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Abstract 

M-learning is the enhanced form of e-learning that focuses on three 

common components i.e. place, time, and wireless device. The aim of 

this research is to identify the perceptions of the students regarding 

M-learning at Kandahar University. To this end, 191 male and female 

students responded to a questionnaire designed to ask their 

perceptions in this regard. The results from the study showed that 

students have positive attitudes towards M-learning and they are 

ready for M-learning approach in respect to using wireless devices, 

the Internet, and necessary applications. Additionally, they can also 

afford to buy the devices which support m-learning, however, half of 

the students ask for the providence of Internet through their respective 

university. Moreover, the Internet connection is also a big challenge 

especially for students who live in villages and areas far from cities. 

The study concludes with some issues for further research and some 

recommendations to authorities in higher education for better 

implementation of M-learning.  
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1. Introduction 

The traditional mode of teaching and learning is confined to a classroom at a 

specific time. In this mode, there is no flexibility in the time. But with the 

development of technology, besides intruding it into the life of humans, it also 

penetrated the field of education.  

 At first, technology-aided education was at its very first steps with limited 

features in education as Computer-Based Education (CBE) and Computer-

Assisted Language Learning (CALL). But, gradually it enhanced and transformed 

into new forms as e-learning and m-learning. Vyas (2014) identifies the 

distinction as in the mid-1990s, among the first stages, CBE was leading to online 

education and e-learning. And e-learning was introduced with new features to let 

students access many resources. According to Liu and Hwang (2010), considering 

modern technology-based education, learning can be classified into three other 

types as conventional e-learning, m-learning, and context-aware u-learning. In 

conventional e-learning, computers and the Internet are focused but m-learning is 

specified to mobile devices and wireless communication while in context-aware 

ubiquitous-learning (u-learning), mobile devices accompanied by sensor 

technology and wireless communication are centralized.  

 Sarrab et al. (2012) contrast “Mobile learning” with “mobile learning”. The 

earlier s the type of e-learning through mobile computational devices (Quinn, 

2000), (Chabra & Figueiredo, 2002) anytime at any place. While the latter is a 

new learning technique using wireless networks and devices, increasing digital 

learning channels, getting educational facilities, educational information, and 

educational materials anywhere anytime (Jiugen, 2010). 

 Mobile learning is a new technique in the education system that has become 

a new field for researchers (Sarrab et al. 2012). Different researchers and scholars 

have proposed different definitions for M-learning. Hussin, Manap, Amir & Krish 

(2012) say that the letter “m-” stands for “mobile” in m-learning. They also add 

that it is only an approach to learning, and to enhance the learning process a 

mobile phone or a tablet PC is used. They further express that it is not the 

technology but the learning process to focus on. El-Hussein and Cronje (2010) 

refer the term “mobile” to the mobility of technology, learners, and the process; 

and Sarrab et al. (2012) relate “mobile” to the possibility of taking place in 

different locations, different times, and addressing different content areas using 

either fixed or moveable devices. Thiyagu (2012) and Jan (2016) focus on three 

common components such as place, time, and wireless devices. 

 Mobile technologies have shaped the language learning-teaching mode. 

According to Looi et al. (2010), and Tai (2012), many researchers have come up 

with the idea that accepting the mobility and connectivity of mobile devices 

results in innovation in language learning in various contexts. The Internet makes 
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e-learning easier to become a distance learning around the globe and makes m-

learning the next generation for distance learning (Sarrab et al. 2012). Beckmann 

(2010) states that in accessing language-learning resources, mobile technologies 

are more flexible and mobile in comparison to CALL (Computer-assisted 

language learning). Kim et al. (2013) add that using mobile technologies having 

social communication features let students learn collaboratively in different 

environments. Furthermore, approaching materials anywhere and at any time 

easily is more motivating for students (McNeal & Hooft, 2006).  

 Mobile Learning has positive effects on students. They can practice as many 

times as they want. They can do the exercises multiple times and can do 

assignments very well as they can write and edit them again and again. According 

to Kukulska-Hulme and Shield (2007), and Sarrab et al. (2012); m-learning 

strengthens mutual interaction between teachers and students; it also allows 

learners to personalize learning individually as it enables hesitant and shy 

students to be active, and communicate more easily, rather than inside the 

classroom, as they are alone at home. According to Lan and Sie (2010), and Kim 

et al. (2013), mobile technologies and the Internet allow teachers and students to 

have instant contact with each other.  

