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.(Anderson & Gerbing, 1988)
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M (SD) 1 2 3 4 5 6 7 8 9 10 11 12
Com 30.15(6.71)  1.00

IP 17.38(3.28)  .35**  1.00

Sat 16.78(4.35)  .39**  36** 100

RI 18.16 (4.24)  37**  32**  33* 100

sA 19.45(5.22)  .29%  41** 35  20*  1.00

RP 1425(3.12)  .33* .38  A4I** 36" 32** 100

Total SC  114.29(29.13) .43**  40**  33**  37%%  A1**  38* 100

SE 4213 (1358) .23 .32** 27+ 21* 27 29+ 32 100

1P 4387 (1357) .23+ .26+ 27* 22t 23 20+ 28~  32** 100

CM 4626 (14.97) 17 22+ 24*  28%  22¢  32%%  35%% 34 30%% 100

Total SE  138.24(32.01) .27+  .34**  A41**  37%* 38 30v*  43F*  34%x 28 33 1.00
Burnout 6254 (19.13)  -29%  -26*  -31** =33 .20 -31*% 43 31% o4 -36%% 64t 1.00

@_.,,FTotaI SC 65T isls L bls )= RP e Li, = SA LKl 5 s iy oSan, = Rl 6y Lo, = Sat ¢os 5 s STl = TPyl 5 ol 51 Dk (s bt | slacadle '
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0,551 g5t 5 et 4 (R = 0.476) 515 0l 1y ¢S i _usl syl 7YY 5 o phes i
ol ealice ) sb o (RP = 0.382) 55 70F 0 S e il ls shils (i (S8 5 pos
53 pbne (Jis (B3 g 3 6l (6565 oS i oy e TS558 51 0L Laly
Wl s )0 5 | e
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OLiss pmimen Laasl ) (ARP=0.25- 0.14 = 0.11) 55 /0 Jid S5 3 om Sy
)'\j:..i._ﬁdli_ijaj_w}ﬂﬁ):&LQgrwduT)lf:P&_Edu:w
| 55 Sl Y S

¥2 y2/df GF TLI CFl RMSEA Ay2
Models A and B 612 192 99 98 .98 .05
Model A1(BSC=0) 1116 268 .98 .97 .97 .05 5.48*
Model A2(BTSE=0) 1203 293 97 95 .95 .04 5.91*
Qv_h»w;arw}):rhsévuT)lf;}éerm e;\iﬁl:f&kﬁiﬁ@'\'jlw
B JMJ)L&QTXZQ)LBWJJ{QKL;#JJ:JL&QL‘Q;ELZA&L&Q})CL«JQJ;AJW

Aeas g am g 1B EalS 4 e jho 4 055 05,5 35k 235 3 s 3500
() Jptor Camlods gy p slslinn hno Jid (Ss g b o 5 La ke 510 a5
Jde 93 58 55 e 4l 055 03,5 3gdowe s oo Ol 1y adds cpl (6l 3515 sl esls
S3limn Sl i 0 (= pee T35 BY A2 dute 5 (¢ = o dans )il 5 55 B AL

e )3 s e s

(model Al (5 SC =0): Ax2 (1, N=184) = 5.48, p<.05; model A2 (# TSE =0):
Ay2 (1, N=184) = 5.91, p<.05).
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Ll rioen odre IS5 g5 = TSE ¢ tan o51800 58 = SC 113 el 51 ol 5kt slaadle |
*P<0.05cilsar g



EV /¥ o jlad (s o &tsls as50b; ke Roliluas

Co
P
SA
5 Self-concept \
) 0'3&*
SA \

Burnout

S

0.23 Q!;\
= \\ / ]
Teacher self-efficacy

™M

A Joe

Self-concept

0.23 *

N

Teacher self-efficacy

B Jow

—0.82—> 22 items

Burnout

o Ogu 9 NS g e dy Olodzo (ST 355 9 lro 0 Sil0gs ) IS

\‘A‘:)

LSl 5 s o = Rl ecyls, = Sat 5,5 o STyl = P15l 51 Jsir syl lacadle |
IP ¢ 5T ils &S Lt = SE pdas o5&l 55 g same = TOtAl SC ¢ 5T il L bls 1= RP oL, = SA

Oldas 6‘1”-‘—)&3}"' C}w=T0tal SE f@% CA{J-_{AA= CM LQS':'))AT 6[}:5}:}=



e 18 ) e 0L Oledae Jid S5 g b 5 0, il 55 (ol 4183 55 o il oy / A

S5 domd § Zom 0
it (S3 g p i 55 ST 5 5 0y 5 5 g1 llin il 1 ot
35 ot SO ol Sk gy 5l ocaT sy ol 5 51 O 21 53 (oedSST L5 Olalae
ot L LaOT (Jid (Fspu b gylslinn 5 -8 i Olie 0 Olabne T3 5 o
Sh3line (slalasly 35 SOLLS & Sl oo ooy S b gennn JRags cpl slaesil AT e
Betoret, 2006, Khani & ).y la0T Jai ;3}_»:}3 P V_Lu ST, 5 55

