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Abstract 

The purpose of the study was the pivotal role of teachers' beliefs about teaching across 

gender, students' perceptions about class participation across gender, and the relationship 
between teachers' beliefs and learners' class participation. The population of this study was ٤۸ 
language teachers and ٤۰۸ language learners from ۱٥ language institutes. Three instruments 

were utilized: self-assessment of class participation checklist (SACPC); open-ended teaching 
beliefs questionnaire (OTBQ); and observation. A mixed method was used. The findings 
indicated that male and female’s beliefs inclined to art and among ۲۷ factors of students' class 

participation, ۷ factors of class participation in males and females showed differently. 
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۱. Introduction 

    Engaging students in a classroom is an important method of teaching and 

beneficial for researchers and lecturers to understand and identify the behavior of 

students in the class. It provides students with the opportunity to receive input from 

fellow students, to notice their knowledge gaps, to self- assess their language 

achievement, and to enhance public speaking skills (Maznevski, ۱۹۹٦). In 

accordance with the importance of both teachers and students' roles in language 

learning and teaching and the impact that both have on each other in the class, the 

present study will show the possible relationship between teachers' beliefs and 

students' participation.   

Beliefs can play an influential role in any learning and teaching experiences. It is 

widely acknowledged that beliefs are a vast and complex area for conducting a 

research (e.g., Fives & Buehl, ۲۰۱۲; Pajares, ۱۹۹۲; Pintrich, ۱۹۹۰). Teachers are not 

only considered as an aid to language learning but also can provide some obstacles 

towards it. Teachers' beliefs are personal theories about language, educational 

process, learning, and teaching a language, which are deeply context in dependent 

(Breen, Hird, Milton, Oliver & Thwaite, ۲۰۰۱).       

    They can powerfully shape both their own practices and the learning opportunities 

and obstacles learners receive. Indeed many teachers are not aware of what their 

beliefs are or how they impact their instructional decisions (Farrell, ۲۰۱٦). Thus 

metaphors can serve to make implicit beliefs explicit and bridge the gap between 

theory and practice.                                                         

    The key integral part of learning and teaching system is the environment where 

both play own roles, classroom. Class participation does not conflict with teacher's 

practices; the more impact teachers put on practice, the more class participation we 

may have. This can be understood from the linear relation between these two. 

Calderhead (۱۹۹٦) also accepted the importance of teachers' beliefs and 

differentiated among five interrelated areas of teachers' beliefs: beliefs about learners 

and learning, beliefs about teaching, beliefs about subject matter, beliefs about 

learning to teach, and beliefs about ones' self and ones' role.   
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Fives and Buehl (۲۰۱۲) have made much effort to explain the significance of 

teachers' beliefs which rest in their relation to practice and ultimately to students 

outcomes (p. ٤۷۱). Numerous studies have examined the relations between teachers' 

beliefs and practices in different content areas (e.g., science [ Endedy, Goldberg, & 

Welsh, ۲۰۰٦]; literacy [Power, Zippay, & Butler, ۲۰۰٦]; technology integration 

[Chen, ۲۰۰۸]) with varying level of specificity (Fives & Buehl, ۲۰۱۲). However, 

few studies have claimed about the role of teachers' beliefs on students' outcomes 

using data from both teacher and student, teachers’ beliefs about teaching across 

gender and students’ perceptions about class participation across gender.  

    The purpose of the current study is to find out language teachers' beliefs about 

teaching across gender, to find out language students' perception about class 

participation across gender and finally to find out whether there is any significant 

relationship between language teachers' beliefs and language students' class 

participation.  

۱٫۲. Teaching Metaphor  

 

"Teaching is like skipping stones. Students are the stones and the ripples of water 

created are the infinite effects of teaching, whether you see the final product or not" 

(Cole, ۲۰۰۸). Metaphors are one of the strongest cognitive structures which 

restructure, direct and control our thoughts about the formation and process of the 

events or happenings (Güler, Öçal, & Akgün, ۲۰۱۱). In fact, “if a picture is worth 

۱۰۰۰ words, a metaphor is worth ۱۰۰۰ pictures; because although a picture provides 

only a static image, a metaphor provides a cognitive framework in order to think 

about a phenomenon”. (Shuell, ۱۹۹۰ as cited in Saban, ٤۰۰٤) This statement 

introduces metaphor’s importance in humans’ lives in general and especially its 

power on understanding educators’ own applications and explanations effectively 

(Saban, ٤۰۰٤).  