 Adopting an advanced mode of learning while neglecting the traditional 

mode of learning is today’s phenomenon in higher education. Traxler (2009), & 

Wagner (2005) assert that m-learning is being more important and indicates an 

inevitable future as evidenced by the factors such as the growing number and 

frequency of workshops, seminars, and conferences, around the globe. Wagner 

(2005) adds that the educational community in higher education does not have 

enough experience regarding Mobile Learning, as well as the conditions and 

supplies needed to implement this type of learning. This transition from the older 

mode of learning to a new mode of learning is studied by Mattmiller (2005) at the 

University of Wisconsin, US. The study found that a large number of students 

have started using laptops rather than desktops, and a very high percentage of the 

students were found using smartphones. 

 Internet technology is being penetrated into the life of Afghans. They use it 

for different purposes in their life as learning, social media, official media, 

communication, and entertainment as well as business. According to Kimp 

(2021), the total number of internet users in Afghanistan in January 2021 was 

8.64 million. They report that there is an increase of 996 thousand (+13%) 

between 2020 and 2021. In addition, internet penetration in Afghanistan stood at 

22.0% in January 2021. Thus, the Ministry of Higher Education in Afghanistan 

is trying to penetrate technology into the classrooms at universities. Thus, the 

significance of the current study is based on the need to identify students' 

perceptions towards mobile learning.  
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 According to Broskoske and Harvey (2000), one of the biggest challenges 

that occur in the implementation of e-learning programs, in a variety of 

universities, is the absence of careful planning and pre-preparation based on 

primary data. An additional reason for conducting this research was to gather 

information about Mobile Learning that might be useful in planning and 

policymaking to decision-makers, and designers of curricula in higher education 

of Afghanistan.  

 Communication companies and new technology, in Afghanistan, are 

growing these days. They work to provide 4 generation services (4G), or higher-

speed electronic content available on the Internet connection. Similarly, the 

Ministry of Higher Education is investing in providing universities with new 

modes of teaching through high-speed electronic content. On the contrary, as a 

main problem, based on the researchers' experience, a large number of students 

do not have access to the internet and complain of not having a good and stable 

internet connection. In this situation, there is no data collected, from independent 

views, about the extent of students’ readiness towards the use of mobile learning.  

 Conversely, Kim, Mims, and Holes (2006) conducted a review of literature 

on how Mobile Learning technologies can contribute to redesigning the teaching 

and learning methods in higher education. They found that there were not enough 

studies regarding students’ readiness and their attitudes towards M-Learning. In 

spite of the significance of knowledge about the extent of students’ acceptance of 

mobile learning for decision-makers and curriculum designers, there is a lack of 

data that provides them with the basic information (Croop, 2008). Therefore, this 

study aims to evaluate the level of students’ readiness and their interest in 

participating in mobile learning activities, as well as to explore Kandahar 

University’s EFL students’ views about the contribution of mobile learning in 

teaching and learning processes along with its barriers.  

 M-learning is not practiced in higher education in Afghanistan, hence there 

were no prior studies carried out regarding m-learning and its implementation in 

Afghanistan. But, with the lockdown and due to the Covid-XXVX19 virus, 

almost all classes in universities of higher education were instructed to start 

teaching courses online. The ministry introduced HELMS (Higher Education 

Learning Management System) in universities to follow their programs. 

Similarly, teachers were also allowed to use applications such as Moodle, Google 

Classroom, and Zoom to let students receive learning materials anywhere 

anytime. During online teaching, based on students’ comments and complaints, 

some students were unable to join online classes. So, considering this problem, it 

was necessary to study M-learning and find out the readiness of the students 

towards m-learning at Kandahar University. Therefore, the present study seeks to 

answer the following research questions: (a) How much can the students operate 

wireless devices and applications necessary for M-learning, (b) How much are 
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the students facilitated with the Internet connection; (c) How much can students 

financially afford m-learning; (d)What are students’ attitudes towards the 

implementation of m-learning.  

