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: Abstract

: Background and Aim: The objective behind conducting this research was the
. effect of goal-setting instruction on self-regulation and educational motivation
¢ in Isfahan adolescent students.

¢ Methodology: The population of the current study was all the students at the
: first grade of Esfahan high schools who were simple randomly selected in
: (2018) referring to Salamat Andishan-e-Mehr40 students with low self-
¢ regulation and low educational motivation were selected based on the self-
: regulation questionnaire designed by Boffard et al. in 1995 and which was
: standardized by Kadivar in Iran in 1380 and also educational motivation scale
: AMS (2009) was identified and were randomly assigned in experimental and
¢ control groups. The study is semi-experimental in type. After administering the
: pretest, the experimental group received 8 goal-setting teaching session but the
: control group received no specific training. So as to examine the difference in
: averages due to a diffraction source and also regarding the presence of some
¢ dependent variables, using SPSS version 21, MANCOVA was conducted

: Results: The results of the analysis indicated that goal-setting instruction has a
¢ significant effect on Isfahan adolescent students' self-regulation and
: educational motivation and has increased self-regulation
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Extended Abstract

Introduction:

Today, education is an important part of every
person's life and is a sign of the development
of any educational system. Self-regulation and
academic motivation as one of the main topics
of education has been raised for communities,
institutions, families and teachers and one of
the most important factors affecting self-
regulation and academic motivation is setting
goals by students. Targeting education will
enable students to use clear goals for better
progress, and goals will determine the
motivation and path needed to succeed in the
field of doing things, and over time, see their
progress and by achieving their goals, they
already understand their self-regulation and
believe in their abilities. Therefore, it is
assumed that if learners receive goal-oriented
education, they will control their academic
performance and ultimately improve. So
equipping students with goal-setting will lead
to beneficial results in all learning and
academic situations

Methods

The present study is applied in terms of
purpose and in terms of data collection is a
guasi-experimental pre-test/post-test with a
control group. The statistical population of this
study includes all first grade high school male
students in Isfahan in 2018. Among the high
school students in Isfahan in 2018, 40 students
with low self-regulation and low academic
motivation were randomly selected through
the self-regulatory questionnaire of Bofard et
al. (1995), and AMS (2009) were identified.
20 people were randomly assigned to the

experimental group and 20 people to the
control group. Also, the data analysis method
was used by MANCOVA test. In the AMS,
the alpha coefficient calculated for the 28-
guestion guestionnaire was 28 equal to 0.88. In
addition, the analysis of the factors of the
AMS was able to make the three dimensions
of "internal motivation", "external motivation"
and "lack of motivation" with a special value
higher than a graph. Thus, its validity and
reliability were confirmed, the total
Cronbach's alpha in the present study was
0.86. Also, in Bofard's self-regulatory
questionnaire, the overall reliability coefficient
of the questionnaire based on Cronbach's alpha
by Kadivar was obtained 0.71. For the
construct validity of Bofard self-regulatory
questionnaire, the results of factor analysis
showed that the correlation coefficient
between the questions was appropriate and the
assessment tool consisted of two factors. The
value load related to the factors was
acceptable; the total Cronbach's alpha in the
present study was 0.84. Also, in compiling the
topics and content of the targeting sessions,
the Yaghoubi educational package of 2015 and
the final analysis of the Miger and Greenland
method, the strategic plan of individual
development, the development of the ideal
vision, and the SMART and SWOT models
have been used.

Results

Hypothesis: The effect of Goal Setting
Training on self-regulation and Academic
motivation of male adolescent students in
Isfahan city

The statistical test results on the mean scores of academic motivation and self-regulation post-test of

experimental and control groups with pre-test control

Eta Significance DF DF
F Value Test
square level (P) Hypothesis ~ Hypothesis
0/647 0/0001 32/130 35/000 2/000 0/647 Pillais Trace
0/647 0/0001 32/130 35/000 2/000 0/353 Wilks' lambda
0/647 0/0001 32/130 35/000 2/000 1/836 Hotelling's Trace
0/647 0/0001 32/130 35/000 2/000 1/836 Roy's Largest Root
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According to the table above, the results of
Pillais Trace, Wilks' lambda, Hotelling's Trace
and the Roy's Largest Root show that the
group effect on self-regulatory composition
and academic motivation is significant. The

above tests are permitted the usability from
MANCOVA. In other words, there is a
significant difference between the test and the
control in two variables of self-regulation and
academic motivation.

MANCOVA test results for academic motivation and self-regulation post-test

Partial Eta Significance Total Dependent
F Average square DF ]
square level square variables
Self-regulation
0/604 0/0001 54/876 5566/211 1 5566/211
post-test
academic
0/188 0/007 8/310 982/079 1 982/079 o
motivation
Conclusion

According to the results of the above table,
because F calculated for the targeting
educational program in the variables of self-
regulation and academic motivation is greater
than the critical value of F with DF of 1 and 36
and significance level P <0.01, then the null
hypothesis is rejected. Considering the
rejection of the null hypothesis with 99%
confidence, it can be concluded that the group
intervention of the targeting educational
program had a greater effect on self-regulation
and academic motivation in the participants of
the experimental group than the control group.

The rate of this effect of “practical
significance" was 60.4% and 18.8% in the
dependent variable of the self-regulatory post-
test and the dependent variable of the
academic motivation post-test, respectively.
This means that 60.4% and 18.8% of the total
variance or individual differences in self-
regulation and academic motivation in
adolescent male students in Isfahan can be
explained through an experimental variable.

Targeting education has a significant effect on
self-regulation and academic motivation in
adolescent male students in Isfahan. The
results have been confirmed based on the
research findings to examine the targeting
education on self-regulation and academic
motivation of male adolescents in Isfahan.
Lock Velatham (2004) considers the targeting
education to be most effective in their own
endeavors, including self-regulation. Targeting
can be challenging and specific but achievable
goals can increase motivation. Targeting will

also enable students to set their own path of
progress by having a goal and to make their
efforts more commensurate with the goals.
Applying this method will help students to
actively participate in the learning process and
take steps towards academic achievement.
Having a goal by increasing motivation makes
people more willing to do their job and people
with specific goals allow students to do daily
tasks with higher planning, organization, self-
review and more self-regulation context.
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