    According to previous research, metaphors reflect teachers’ beliefs regarding 

teaching and the teacher’s role, i.e. they illustrate teachers’ professional identity 

(Bullough ۱۹۹۱; Martinez, Sauleda, & Huber, ۲۰۰۱). Metaphors tend to exhibit 



 مجله دستاوردهای نوین در مطالعات علوم انسانی
 1318 مهر، 17، شماره سال دوم

78 

 

coherent and internal consistency, providing insights into ideas that are not explicit 

or consciously held (Saban, ٤۰۰٤) and thus can serve as a tool, making implicit 

beliefs explicit (Leavy et al., ۲۰۰۷).  

     Metaphors also play a central role in conceptualizing and reflecting upon the 

nature of teaching and learning, and are used as a way to make connections between 

personal beliefs and educational theories (e.g. Martinez et al, ۲۰۰۱; Alger, ۲۰۰۹; 

Beauchamp & Thomas, ۲۰۰۹ as cited in Poom, Oder & Lepik, ۲۰۱۲).   

    Akcay (۲۰۱٦) in his paper identified ٥۸ teachers' metaphors. His participants were ۳٤۳ 

Turkish teachers of science, math and social science in secondary education who answered to 

two open- ended questions within metaphoric structure. As a result, according to classification 

developed by Martinez et al. (۲۰۰۱), metaphors within the transmissive class were observed 

predominantly.  

     In an analysis of literature on metaphors of learning and teaching, three 

categorization were proposed by Martinez et al. (۲۰۰۷): behaviorist/ empiricist 

perspective (teachers as transmitters of information and learners as passive 

recipients), cognitivist/constructivist perspective (teachers as facilitators and learners 

as active agent in learning), and situative/ socio historical perspective (based on 

context). The finding displayed that the minority of metaphors were situative while 

empiricist metaphors were most common in learning and teaching.   

۱٫۳. Research hypotheses  

On the basis of research questions, the following null hypotheses are formulated:  

۱. Teachers have no idea about teaching.  

۲. Students have no perception about class participation.  

۳. There is not any significant relationship between teachers' beliefs and students' 

participation.  

 ۲. Methodology 
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۲٫۱. Participants 

BY using stratified sampling method, among all language institutes in Bandar Abbas 

۱٥ institutes were chosen. Among ۱٥ institutes, ٤۸ teachers (٥٥ males and ۲۳ 

females) mostly between ۳to ۱٤ years of experience and ٤۰۸ Male and female 

students were of equal number (٤۰٤ males and ٤۰٤ females).   

 

۲٫۲. Instruments 

۲٫۲٫۱ Self-assessment of Class Participation Checklist (Phillips, ۲۰۰۰)  

The Self-assessment of Class Participation checklist (SACPC) (Phillips, ۲۰۰۰) was 

used to investigate the students' perceptions about class participation and whether 

they are active or passive participants in the class. It consists of ۸ parts: Part ۱ (class 

attendance), Part ۲ (asking questions), Part ۳ (answering questions), Part ٤ (group 

work), Part ٥ (pair work), Part ٦ (participating in whole-class discussions), Part ۷ 

(listening actively in the class), and Part ۸ (completing peer reviews), totally ۲۷ 

statements. In each part, there are at least ۲ response options, ranging from yes, 

definitely (۳) to not yet (۱) and sometimes (۲). Any instruction needed for 

completing this questionnaire was offered by the researcher.  

 

۲٫۲٫۲. Open-ended Teaching Beliefs questionnaire (Five & Buehl, ۲۰۰٤)   

The Open-ended Teaching Belief Questionnaire (OTBQ) was employed to make the 

implicit beliefs explicit through metaphors. It is a ۱۲-item open-ended questionnaire 

that   allows teachers to freely voice their beliefs about the nature of teaching (Fives 

& Buehl,   ٤۰۰٤). For the current study, we examine metaphors that represent beliefs 

about teaching (i.e., item ۱ and ۱۱) whereas other items assess the teaching 

knowledge and ability.       

۲٫۲٫۳. Observation  

The purpose of the observation is to identify the actual behavior of teachers and 

students in the class and to find out the underlying relationships between teachers' 

beliefs and students' class participation. The observations were recorded based on 
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the two questionnaires used to obtain the information about perceived behavior of 

teachers and students.    

