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Abstract

Purpose: This study endeavored to find out the possible relationship
between reflectivity and impulsivity as cognitive learning styles and
vocabulaty/ grammar development as sub-skills among EFL learners.
Methodology: Two intact classes of the third-grade students were
selected by the researchers and Oxford Placement Test was run for
homogenizing them. After that, Barrat’s (2005) Impulsive/ Reflective
questionnaire was given to the participants and they had to respond the
translated items in a limited time. Regarding the score scale provided by
the questionnaire, the participants were labeled as reflective and
impulsive ones. Next, a standard grammar/vocabulary test, extracted
from their book, administered to them and the scores were recorded by
the researchers. Then, the scores of the questionnaires and tests sent to
SPSS software for analyzing and interpreting the data. In inferential
statistics, the researchers used correlation test to examine the possible
relationship between the students' learning styles and their sub-skills
development.

Findings: Results of the study indicated a positive relationship between
the students' sub-skills achievements (vocabulary/ grammar) and their
learning styles (reflectivity/ impulsivity). In other words, reflectivity and
impulsivity had effect on the students' performance in sub-skills, as the
reflective students presented better performance and made fewer errors
than the impulsive ones in vocabulary and grammar tests.

Conclusion: According to the results, it can be concluded that the higher
the reflectivity of the learners is, the more successful they tend to be in
such tests. It is expected that the findings of the research indicate the
importance of learning styles in educational environment.
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Introduction

Cognitive style or "thinking style" is a term used in cognitive psychology to define the way individuals think,
perceive and remember information. Kagan (2001) studied the educational implications of nine different
cognitive styles, and concluded that the implications of Reflection-Impulsivity on several areas of personality,
behavior, and learning were noticeable. Furthermore, Abraham (2000) mentioned that cognitive style is a part
of the learners’ personality which obviously is related to second language learning for they depict individuals’
differences in a learning context and test performance. The term cognitive style was explained by Brown (2000)
as the link between personality and cognition that influences how we learn things in general, and the particular
approach we adopt when dealing with problems. Among a lot of cognitive styles that exist, only a few of them
have received attention in second language research in recent years. Reflectivity and Impulsivity as two of the
most important cognitive styles which have been regarded by the researchers to see if they are related to learning
and learners’ performance. Reflectivity and Impulsivity are the cognitive styles that were regarded to be in
relation with language learning process and performance in language skills. Impulsive and reflective cognitive
styles are viewed to be a person’s different style of shaping concepts, thinking and solving problems. They refer
to the ways that individuals select process information and hypotheses. In fact, the “impulsive ones” reach
decisions and report them very fast with little concern for accuracy, while the “reflective ones” are more
concerned with accuracy and consequently take more time to reach a decision (Kagan, 2005).

Hedge (2000) mentioned that teaching grammar provides explicit framework to produce correct structures and
expedite the learning process. Also, Damra (2012) claimed that grammar is the base of the language; it provides
students with the structures and rules they need in order to organize their messages and ideas. Nowadays, it is
almost accepted that vocabulary learning is a vital component of acquisition of individual’s native language and
learning a foreign language (Morra et al., 2009). It should be noted that the researchers made an attempt to
extend the previous results and examined the relationship between reflectivity/impulsivity and language sub-
skills in a new context. The role of sub- skills as vocabulary and grammar in academic success or failure of
language learners is undeniable that many studies have focused on how to enhance students' language sub-skills
in order to increase intake of information (Han, Park, & Combs, 2008). Related research has revealed that the
certain features of the language learners can affect language learning. One of these features is learners’ learning
style (Wang, Wang & Huang, 2008). Kolb and Kolb (2005) mentioned that determining individuals' learning
styles can display what suitable channel should be opted to conduct classes. Hence, it is essential to study language
learners’ learning styles and their relationships with language skills. Xu (2011) mentioned that among all the
learning styles, personality learning styles have the most significant effect on language learning. Personality
learning styles are normally discussed under two main titles, reflectivity and impulsivity. Reflective learners are
those who seck fluency and accuracy, while, impulsive learner tend to learn more thoroughly rather than more
precisely. The former groups prevent making errors and mistakes, whereas the latter might be more open to
making mistakes. Several studies on students’ cognitive styles indicated associated positive outcomes including
better workplace performance, higher academic achievement, better relationship quality, and a greater sense of
well-being (Reid, 2005). Most EFL teachers are not aware of using students’ learning styles in their classrooms,
so they might not employ the effective strategy and may get disappointed or lose their nerves. Moreover, little
is known about the specil cldognitive styles that are most effective in contexts where learning is a priority
(Ghanizadeh et al., 2011). Identifying the students’ cognitive styles that affect their understanding and learning,
or whether the strategy effectiveness changes for learners’ abilities are considerable factors in educational context
(Nematpour, 2012).