2. Literature Review 

Today, educators mostly acknowledge that the process of teaching and learning 

has changed dramatically since the last century. In recent years, we have 

witnessed rapid social and cultural changes, advances in communication and 

information technologies, as well as the introduction of the Internet within 

schools. In M-learning, students might not share the same physical environment, 

but they can share their personal and cultural lives using mobile devices (Koole 

2009). Kuuskorpi et al. (2011) claim that these factors have contributed to 

shaping the teaching and learning process and created shifts in the expectations 

of the physical learning environment. They have affected teachers, educators, and 

researchers all over the world. These revolutions have given rise to an urgent need 

for a new generation of facilities to supply the needs in teaching and learning in 

the 21st century. 

 Since the beginning of the century, knowledge and involvement in the 

development and delivery of mobile learning have been strengthened and 

communities of practices that are different from the current communities of e-

learning have been developed. Currently, these communities are mainly working 

through international conferences, workshops, and seminars. Until now, the 

communities have focused on short-range limited pilots and trials in the 

developed countries of Europe, North America, and the Pacific Rim. In terms of 

both its technologies and its pedagogies, mobile learning is apparently immature. 

However, it is growing speedily (Traxler 2005). It is progressively moving from 

limited, and short-range trials to larger and more persistent and diverse 

deployment. Lately, the projects, conferences, publications, and trials are being 

focused to study its nature and predict the future of mobile education. In this 

regard, mobility (nature of m-learning) needs to be explored. According to 

Traxler (2009), for different stakeholders, the nature of mobility has different 

connotations which can colorize its concept. It may mean learning while 

traveling, driving, sitting, or walking; it may be hands-free learning or eyes-free 

learning. Furthermore, he adds that these clarifications affect the implementation 

of mobile learning. Shiliang and Hongtao (2013) asserted that Regional 

difference is to be considered. But, devices will not be considered a problem for 

mobile learning in the near future. They added that multimedia materials and e-

books are highly accepted contents in this type of learning. However, they 

mentioned limited connectivity, bandwidth, and lack of knowledge as obvious 

obstacles in implementing mobile learning. 

 Researchers have conducted different researches regarding mobile learning 
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perception, attitudes, readiness, implementation, etc around the world some of 

which are as follows. Thiyago (2009) suggested that because of living in a 

technological and knowledge-based century, the adaptation of technology in 

education is inevitable. He added that mobile Internet is a greater facility for us 

to get information at any time we want. However, it also includes varieties of 

dimensions as shortcomings (Littlejohn et al. 2008). Likewise, Aydin (2007) and 

Son (2008) found that learners’ attitudes in using the Internet in language learning 

were positive. Aydin (2007) stated that the Internet improves language use and 

students' participation as well as transforming teacher-centered approach to 

learner-centered approach. Son (2008) found that, in learning vocabulary by web-

based activities, the explicit response mode has a better outcome rather than the 

implicit response mode. Likewise, Ghavifekr and Rosdy (2015) showed that 

integrating ICT into the classrooms is more effective for both teachers and 

learners. They also asserted that the main factor, in enhancing technology-based 

teaching and learning, is providing teachers with ICT tools. Similarly, Kumar et 

al. (2010) asserted that cellphone is a proper vehicle for making educational 

opportunities available to children in far areas in place and time that are more 

helpful than formal tutoring. Their study results showed a fair level of academic 

learning and motivation. Additionally, they exhibited that the degree of such 

learning might be expanded in case barriers owing to restricted electricity and 

gender attitudes might be overcome. In another study, Viswanathan and Blom 

(2010) studied the preliminary steps taken in the field of M-learning for solutions 

to the problems of financially challenged Indian school children. The expert 

interviews appeared that the government education system was faced with an 

extreme need for resources. Additionally, they added that an opportunity develops 

for educational technology, specifically one related to revitalizing the learning 

forms and expanding the motivation of not only students but also instructors.  

 For studying the reflection of students, Fahad (2009) found that mobile 

learning was broadly grasped by the students at King Saud University. In the 

study, he acknowledged that most of the students supported the idea that 

flexibility of accessing resources in learning is increased by wireless networks 

and the students could work independently of lab or library PCs. Similarly, 

Alhassan (2016) found that students were highly optimistic toward mobile 

learning and they had the basic knowledge to operate the technical devices. 