 

۳. Results 

۳٫۱. Gender  

Overall, ٤۸ teachers and ٤۰۸ students participated in this study. The number of each 

male and female group membership is presented below.  

۳٫۱٫۱. Teachers  

Among the ٤۸ teachers in this study, ٥٥ (٥۲٫۱ %) were male and the remaining  

۲۳ (٤۷٫۹ %) were female (Table ۳٫۱ and Figure ۳٫۱).  

Table ۳٫۱. Gender (Teachers)  

 

Valid  Male  ٥  ٥٥۲٫۱  ٥۲٫۱  ٥۲٫۱  

 Female  ۲۳  ٤۷٫۹  ٤۷٫۹  ۱۰۰٫۰  

Total  ٤۸  ۱۰۰٫۰  ۱۰۰٫۰    

  

  

Figure ۳٫۱. Gender (Teachers)  

 

  Frequency   Percent   Valid Percent   Cumulative Percent   
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۳٫۱٫۲. Students  

Among the ٤۰۸ students participating in this study, males and females had the same 

proportion: ٤۰٤ (٥۰ %) males and ٤۰٤ (٥۰ %) females (Table ۳٫۲ and Figure ۳٫۲)  

Table ۳٫۲. Gender (Students)  

   
Frequency  Percent  Valid Percent  Cumulative Percent  

Valid  Male  ٤۰٥  ٤۰٫۰  ٥۰٫.   ٥۰٫۰  

 Female  ٤۰٥  ٤۰٫۰  ٥۰٫۰  ۱۰۰٫۰  

Total  ٤۰۸  ۱۰۰٫۰  ۱۰۰٫۰    

  

  

Figure ۳٫۲. Gender (Students)  

۳٫۲ Teachers and the Frequency of their Students   

The number of students each teacher varied from ۳ to ۱۰ ones. The student number 

of each teacher has been shown in Table ۳٫۳ and Figure ۳٫۳  

Table ۳٫۳ Teachers and the Frequency of their Students     

  Frequency  Percent  

Valid 

Percent  

Cumulative  

Percent  

Valid  Frequency  Percent   Valid  

Percent  

 Cumulative 

Percent  

Valid  ۱٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۲٫٥  ۲٥٫۰۰  ۱۰  
 ۲٫٥  

 ۲٥  ٫٥۰٫۳  

 
۲٫۰۰  ٤  ۱٫۰  ۱٫۰  ۳٫٦  ۲٦٫۰۰  ۷  

 
۱٫۷  

 
۱٫۸  ٥۲٫۰  

۳٫۰۰  ۱۰  ۲٫٥  ۲٦٫  ٫٥۱  ۲۷٫۰۰  ۱۰  
 

۲٫٥  
 

۲٥٤٫٦  ٫٥  

٤٫۰۰  ٦  ۱٫٥  ۱.۲  ۷٫٦  ۲۸٫۰۰  ۱۰  
 

۲٫٥  
 

۲٥  ٫٥۷٫۱  
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٥٫۰۰  ۷  ۱٫۷  ۱٫۸  ۹٫٤  ۲۹٫۰۰  ۱۰  
 ۲٫٥  