Some of the studies concerning the relationship between cognitive styles and language skills, have focused on the
effect of students’ cognitive styles on the language skills whether in their first, second, or foreign language
(Messer, 2006; Salimi, 2001; Ghapanchi & Dashti, 2011). However, to the author’s best knowledge, no study
has analyzed the relationship between reflectivity/ impulsivity and sub-skills. In addition to the four skills in any
language, sub-skills are elementary mainstay. It is important to note that most of the students do not possess sub-
skills knowledge to communicate effectively that will make them able to become successful upon graduation
(Dixon & Nessel, 2003). Although a great deal of time and effort in Iranian schools and even in universities is
spent on teaching grammar and vocabulary, still most of students are not able to use them in English sentences

effectively. This study was conducted in order to investigate the possible relationship between
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reflectivity/impulsivity and grammar/vocabulary knowledge among EFL learners of high school, thus the
following questions have been formed;

1. Is there any relationship between EFL learners' reflectivity and their vocabulary scores?

2. Is there any relationship between EFL learners' impulsivity and their vocabulary scores?

3. Is there any relationship between EFL learners' reflectivity and their grammar scores?

4. Is there any relationship between EFL learners' impulsivity and their grammar scores?

Review of the Related Literature

Naimie, Siraj, Shagholi and Abuzaid (2010) conducted a similar study to find out the effect of matching learners’
learning style on their achievement. They concluded that the main learning styles are active, sensing, visual, and
global. They also concluded that matching learners’ learning style can positively affect their achievements. In
other study, Hajimohammadi and Mukundan (2011) evaluated the effect of learning styles on writing. They
measured the effect of self-correction on writing skill of introvert and extrovert Iranian EFL learners. They
selected 120 Iranian pre-intermediate learners in their study and used Eysenck questionnaire to divide the
language learners into introvert and extrovert ones. The results of the study indicated that self-correction is a
more effective correction technique for introvert language learners compared to extrovert ones. Also,
Nematpour (2012) examined learners’ autonomy level and its relationship with learning style. They made use
of 200 undergraduate students who were studying at university level. They applied two questionnaires to
conduct this study. One was the Learner Autonomy Questionnaire, and the other one was Perceptual Learning
Style Questionnaire. The findings showed that visual and auditory learning styles were significantly and positively
related to their learner autonomy. However, there were no significant differences among males and females
regarding language learning style and autonomy level.

