixed method research. Asian-Pacific Journal of Second and Foreign Language
Education, 5(. ), 1-20.

Sosu, EM. & Gray, DS. .2012). 'inve. tig. ting c. ange in epi.t.. ic. eliefs: . n evaluati. n
of the impact of student teachers' epistemic beliefs on instructional preference and
teaching competence'. International Journal of Educational Research. Ritrieved from
www .elsevier .com /locate/ijedu res.

Stabback, P. (2016). What MakeL a Quality Curriculum? In-Pro. ress Reflec.ion No. 2
on" Current and Critical Issues in Curriculum and Learning". UNESCO International
Bureau of Education.

Sun, J.. & Leithwood, K. (2017). Leadership effects on student learning mediated by
teacher emotions. In how school leaders contribute to student success (pp. . 37-152).
Springer, Cham.

Sutton, R. E., & Wheatley, K.[F. (2003). Teachers' emotions’and teaching: . review of
the literature and directions for future research. Educational psychology
review, 15(4), 327-358.

Tanase, M., & Wang, J. (2010). I3it.al epistemological beliefs transformation i Qd m
teacher education classroom: Case study of four preservice teachers. Teaching and
Teacher Education, 26(6), 1238-1248.



VEN Okl 5 ol Y olo sl sled comasln 8555 (psn LL 2 o s Yot

Taxer, J. L., & . renzel, A. . . (2015). Facets of teachers' emotional lives: A qualitative
investigation of teachers' genuine, faked, and hidden emotions. Teaching and teacher
education, 49, 88-88.

Ted. lie, C., . reemers, B., Kyriakides, L., Muijs, D., . Yu, F. (. 006). The internatio. al
system for teacher observation and feedback: Evolution of an international study of
teacher effectiveness constructs. Educational research and evaluation, 12(.), 561-
5.2.

Trigwell, K. (2012). Relations betwern tea. hers’ emotions in teaching and their
approaches to teaching in higher education. Instructional Science, 40(3., 607-62. .

Trust, Jali.. (2011). Epistemological beliefs and academic honesty: Investigating the
mediating role of shame and guilt. Master's thesis. Shiraz University.[Persian]

Tschannen-Moran, M., Hoy, A. W., & Hoy, W. K. (1998). Teacher e.ficacy: Its meaning
and measure. Review of educational research, 68(2), 202-24. .

Yada., A., & Koehler, M. (2007). The rolelof epistemological beliefs in preservice
ccedrr.” nirrrprooooanof vdd. .. sss of aarly-grade literacy instruction. Journal of
Technology and Teacher Education, 15(3). 335-361.



Journal of Curriculum Research
Vol.12, No.1. 2022, Ser >3

Extended Abstract

The Role of Epistemological Beliefs in the Self-efficacy and
Emotions of Special Education Teachers’ Implementation
of Curriculum

Fereshteh Hosseintabar Marzbali!, Mohsen Hajitabar Firouzjaee?*,
and Samad lzadi?

Introduction

One of the factors playing an important role in improving the quality of the curriculum,
especially that of children with special needs, is the quality of teachers’ teaching.
Considering the limited budget resources devoted to the education system and the need
to use these resources optimally, identifying the variables affecting the quality of
teachers’ teaching is of great significance and provides the basis for genuine academic
progress. Among the effective factors in improving the quality of teachers’ teaching are
cognitive factors such as content knowledge, cognitive skills, teaching experiences, and
teaching emotions (positive or negative) experienced by teachers during the teaching
process. The quality of cccdurs’ cceching can have positive or negative effects on
students’ learning. Previous research shows that most studies examining factors
influencing the quality of teaching have mainly focused on cognitive factors, such as
cced ecl (subject knowledge, cognitive skills, and educational experiences (Kington,
Sammons, Day & Rega. ,2011). However, the emotional aspects of teaching and teachers
have been paid less attention, even in recent research (Anttila et al., 2016). Any research
shedding light on these aspects of teaching can provide useful information to educational
planners, policymakers, and school administrators and, especially, help teachers increase
their positive emotions and self-efficacy. This, in turn, can improve the overall status of
the educational system and facilitate curriculum implementation.

Research questions

1.[Can epistemological beliefs predict special education teachers’ sll f-efficacy?

2. Can epistemological beliefs predict special education teachers. teaching emotions?
Method

This research adopted a descriptive survey and applied design. The statistical population
included all primary teachers working in special needs schools in Mazandaran province
in the academic year 201. -2019. The teachers were classified into three groups: mentally
retarded, blind, and deaf. The study participants were selected from teachers in Babol,
Mazandaran province, using cluster sampling. Three questionnaires, namely,
Schommer’s epistemological questionnaire (1998), teacher emotions questionnaire
(Frenzel et al., 2014), and teacher self-efficacy questionnaire (Tschannen-Moran &
Woolfolk Hoy, 2001), were used to collect data.

Results

The results showed that the total score of self-study with learning ability (r = -. .29),
simple knowledge (r = -0.24), quick learning (r = -0.29), and the total score of
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epistemological beliefs (r = -0.34) had a negative and significant relationship. However,
the relationship between definite knowledge and self-efficacy was not significant (r =
0.18).

The results showed that the comprehensive involvement component had a negative and
significant relationship with learning ability (r = 0.33), simple knowledge (r = 0.27), and
epistemological beliefs (r = 0.31). The learning strategies component had a negative and
significant relationship with quick learning (r = 0 r ), definite knowledge (r = m39), and
epistemological beliefs (r = 0.23). The classroom management component had a negative
and significant relationship with learning ability (r = 0.22) and quick learning (r = 0.22).
The results showed that among the components of epistemological beliefs that were
entered into the regression equation, only learning ability was found to be a predictor
variable (Beta = -0.32, P.. 0.01). The value of F = 10.02 (94, 1) revealed the statistical
significance of .he relationship at the level o. 0.01. The adjus.ed squared multiple
correlation was 0.09, which shows that about 9% of th. variance in teachers’ self-efficacy
can be explained by the learning ability component.

The results showed that the components of simple knowledge (Beta = -0.48, P < 0.01),
definite knowledge (Beta =-0.31, P < 0.01), and learning ability (Beta =-0.27, P <0.01)
entered into the regres. ion equation as predictor variables. The value of F=17.95 .92, 3)
showed the statistical significance of the multivariate relationship at the level 0f 0.01. The
adjusted squared multiple correlation was 0.35, whi. h shows that about 35% of the
variance in teachers’ sense of pleasure in teaching can be explained by the components
of simple knowledge, definite knowledge, and learning ability.

Discussion

Considering the fact that epistemological beliefs predicted the special education teachers’
self-efficacy, the findings showed that the three components of the epistemological belief
of inherent ability, simplicity of knowledge, and quick learning had an inverse and
significant relationship with teachers’ self-efficacy. Among the components, the inherent
ability to learn was found to predict self-efficacy. Teachers who believed that knowledge
was simple, learning was dependent on innate abilities, such as intelligence, and learning
can happen quickly and not gradually felt low efficiency in teaching students with special
needs. On the other hand, teachers who believed that knowledge was relative and
complex, the ability to learn was acquired, and students’ learning can happen gradually
felt more worthy and efficient in their teaching and were more likely to use appropriate
educational tools to improve their students’ learning.

Given that epistemological beliefs predicted special education teachers’ teaching
emotions, the results indicated that, except for the definite knowledge component, there
was a positive relationship between the components of epistemological beliefs and
negative emotions in teachers. In other words, the ability to learn had a negative
relationship with pleasure and a positive relationship with shame. In conclusion, it can be
said that the teachers had cruder epistemological beliefs than expected.
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