 ۲٥  ٫٥۹٫٦  

٦٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۱۱٫۹  ۳۰٫۰۰  ٥  
 

۱٫۲  
 

۱٫۳  ٦۰٫۹  

۷٫۰۰  ٤  ۱٫۰  ۱٫۰  ۱۲٫۹  ۳۱٫۰۰  ۱۰  
 

۲٫٥  
 

۲٦  ٫٥۳٫٥  

۸٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۱٥٫٥  ۳۲٫۰۰  ٤  
 

۱٫۰  
 

۱٫۰  ٦٤.٥  

۹٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۱۸٫۰  ۳۳٫۰۰  ۱۰  
 ۲٫٥  

 ۲٦  ٫٥۷٫۰  

۱۰٫۰۰  ۳  .۷  .۸  ۱۸٫۸  ۳٤٫۰۰  ٦  
 

۱٫٥  
 

۱٦  ٫٥۸٫٥  

۱۱٫۰۰  ۳  .۷  .۸  ۱۹٫٥  ۳٥٫۰۰  ۸  
 

۲٫۰  
 

۲٫۰  ۷۰٫٦  

۱۲٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۲۲٫۱  ۳٦٫۰۰  ۱۰  
 

۲٫٥  
 

۲٫٥  ۷۳٫۱  

۱۳٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۲٤٫٦  ۳۷٫۰۰  ۱۰  
 

۲٫٥  
 

۲٫٥  ۷٥٫٦  

۱٤٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۲۷٫۲  ۳۸٫۰۰  ۱۰  
 ۲٫٥  

 ۲٫٥  ۷۸٫۲  

۱٥٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۲۹٫۷  ۳۹٫۰۰  ۱۰  
 

۲٫٥  
 

۲٫٥  ۸۰٫۷  

۱٦٫۰۰  ۳  .۷  .۸  ۳۰٤  ٫٥۰٫۰۰  ۳  
 

.۷  
 

.۸  ۸۱٫٥  

۱۷٫۰۰  ٦  ۱٫٥  ۱٫٥  ۳۲٫۰  ٤۱٫۰۰  ۳  
 

.۷  
 

.۸  ۸۲٫۲  

۱۸.۰۰  ۱۰  ۲٫٥  ۲٫٥  ۳٤  ٤٫٥۲٫۰۰  ۱۰  
 ۲٫٥  

 ۲٫٥  ۸٤٫۸  

 ۱۹٫۰۰  ۷  ۱٫۷  ۱٫۸  ۳٦٫۳  ٤۳٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۸۷٫۳  

 
۲۰٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۳۸٫۸  ٤٤٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۸۹٫۸  

 
۲۱٫۰۰  ۹  ۲٫۲  ۲٫۳  ٤۱٫۱  ٤٥٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۹۲٫٤  

 ۲۲٫۰۰  ۸  ۲٫۰  ۲٫۰  ٤۳٫۱  ٤٦٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۹٤٫۹  

۲۳٫۰۰  ۸  ۲٫۰  ۲٫۰  ٤٥٫۲  ٤۷٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۹۷٫٥  

۲٤٫۰۰  ۱۰  ۲٫٥  ۲٤  ٫٥۷٫۷  ٤۸٫۰۰  ۱۰  ۲٫٥  ۲٫٥  ۱۰۰٫۰  

Total  ۳۹٤  ۹٦٫٦  ۱۰۰٫۰  

  

     

Missin g  

  

۱٤  ۳٫٤  
  

System 

Total  
 

٤۰۸  ۱۰۰٫۰  
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Figure ۳٫۳. Teachers and the Frequency of their Students  

۳٫۳ Analysis of Research Questions  

۳٫۳٫۱ Language Teachers' Beliefs about Teaching across Gender  

In order to answer the first research question of the study, language teachers' beliefs 

about teaching across gender in terms of first, second, and third metaphor 

preferences are discussed below:  

۳٫۳٫۱٫۱. First Metaphor  

Language teachers' beliefs about teaching concerning the first metaphor preferences 

across gender are shown in Table ۳٫٤ and Figure ۳٫٤ 

.  
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Table ۳.٤. Language Teachers' Beliefs (First Metaphor) about Teaching Across Gender   

  

 

Art  Transmission  

First metaphor  

Transformation  

 

Total  Persuasion  

Gender (Teachers)  Male  ۱۹  ۰  ٤  ۲  ٥٥  

 
Female  ۲۱  ۲  ۰  ۰  ۲۳  

Total  
 

٤۰  ۲  ٤  ۲  ٤۸  

Among ٤۸ teachers, ٤۰ participants (۱۹ males and ۲۱ females) preferred art, ٤ 

participants (all males) chose transformation, ۲ decided on transmission (both were 

females) and ۲ males selected persuasion as the first metaphor preference. Overall, 

the participants (males and females) had an inclination towards choosing art.   

  

Figure ۳٫٤ Language Teachers' Beliefs (First Metaphor) about Teaching Across 

Gender    
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۳٫۳٫۱٫۲. Second Metaphor  

Language teachers' beliefs about teaching concerning the second metaphor 

preferences across gender are shown in Table ۳٫٥ and Figure ۳٫٥.  