However, they hadn’t experienced mobile learning. In their study, Hussin et al. 

(2012) found that the learners were properly skilled at knowledge and they were 

ready for the integration of mobile learning in the teaching-learning process. 

Moreover, Jan et al. (2016) stated that students’ perceptions of m-learning were 

positive and most of the students were using various mobile devices that could 

support m-learning. Because of its characteristics as mobility, reachability, and 

flexibility, the students showed their interest in its implementation. Zamari, 

Adnan, Idris, and Yusof (2012) found that online learning was helpful and 

interesting for English language learners. However, the problems with the 
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Internet connections were discouraging. 

2.1 Technology Acceptance Model 

There are different theories and frameworks used to study the acceptance of new 

technology. Each of them has a different perspective. Among them, the widely 

used one is Technology Acceptance Model (TAM). The TAM was proposed by 

Davis, Bagozzi, and Warshaw (1989) which is an adaptation of the Theory of 

Reasoned Action (TRA) theory. TAM explains users’ behavior towards 

technological innovations. TRA is used as a theoretical basis for identifying the 

fundamental bonds between two key beliefs: perceived usefulness and perceived 

ease of use, and users' attitudes, intentions, and actual computer adoption 

behavior (Davis et al (1989).  

 Davis (1989) explains Perceived usefulness (PU) as the degree to which a 

user believes a specific system could increase his/her abilities in performing a 

particular task. Cheng, Hwang, Wu, Shadiev, and Xie, (2010) add that the main 

point of PU is the desire a user has when encountered with a technological device. 

As long as the users believe in the system which helps them, their attitudes will 

be positive.  

 Davis (1989) explains Perceived ease of use (PEOU) as the degree to which 

a user believes a specific system is effortless to function. Cheng et al. (2010) add 

that the main point of PEOU is the functionality of the system. As long as the 

users believe that it doesn’t acquire effort to function the system, their attitude 

will be positive towards the system. 

 In this study, the researchers utilize the TAM model in the study and use 

relevant items in PU and PEOU to predict user attitudes. 

3. Methodology 

This study is based on descriptive-analytical statistics. To identify the strong and 

weak aspects of readiness of EFL students towards mobile learning, a 

questionnaire was used with a sample of the study population to gather data for 

the research.  

3.1. Research Design  

In this research, the quantitative approach was used to collect and analyze the data 

obtained from all the respondents. The researchers developed the questionnaire 

and finalized it before being distributed to the target group of the respondents. 

Three sections in the questionnaire were designed specifically to address research 

questions to identify the extent of the students’ readiness towards m-learning at 
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Kandahar University, Kandahar, Afghanistan.  

3.2. Population and Sampling 

The population of the study includes male and female students studying at 

Kandahar University, Afghanistan. The sample has been selected randomly from 

different classes in the Department of English Language and Literature in the 

Faculty of Languages and Literature and the Department of English in the Faculty 

of Education. The total population of the students in these two departments was 

381. Based on the sample size, 191 participants were given the questionnaire for 

data collection. 

3.3. Procedures of the Study 

The data was collected by survey design through a questionnaire from (n = 191) 

students. 

3.4. Instrument of the Study 

To study the research questions, a questionnaire was developed, taking into 

consideration to have a brief design to get reliable responses from the sample and 

to ensure collecting back as much as possible of the completed questionnaires. 

The purpose of the study and the term mobile learning was also introduced within 

the questionnaire. 

 The first section included demographic information as gender, age, class, and 

faculty. The second section involved 12 five-point Likert scale questions relating 

to students’ knowledge level regarding computer basic skills, Internet connection 

facilities, affording m-learning financially, and their attitudes to m-learning. 

3.5. Pilot Study 

To ensure the reliability and validity of the questionnaire, a pilot study was carried 

out. After studying the literature, the researchers developed the questionnaire and 

shared it with research experts and lecturers in the university. After modifying 

the questionnaire, a pilot study was conducted. In the study, 50 questionnaires 

were distributed to students. Afterward, the collected data was entered in SPSS 

for measuring its reliability and validity.  