Mahdavinia and Molavizade (2013) tried to examine the relationship between reflectivity/impulsivity and the
uses of idioms in composition writing among Iranian Advanced EFL learners. The findings of their study indicated
that reflective learners used more idioms in their writings than impulsive ones. Meanwhile, several empirical
studies have illustrated positive relationships between the metacognitive awareness and reading success among
university language students. Moreover, Morovat (2014) examined whether there is any relationship between
reflectivity and impulsivity as two learning styles in cognitive domain and IELTS candidates’ band scores in the
speaking module. To fulfill the goal of the study, 52 IELTS candidates from two institutes in Shiraz were chosen.
After analyzing data, it was found that there is no relationship between the dimensions of Reflectivity and
Impulsivity and IELTS candidates’ band scores, nor between the components of these dimensions. Findings also
indicated that there is no difference between R/I'in achieving a higher band score. Besides, Haghighi, Ghanavati
and Rahimi (2015) analyzed the role of gender differences in the cognitive style of impulsivity/reflectivity and
EFL success. 105 Iranian pre-university female and male students in Shiraz, were randomly selected to take part
in this study, divided into two groups of I/R based on the results of adult/adolescent version of Matching Familiar
Figures Test (MFFT), an individually administrated visual discrimination matching-to-sample task, based on their
response latency and response accuracy. Data analysis showed that I/R tendencies do not facilitate EFL success,
since there was not a statistically significant relationship between the variables of the present study; therefore,
teachers should not ignore impulsivity, though they should be taught to postpone their obviously incorrect
answers.

Soltani, Hadidi and Seifoori (2016) studied the relationship between Iranian intermediate EFL learners'
reflectivity/impulsivity and their metacognitive awareness of reading strategy use across different genders. To
this end, 95 Iranian English learners majoring in Teaching English as a Foreign Language (TEFL) from Islamic
Azad University of Ardabil, Iran were considered as the participants. The results of the Pearson Correlation
analysis indicated that there was a relationship between the participants' reflectivity/impulsivity and their
metacognitive awareness of reading strategy use. That is, the reflective participants were more metacognitively
aware of their reading strategy use (positive correlation) as compared to the impulsive ones who were
metacognitively less aware of their reading strategy use (negative correlation). In particular, it was found that
the more reflective male/female learners are, the more they become metacognitively aware of their reading
strategy use. In a recent study, Shabani, Ramazani and Alipoor (2017) investigated the effect of impulsivity and
reflectivity on reading comprehension of Iranian English as a Foreign Language (EFL) learners. 72 language

learners were selected from 4 intact classes out of 112 learners. Nelson proficiency test was given to the
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participants as homogeneity test. Based on the results of the questionnaire, the participants formed 3 different
groups, the control group consisted of less impulsive and less reflective learners based on Barrat’s scale. An
IELTS reading test was administered to the participants. Based on the results of independent samples t-test, it
was found that impulsivity and reflectivity do not have any effect on reading comprehension of Iranian EFL

learners.

Methodology

Participants of this research were Iranian EFL learners who were studying English in a high school in Kerman.
All of the participants were female students of the third grade whose ages ranged from 16-17. According to
Mackey and Gass (2013), convenience groups are those within a population that share similar characteristics. At
the beginning of the research, two intact classes included 62 students were chosen based on the convenience
sampling to participate in the present work.

Oxford Placement Test (OPT) is an English language test provided by Oxford University Press Language
Assessment. As far as this test developed by Oxford Language University, it is considered as a standardized, valid
and reliable test. This test was used at the beginning of the research in order to determine the student’s level of
language proficiency. The basic OPT included 50 multiple- choice items related to grammar and vocabulary as
sub-skills. Regarding the students’ scores, the participants whose scores on the language proficiency test fell
within *1 standard deviation of the mean score, were attended in the present study. Out of 62 students, 55
participants whose scores on the language proficiency test fell within £1 standard deviation of the mean score,
attended in the present project.

Barrat (2005) Impulsive/Reflective Questionnaire was used in this study to divide the participants into impulsive
and reflective learners. The questionnaire is a valid one, and has been repeatedly used for this purpose (e.g.,
Rastegar & Safari, 2017). The time allocated to this test was 20 minutes. The questionnaire consisted of 30 items;
12 items related to reflectivity and 18 items related to impulsivity. Once again, the reliability and validity of the
questionnaire were analyzed and reported by the researchers. The reliability of the questionnaire was analyzed
through Cronbach’s Alpha, reported as .79. To avoid any confusion and enhance validity, the questionnaire was
translated to Persian and it was reviewed by two experts in this field. Also, the items difficulty and length of the
questionnaire were checked by those experts.