Mirzaee, 2015, Saricam & Sakiz, 2014; Schwarzer & Hallum 2008; Skaalvik
cramen a3l op1 & Skaalvik 2010, 2017; Ventura, .(Salanova, & Llorens, 2015

ol S OUT (T8 35 50 3 Loliudl b aSdias o OLis 87 S o b 1y Slallas
Jepson & Forrest ) sl H108 5 b 0T cwases Jigj 5 ible Sl I8 3o 4ls
5L s 0L 4 (2006; Leiter & Schaufeli, 1996; Maslach & Leiter, 2008
S b ¢ 5 50T lie (a8l 1 (6,0 s 53 555 Sl Q15 & eSS DL Olodns
ezt a0l 5 o 013 9aT 03 05,5 18 53 (gl comlin gl 1l 5 oslizal 5 uys WS
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2 self-learning
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* self-perception
®longitudinal designs
® qualitative method
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Abstract

It should be noted that every teacher has higher particular personality factors, value
systems, ideologies, and cognition which greatly influence the decisions they make
and the activities they do in the classroom (Dona d, 2000). As a result, a bulk of
studies have been carried out to shed more light on the individual and psychological
variables of teachers. In this line of inquiry, the investigation of the associations
among some teacher-related variables such as teacher self-efficacy, burnout,
emotional intelligence, commitment, resilience, and job satisfaction has enjoyed
much research attention.

Grounded in social cognitive theory and first introduced by Bandura (1997), self-
efficacy isdefined as “belief in one's capabilities to organize and execute the courses
of action required to produce given attainments’ (p.3). As far as educational
contexts and teachers are concerned, self-efficacy was defined by Tschannen-Moran,
Hoy, and Hoy (1998) as “the teacher's belief in his or her capability to organize and
execute courses of action required to accomplish a specific teaching task in a
particular context” (p.22).

As another teacher-related variable, burnout is defined as a dysfunctional
response to chronic emotional and interpersonal stressors at work. It occurs more in
interpersonally oriented occupations such as the teaching profession (Maslach, 1999;
Maslach & Leiter, 1999). Individuals who burn out are enduring stress overload and
devaluating others as well as themselves, accordingly, they show a syndrome of
emotional exhaustion (EE), depersonaization (DE), and reduced personal
accomplishment (RPA) (Maslach, 1999).
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Teacher self-concept can be broadly defined as teachers' self-perceptions of their
teaching effectiveness. Researchers have emphasized the importance of teachers
competence beliefs (often labeled as self-efficacy or self-concept), which may
influence teacher-related psychological variables (Devos, Dupriez, & Paguay, 2012).
Overall, the purpose of the present study was set to investigate the role of teachers
sense of efficacy and self-concept as predictors of teacher burnout in the Iranian
EFL context.

To this end, three validated scales measuring these variables were administered
to 184 male and female teachers. The collection of the required data was initiated by
distributing the questionnaires of the three variables to the participants. To ease the
data collection procedure, both online and paper-and-pencil versions of the
guestionnaires were used. As the participants had a good command of English
proficiency, the English version of the questionnaires was administered to the EFL
teachers. The online versions of the questionnaires were created by placing the items
of the questionnaires on Google Docs and then shared on internet channels and
groups in which Iranian EFL teachers from various parts of the country are joined.

The gathered data were analyzed by the SPSS AMOS 20. First, the dataset was
examined with regard to the missing and outlier values. The analysis initialy
indicated that there were no wrongly coded data. Additionally, while analyzing the
missing values, few missing items were randomly assigned through the expectation-
maximization (EM) algorithm. Afterward, Structural Equation Modelling (SEM)
was employed to examine the prediction of independent over dependent variables
and various goodness of fit indices were analyzed.

The results indicated that teacher self-concept accounted for 14.5% of the
variance, and teacher self-efficacy accounted for 22.6% of the variance in burnout.
Although both variables had a unique effect on teaching burnout, teacher self-
efficacy turned out to be a stronger predictor of burnout. Concerning the
implications of this study, teacher education programs should pay more serious
attention to teacher self-efficacy and self-concept as they proved to play a significant
role in reducing teacher burnout. From this perspective, EFL teacher educators are
recommended to adopt a practical course of action to foster both teacher self-
concept and self-efficacy in order to help both pre-service and in-service teachers to
cope with stressful situations in a more effective way. To this end, teacher education
programs should focus on teachers' professional identity which is closely associated
with both teacher reflection and self-efficacy. Development of teacher identity
requires interpretation and reinterpretation of who the teacher is and whom he
aspires to be. Through this process of identity re-construction, ELT teachers can
become more reflective, thereby becoming more emotionally attached to their jobs
(Holland & Lachicotte, 2007). If the Iranian ELT community gets closer to
professionalism by re-constructing identities of ELT practitioners more effectively,
enhanced teachers self-efficacy and their improved reflectivity would reduce their
stress and burnout.

As for the suggestions for further research, the generalizability of these findings
can be enhanced if future researchers utilize qualitative or mixed methods research
designs. Such studies are likely to provide a more in-depth understanding of the
variables influencing teaching burnout in EFL contexts.
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