3.5.1 Reliability of the Questionnaire 

To measure the internal reliability, Cronbach’s alpha coefficient was calculated. 

As seen in Table 1 Cronbach’s alpha reached 0.854, which was considered to be 

suitable for the purpose of this study.  
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Table 1  

Questionnaire Reliability 

Reliability Statistics 

Cronbach's 

Alpha 

N of Items 

.854 12 

3.5.2. Validity of the Questionnaire  

To test the content validity of the questionnaire, the researcher administered this 

tool to a group of research experts and university lecturers. Their suggestions in 

the questionnaire were modified. After that, validity was calculated by using 

Pearson Formula in SPSS. All the twelve items were found valid and they were 

significant at the level (0.05). Once the referee group agreed that the questionnaire 

was a valid instrument, the researchers applied it. 

3.6. Statistical Procedures 

In this study, frequencies, and percentages of students’ responses to the 

questionnaire’s items were accounted for to identify the extent of their readiness 

to use mobile learning technologies.  

4. Results 

From the study, it is found that 95.3% of the participants were using wireless 

devices (laptop, iPad, and/or Smart Phone) among which 91.6% of the 

participants were using Internet for learning in the stated devices. Almost half of 

the participants, 47.6%, were able to buy Internet data for mobile learning on their 

own while the remaining participants said that university should provide them 

with the Internet. More than half of the students, 58.6 %, liked to receive course 

materials online. Among the students, 70.7%, were residents of Kandahar city 

where the Internet connection was almost good (Table 2 item 4) while the 

remaining participants were residents of other cities or villages where Internet 

connection might not be capable of m-Learning (Table 2 Item 5).  
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Table 2 

 Questionnaire Statistics 

 In the second part of the questionnaire, the first three items were related to 

students’ basic knowledge. The first item was regarding how much were they 

skilled at using the devices. As stated in Table. 1, 40.3% of the participants 

strongly agreed and 42.9% of the participants agreed that they were skilled at 

using the devices. While 14.1% of the participants remained neutral and only 

2.6% of the participants were not skilled at using the devices. Additionally, they 

could also use the Internet in the stated devices as 37.7% of the participants 

strongly agreed and 40.3% agreed to the item while 14.7% of the participants 

remain neutral and only 7.4% of the participants couldn’t use the Internet in the 

stated devices. In addition to the Internet, 46.6% of the participants strongly 

agreed and 30.9% only agreed to the item that they can also use applications such 

as PDF, MS Word, and PowerPoint in the devices while 12.6% remained neutral 

Statements Strongly 
Agree 

Agree Neutral Disagree Strongly  
Disagree 

I am skilled at using portable devices (Laptop, 

iPad, SmartPhone) 

77 

(40.3%) 

82 

(42.9%) 

27 

(14.1%) 

3 

(1.6%) 

2 

(1.0%) 

I can use the Internet on the above devices. 72 

(37.7%) 

77 

(40.3%) 

28 

(14.7%) 

11 

(5.8%) 

3 

(1.6%) 

I also use PDF, MS Word, and PowerPoint 

applications on my portable devices. 

89 

(46.6%) 

59 

(30.9%) 

24 

(12.6%) 

14 

(7.3%) 

5 

(2.6%) 

I have a good Internet connection in Kandahar 

city. 

19 

(9.9%) 

76 

(39.8%) 

35 

(18.3%) 

38 

(19.9%) 

23 

(12.0%) 

I have a good Internet connection at my home. 20 
(10.5%) 

64 
(33.5%) 

26 
(13.6%) 

46 
(24.1%) 

35 
(18.3%) 

I can regularly access my courses online at my 

home. 

25 

(13.1%) 

54 

(28.3%) 

41 

(21.5%) 

49 

(25.7%) 

22 

(11.5%) 

In addition to class, I like to study outside the 
class (ie. while at home, while traveling, …) 

52 
(27.2%) 

75 
(39.3%) 

34 
(17.8%) 

27 
(14.1%) 

3 
(1.6%) 

I prefer to study by using smart devices rather 

than printed materials. 

25 

(13.1%) 

74 

(38.7%) 

38 

(19.9%) 

37 

(19.4%) 

17 

(8.9%) 

I like to have access to class lectures from 

anywhere. 