Grammar and vocabulary tests were used to measure the participants’ ability in sub-skills. The test was extracted
from their English textbook which is standard, reliable and valid. In other words, its reliability and construct
validity had been checked before. Both tests were the objective ones and the scoring checklist was provided with
them. Each test consisted of 20 items of vocabulary and grammar. In vocabulary test, they were supposed to
show their knowledge of vocabulary items by providing information such as fill in the blanks, multiple-choice,
match definitions.

For conducting the present work, at first two intact classes of the third-grade students were selected by the
researchers. It means that the researchers selected the entire classes which were assigned to specified treatment.
In the second place, basic Oxford Placement Test was run for homogenizing them and regarding their scores,
some were excluded from the research. After that, the researchers explained the necessary things about this
study to the participants obviously and told them what they had to do. However, the main objective of the study
kept invisible to them. Then, the translated impulsive/reflective questionnaires were distributed among them
and they had to respond the questions in 20 minutes. Regarding the score scale provided by the questionnaire,
the participants were labeled as impulsive and reflective ones to study. In the following day, the participants
were asked to take part in grammar and vocabulary tests. The tests were done in a limited time under the
supervision of the researchers. Fortunately, none of the students were absent during data collection steps, and
this factor would increase the reliability of the results. Eventually, the scores of the questionnaires and tests sent
to SPSS software for analyzing and interpreting. The data were inserted into SPSS software for analyzing and
interpreting. Both descriptive and inferential statistics were used in this study. In descriptive statistics, the
researchers analyzed reflectivity/impulsivity questionnaire to highlight the students’ cognitive styles. In
inferential statistics, in order to reveal a significant relationship between cognitive styles and language sub-skills,
a series of Pearson correlation test was used. In other words, inferential statistics were used in order to find out

the possible relationship between the variables.
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Findings

Descriptive Statistics of Questionnaire

In this section descriptive statistics analysis was conducted in order to evaluate different parts of questionnaire
related to cognitive styles. Frequency and percentage of each item were used in order to investigate every item
of the questionnaire. 12 items (1, 7, 8,9, 10, 12, 13, 15, 26, 29, 30) are related to "Reflectivity", and 18 items
(2,3,4,5,6,11, 14,16, 17, 18,19, 21, 22, 23, 24, 25, 27, 28) indicating "Impulsivity" (Barrat, 2005), which
have been calculated based on the following table (1).

Table 1. Table score for cognitive styles

Cognitive Styles Rarely/ Never Occasionally Often Almost Always /Always
Reflectivity 1 2 3 4
Impulsivity 4 3 2 1

Descriptive statistics analysis was conducted for analyzing the items of the questionnaire related to cognitive
styles (Reflectivity & Impulsivity). All the 30 items of the questionnaire measured in a Four-Point Likert scale,
ranging from "Rarely/ Never" to "Almost Always/ Always". Frequency and percentage of each item were used
in order to investigate students' reflectivity/impulsivity as their cognitive style. The results are displayed in the
following table.

Table 2. Descriptive Statistics of the Questionnaire Scores

N Minimum Maximum Sum Mean Std. Deviation
Reflectivity 26 18 21 455 18.12 1.29
Impulsivity 29 18 21 495 17.53 1.58

Note. N indicates Number of Participants
Correlation Tests
After collecting and analyzing the scores, "Correlation Test" was employed for finding the possible relationship

between the variables, reflectivity/impulsivity and vocabulary/ grammar.