69 

(36.1%) 

75 

(39.3%) 

31 

(16.2%) 

13 

(6.8%) 

3 

(1.6%) 

I like to cover the lecture later online if I am 
unable to attend the class. 

58 
(30.4%) 

94 
(49.2%) 

18 
(9.4%) 

16 
(8.4%) 

5 
(2.6%) 

I will buy a mobile device for learning purposes 

if I get a good Internet connection from 

everywhere. (If you don’t have one) 

63 

(33.0%) 

91 

(47.6%) 

19 

(9.9%) 

12 

(6.3%) 

6 

(3.1%) 

I am ready for mobile learning if the university 

implements it in near future. 

72 

(37.7%) 

80 

(41.9%) 

22 

(11.5%) 

13 

(6.8%) 

4 

(2.1%) 

Valid N (listwise) 191     
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and only 9.9% of the participants couldn’t use the applications in the stated 

devices. 

 In this section, 4 items were related to Internet connections. They were used 

to identify the quality of Internet connections the students have in Kandahar and 

their residencies. 9.9 % of participants strongly agreed, and 39.8% only agreed 

that they have a good Internet connection in Kandahar city. While 18.3% were 

neutral, 19.9% disagreed and 12.0% strongly disagreed with the statement. 10.5% 

of the participants strongly agreed, 33.5% agreed to the statement that they have 

a good Internet connection at their home. While 13.6% were neutral, 24.1% 

disagreed and 18.3% strongly disagreed with the statement which means students, 

where they live rather than Kandahar, have a slower Internet connection. Another 

item which found out whether students regularly accessed their courses online 

from their home, 13.1% of the participants strongly agreed, 28.3% agreed, 21.5% 

were neutral, 25.7% disagreed and 11.5% strongly disagreed.  

 The other 4 items, in this section, were to find out the students’ attitudes 

towards m-learning. One statement was “In addition to the class, I like to study 

outside the class (i.e. while at home or traveling, …). 27.2% of the participants 

strongly agreed, 39.3% agreed, 17.8% had no decision, 14.1% disagreed, and 

1.6% strongly disagreed to the statement. The item which asked whether students 

agreed to study using the stated devices rather than printed material, 13.1% of the 

participant strongly agreed, 38.7% agreed, 19.9% had no decision, 19.4% 

disagreed and 8.9% strongly disagreed. Regarding the statement, “I like to have 

access to class lectures from anywhere.” 36.1% of the participants strongly 

agreed, 39.3% agreed, 16.2% had no decision, 6.8% disagreed and 1.6% strongly 

disagreed. Another statement that showed their attitudes was “I like to cover the 

lecture later, online if I am unable to attend the class.” 30.4% of the participants 

strongly agreed, 49.2% agreed, 9.4% had no decision, 8.4% disagreed, and 2.6% 

strongly disagreed.  

 The remaining two items showed their readiness for mobile learning. The 

first one, “I will buy a mobile device for learning purposes if I get a good Internet 

connection from everywhere. (If you don’t have one now)”. 33.0% of the 

participants strongly agreed, 47.6% agreed, 9.9% of them couldn’t decide, 6.3% 

disagreed and 3.1% strongly disagreed. And the second one was “I am ready for 

mobile learning if the university implements it in near future”. 37.7% of the 

participants strongly agreed, 41.9% agreed, 11.5% had no decision, 6.8% 

disagreed, and 2.1% strongly disagreed. 

5. Discussion 

This research studies the level of Afghan EFL students’ readiness towards m-

learning. The study indicated that the readiness level of Afghan EFL students 
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towards m-learning was positive in some aspects except accessing the Internet 

from everywhere.  

 To answer the first research question, “How much can the students operate 

wireless devices and applications necessary for M-learning?” It showed that most 

of the students were good at using wireless devices, the Internet, and necessary 

applications for M-learning. As Koole (2009) similarly stated that, the more users 

are experienced, the fewer usability issues they would face. 