Table 3. Inferential statistics of correlations (Vocabulary & Reflectivity)

Scores Reflectivity
Pearson Correlation Vocabulary Scores 1.00 48
Reflectivity 48 1.00
Vocabulary Scores . .04
Sig. (1-tailed) Reﬂecévity .04 )
N Vocabulary Scores 26 26
Reflectivity 26 26

Table 3 illustrates the results of vocabulary test in order to find out the possible relationship between students'
reflectivity and their vocabulary scores. The first score (.48) in the above table indicates the correlation
coefficient which is from +1 to -1. The other score (.04) shows p-value or Sig. If it (Sig) is less than .05, the
significant relationship between two variables is possible. In this test, the correlation coefficient of the students'
vocabulary scores with the level of reflectivity reported .48. The amount of correlation coefficient is positive
which proves the high relationship between the two variables (reflectivity and vocabulary scores). In other words,

the more reflective students, the more obtained scores. Moreover, regarding the amount of Sig, it can be

concluded that the relationship between two variables is remarkable (Sig=.04<.05).
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Table 4. Inferential statistics of correlations (Vocabulary & Impulsivity)

Scores Impulsivity
Vocabul 1.00 -43
Pearson Correlation ocabt ar}./ fcores
Impu151v1ty -43 1.00
Sig. (1-tailed) Vocabular}.f fcores ) .01
Impu151v1ty .01 .
N Vocabulary scores 29 29
Impulsivity 29 29

Table 4 indicates the result of vocabulary test in order to find out the possible relationship between the students'
impulsivity and their vocabulary scores. The first score (-.43) in the above table indicates the correlation
coefficient which is from +1 to -1. The other score (.01) shows p-value or sig. If it is less than .05 (Sig <.05),
the significant relationship between two variables is possible. In this test, the correlation coefficient of the
students' vocabulary scores with the level of impulsivity reported -.43. The amount of correlation coefficient is
negative (-.43) which proves the reverse and high relationship between the two variables (Impulsivity &
Vocabulary Scores). In fact, it should be noted that the more impulsive students, the less obtained score.
Moreover, regarding the amount of Sig, it can be concluded that the relationship between two variables is

meaningful (Sig=.01<.05).

Table 5. Inferential statistics of correlations (Grammar & Reflectivity)

Scores Reflectivity
) Grammar Scores 1.00 47
Pearson Correlation —

Reflectivity 47 1.00

Grammar Scores . .03

Sig. (1-tailed
ig. (1-tailed) Reflectivity .03

N Grammar Scores 26 26
Reflectivity 26 26

Table 5 illustrates the results of grammar test in order to find out the possible relationship between students'
reflectivity and their grammar scores. The first score (.47) in the above table indicates the correlation coefficient
which is from +1 to -1. The other score (.03) shows P-value or Sig. If it (Sig) is less than .05, the significant
relationship between two variables is possible. In this test, the correlation coefficient of the students' grammar
scores with the level of reflectivity reported .47. The correlation coefficient proves the high relationship between
the two variables (Reflectivity and grammar scores). As it is obvious, the more reflective students, the more
obtained scores. Also, regarding the amount of Sig, it can be concluded that the relationship between two

variables is significant (Sig=.03<.05).

Table 6. Inferential statistics of correlations (Grammar & Impulsivity)

Scores Impulsivity
) Grammar scores 1.00 -.41
Pearson Correlation —
Impulsivity -41 1.00
. . Grammar scores . .01
Sig. (1-tailed) —
Impulsivity .01
N Grammar scores 29 29
Impulsivity 29 29

Table 6 indicates the results of grammar test in order to find out the possible relationship between the students'
impulsivity and their grammar scores. The first score (-.41) in the above table indicates the correlation coefficient
which is from +1 to -1. The other score (.01) shows p-value or Sig. If it (sig) is less than .05, the significant
relationship between two variables is possible. In this test, the correlation coefficient of the students' grammar
scores with the level of impulsivity reported -.41. The amount of correlation coefficient is negative (-.41) which
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proves the reverse and high relationship between the two variables (Impulsivity & Grammar scores). That is to
say, the more impulsive students, the less obtained score. Moreover, regarding the amount of Sig, it can be
concluded that the relationship between two variables is meaningful (Sig=.01<.05).