 The second research question was to find out how much are the students 

facilitated with an Internet connection. This research question can be answered 

based on the second three items in the five-point Likert scale questions. Among 

the participants, 70.7% are residents of Kandahar, where Kandahar University is 

located, 50.7% of the participants have good Internet connections in the city. 44% 

of the participants including residents of Kandahar confirmed that they had good 

Internet connection from their homes. According to Shiliang and Hongtao (2013), 

limited connectivity and limited bandwidth are the top two obstacles to mobile 

learning. However, Alhassan (2016) found different results. In his study, 75% of 

the participants had access to the Internet. On the contrary, Zamari et al. (2012) 

found that majority of the students have problems accessing the internet. Overall, 

we conclude that our findings are different from that what Alhassan (2016) and 

Traxler (2005) found “Students who live away from the university center prefer 

the use of electronic distance learning methods, including mobile learning 

technologies.” However, this study found that counting the participants other than 

residents of Kandahar, services of Internet connection are decreased which 

implies people living in far areas from cities are not ready for M-Learning and 

propose Internet connection as a barrier. The third research question is that how 

much can students’ economy afford m-learning. 95.3% of the participants already 

use wireless devices among which 91.6% of the participants use Internet for the 

purpose of learning. 80.6% of the participants like to buy a mobile device for m-

learning if they get good Internet connection. However, 47.6% of the participants 

are willing to buy Internet data for m-learning by themselves. But the remaining 

have the desire that the university should provide them with the Internet.  

 The fourth research question is to indicate students’ attitudes towards m-

learning. In this section, different questions were asked from the participants. 

58.6% of the participants agree to receive course materials online and 51.8% /half 

of the participants like to study using wireless devices rather than printed material 

while 19.9% are neutral. It is in line with the findings of Alhassan (2016) who 

found that the participants' responses were supporting the use of mobile learning 

in the curriculum optionally. In addition to the class, 66.5% of the participants 

like to study outside the classroom (ie. while at home, traveling,). The 

participating sample, according to Alhassan (2016), had a higher desire regarding 

learning outside the classroom. 75.4% of the participants like to have access to 
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class lectures from anywhere they are. 79.6% of the participants like to cover the 

lecture online if they miss the class. Another item that shows their attitudes 

towards m-learning is that 79.6% of the participants showed their readiness 

towards m-learning if the university implements it in near future. Furthermore, 

Hussin et al. (2012) found that 43% of the participants agreed that they will be 

ready for mobile learning in the next two years. 

5.1. Recommendations  

1. Creating partnerships among universities and local telecommunication 

companies to provide high-speed Internet services for students at a fair price to 

solve students’ financial problems regarding m-learning. 

2. Telecommunication companies need to provide better Internet connections 

anywhere to let every student use m-learning.  

5.2. Further Studies 

As this study is conducted at Kandahar University only, to generalize the study, 

other researchers can conduct the study in other institutions as well. Additionally, 

we need to study related stakeholders’ readiness also as Hussin et al. (2012) stated 

that in any research regarding readiness, in addition to students, administrators 

and educators should be studied too.  

6. Conclusion 

As the process of teaching and learning is being renewed progressively, and 

innovations continue rapidly in the field. Ministry of Higher Education in 

Afghanistan is transforming the process from traditional approaches to new 

approaches, which include technological devices and the Internet. This paper has 

presented the findings of a preliminary study of m-learning readiness among 

Afghan EFL students at Kandahar University. The results showed that the 

students had positive attitudes toward m-learning and they were ready for the M-

learning approach in respect to knowledge of using wireless devices, the Internet, 

and necessary applications, additionally, they could also afford to buy the devices 

which support m-learning. However, half of the students ask the university to 

provide them with the Internet. Likewise, an Internet connection is also a big 

challenge especially for those students who live in villages and areas far from the 

cities.  

       As stated above, the strong and weak points of the EFL students’ readiness 

towards m-learning at Kandahar University could be of more aiding-tools for 

stakeholders like the Ministry of Higher Education, policymakers, and teachers 

in planning their policies related to teaching and learning in Higher Education of 
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Afghanistan. Kandahar University and the Ministry of Higher Education have to 

be ready to provide budget for infrastructures and tools as well as training 

university lecturers for M-Learning. Additionally, The University needs to 

provide free internet services to the students. Moreover, the Ministry of 

Information and Technology of Afghanistan needs to provide good internet 

services in both cities and rural areas.  
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