The study provided explanation for statistically relationship between variables of the present study which is in
complete agreement with Jamieson's (2001) conclusion. As the results of the tables showed, a significant
relationship between the variables is possible. Analysis of table 3 illustrates a high relationship between
reflectivity and vocabulary scores, and analysis of table 4 proved a reverse relationship between the mentioned
variables. In fact, the test concludes the more impulsive the students, the less obtained score. Considering the
results of cognitive styles and grammar test, a significant relationship between two variables is possible. Table 5
proves a high relationship between reflectivity and grammar scores. As it is obvious, the more reflective students,
the more obtained scores. Also, table 6 revealed the reverse relationship between two variables, the more
impulsive students and the less obtained score.

It is worth mentioning that the results of the current study are in line with what Jamieson (2001) and Hansen-
Strain (2007) have done and achieved. They concluded that learning styles have remarkable effect on the learners'
performance in writing skill. Also, the outcomes of this study are in line with Doron (2003) who suggested that
reflective students were slower but more accurate than impulsive students in reading skill, and Kagan (2005)
who stated that reflective children make fewer errors in reading than impulsive ones. Furthermore, the results
of this work are in accordance with Brown's (2007) achievements, who found that learners' preferences and
tendencies play a great role in language learning, for example the students who are reflective can perform some
kinds of learning activities better than those who are impulsive. Moreover, Nematpour (2012) checked the
learners’ autonomy level and its relationship with learning style and the results revealed that learning styles were
significantly and positively related to their learner autonomy, also Giiltekin and Karababa (2010) found a similar
effect among Turkish language learners. Additionally, some of the research studies investigating the relationship
between reflectivity and impulsivity cognitive style and language skills which have focused on the impact of
children or adults’ cognitive styles on the receptive skills of reading or listening whether in their first, second,
or foreign language (Salimi, 2001; Pirouznia, 2004; Ghapanchi & Dashti, 2011). Salimi (2001) examined the
relationship between impulsivity and performance of Ph.D. candidates' general English proficiency test. Overall
results of the research indicated that low impulsive students outperformed high. Besides, the findings of a recent
study by Nisa (2018) highlighted that reflective learner had better performance in reading comprehension than
impulsive learners. Also, Larsari (2013) discovered that reflective students were slower and more accurate than
impulsive ones, and suggested that this fact be taken into account in the teaching of reading in ESL.

On the other hand, the findings of the present study are not in line with the results of Reeve and Jang (2006)
who declared that learners’ styles do not have a significant effect in learning and language skills. Another
contrasting finding comes from Pazouki and Rastegar (2009) research which explored the relationship between
the learning style and EFL proficiency, and no significant relationship was achieved between reflectivity and
impulsivity. In the same year Razmjoo and Mirzaei (2009) highlighted no relationship between
reflectivity/impulsivity and students' language proficiency. Also, the results of this study are in contrast with the
findings obtained by some previous researchers who believed impulsivity/reflectivity tendencies may not play a
role in different accepts of language learning such as Talebi's (2012) study which indicated that
reflectivity/impulsivity may not play a great role in the use of formulaic sequences in summary writing, and
Ghapanchi and Dashti's (2011) results that showed no significant difference between low, medium and high
impulsive learners and their performance in display, referential and inferential reading comprehension questions.
Additionally, the results of this research are inconsistent with the study by Shabani et al., (2017) who found that
these two learning styles are not determining ones with regard to reading comprehension skill as their effect on
reading comprehension of Iranian EFL learners was not statistically significant. The results of other study by
Rastegar and Safari (2017) indicated that learning styles did not have any impact on learning in terms of reading

comprehension skill.

Conclusion

As recently stated, findings of this study concentrated on analyzing the students' learning styles related to their
personality (reflectivity/ impulsivity) and their sub-skills performance. The results of the present work indicated
that the mentioned learning styles (impulsivity/ reflectivity) can effect on the students' performance in
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vocabulary and grammar as sub-skills, which a positive relationship found between reflectivity and participants'
achievements. In other words, the reflective students presented better performance and made fewer errors than
the impulsive ones in vocabulary and grammar tests. Accordingly, it can be concluded that the higher the
reflectivity of the learners is, the more successful they tend to be in such tests. Furthermore, a positive and
significant relationship between reflectivity and sub-skills of the learners confirmed that the more reflective or
the less impulsive the learners are, the better performance is in those tests. The present research made it clear
that impulsivity and reflectivity tendencies play a basic role in learning English as a foreign language among the
Iranian EFL learners. That is to say, the findings of the present research indicated that personality tendency can
facilitate learning English as a foreign language. In addition, it was shown in the study that the learners' impulsivity
and reflectivity as independent variables had a significant contribution to the predictability about the dependent
variables which is ability of the EFL learners in language sub-skills. Considering this fact, it can be said that
"Impulsivity" and "Reflectivity" can be considered as two sources of variation in language learning process and
outcome, particularly in vocabulary and grammar test scores. It is worthy to note that those learners who are in
position to select how they get a new language, can ensure that their preferred style matches the teaching
methodology of the special language course they want to enroll in. For instance, reflective learners may not be
so well in purely conversational classes and auditory learners may prefer to prevent a course with a heavy reading
requirement. Generally, language teachers can be aware of the range of learning styles in their classes and make
effort to find activities that will at least satisty all the students at some time during the course. As Felder (2018)
noted, mismatches often take place between the students' learning styles in a language class and the instructor's
teaching style with unfortunate impacts on the quality of the students’ learning and on their perception towards
the class and the subject.

Based on some educational psychologists, students learn more when information is presented in a variety of
modes than a single mode (Fleming & Baume, 2006). What must be carried out to achieve effective foreign
language learning is to balance instructional methods, somehow arranging the class so that all learning styles are
sequentially or simultaneously accommodated. Moreover, a teacher who can purposefully present a wide range
of teaching styles, is able to accomplish more than a teacher whose repertoire is relatively limited. Students can
also develop their learning power by being aware of style areas in which they feel less comfortable. Similarly,
teachers can recognize strong style patterns in their classes and make useful use of such information by designing
lesson plans which accommodate individual learning style preferences (Smith & Renzulli, 2004). Concentrating
on different dimensions of language learning styles; decision-makers, teachers, or instructors can perceive the
importance of cognitive learning styles of EFL learners and focus more on them. Also, they will become more
aware of the importance of students' learning styles and they can apply different strategies and make effort to
cover them. Additionally, teachers can take this study to recognize strong style patterns in their classes that they
should consider in designing learning tasks. This helps teachers get the students’ learning styles and made them
more aware of their strengths and weaknesses in learning, therefore they effectively could use their strengths
and compensate for their weaknesses.

This project can be useful for teachers to put students into different categories regarding their learning styles.
Most of people will not find it difficult to identify their preferred learning styles; some may feel that their style
changes based on the learning situation and the language task. Knowing the students’ preferred learning styles
can help to explain why some aspects of language seem more difficult than others. For example, an analytic
learner will not feel comfortable doing a language activity which involves a lot of unstructured, spontancous
speech without any concern for grammatical correctness. However, a field-dependent learner emphasizes on
communicative meaning of the sentences, not on their value in practicing grammar. More importantly, teachers
are the key to examine the students' language styles. Evaluating the language learning styles may have professional
development in the educational context such as language institutes, schools, universities, etc. Accordingly,
teachers should be encouraged to take new responsibilities and roles on evaluating and reporting the language
learning styles of learners, if the language learning styles can effectively improve the teaching and learning
qualities. Also, teachers should help students to discover their own learning preferences and provide constructive
feedback about the benefits and disadvantages of different styles. They should respect the learners’ current
preferences and encourage their development, while at the same time creating chances for students to test with
different ways of learning. They can also make use of learning materials and teaching techniques that are more

suitable for learners with various learning preferences.
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