Table ۳٫٥. Language Teachers' Beliefs (Second Metaphor) about Teaching Across 

Gender   

  

 

No Metaphor  

Second metaphor 

Transmission  

  

Transformation  

 

Total  Persuasion  

Gender (Teachers)  Male  ۱۲  ۳  ۱۰  ۰  ٥٥  

 
Female  ۳۳  ۲  ٤  ٤  ۲۳  

Total  
 ٥  ٥٥  ۱٤  ٤  ٤۸  

  

Among ٤۸ teachers, ٥٥ participants (۱۲ males and ۳۳ females) did not choose any 

preferences as the second metaphor, ۱٤ participants (۱۰ males and ٤ females) chose 

transformation, ٥ decided on transmission (۳ males and ۲ females) and ٤ females 

selected persuasion as the second metaphor preference. Overall, most of the 

participants (males and females) did not tend to choose a second metaphor 

preference. Males preferred transformation more than females did, however, females 

preferred persuasion as the second preference; males did not.  
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Figure ۳٫٥. Language Teachers' Beliefs (Second Metaphor) about Teaching across 

Gender  

    

۳٫۳٫۱٫۳. Third Metaphor  

Language teachers' beliefs about teaching concerning the third metaphor preferences 

across gender are shown in Table ۳٫٦ and Figure ۳٫٦ 
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Table ۳٫٦. Language Teachers' Beliefs (Third Metaphor) about Teaching Across Gender    

  

 

No 

Metaphor  Transmission  
Third metaphor 

Transformation  Persuasion  

 

Total  

 

Modelling  

Gender  Male  ۱٤  ۳  ۱  ۱  ٦  
 

٥٥  

(Teachers)  
Female  ۱٤  ۳  ۲  ۳  ۱  

 ۲۳  

Total  
 

۲۸  ٦  ۳  ٤  ۷  
 

٤۸  

  

Among ٤۸ teachers, ۲۸ participants (۱٤ males and ۱٤ females) did not choose any 

preferences as the third metaphor, ۳ participants (۱ male and ۲ females) chose 

transformation, ٦٥ decided on transmission (۳ males and ۳ females), ٤ (۱ male and ۳ 

females) selected persuasion, and ۷ chose modelling (٦ males and ۱ female) as the 

third metaphor preference. Overall, most of the participants (males and females) did 

not tend to choose a third metaphor preference. Males preferred modelling more 

than females did, however, females preferred persuasion as the third preference than 

males did.  

  

Figure ۳٫٦. Language Teachers' Beliefs (Third Metaphor) about Teaching across 

Gender    
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۳٫۳α۲. Language Learners' Perceptions about Class Participation across Gender  

In order to answer the second research question of the study regarding language 

learners' perceptions about class participation across gender, ۲۷ Independent- 

Samples t-test analyses were run (Table ۳٫۷).  

Table ۳٫۷. T-test Analyses for Language Learners' Perceptions about Class 

Participation Across Gender   

  Gender  N  Mean  SD  t  df  Sig.  

A۱  Male  ٤۰٤  ۲٫۹۳۱٤  .۳۰٦٥٥  ۳٫۱۳٤  ٥۰٥٥.  ٦۷  

 
Female  ٤۰٤  ۲٫۸۹۷۱  .۳۰٤٦۳  ۳٫۱۳٤  ٥۰٥٫۹۸۹  .٥٥۷  

A۲  Male  ٤۰٤  ۲٫٥۱۹٤٤٦.  ٦۷٤  -۳٫۳٤  ٤٦۰٦  .۰۰۱  

 
Female  ٤۰٤  ۲٫۷۰۱۰  .٥۱۸۰۱  -۱٫۳٤  ٤٦۰٥٫٥۲٦  .۰۰۱  

B۱  Male  ۲۰۳  ۲٫٥۹٦۱  .٤٤۸۷۷  ٤٫۷۸۹  ٤۰٤  .۰۰٦  

 
Female  ۲۰۳  ۲٫٤٤۳۳  .٥٫  ٥٥٥٥٥۷۸۹  ٤۰۳٫۹٦۰  .۰۰٦  

B۲  Male  ۲۰۲  ۲٫۲٤۷٦.  ٥۰۲۲۲  .۲٦۲  ٤۰٤  .۲۷۲  

 
Female  ٤۰٤  ۲٫۲۱٥۷  .۲۲۷٦۱  .۲٦۲  ۳۹٥٫٥٥۰  .۲۷۳  

C۱  Male  ٤۰٤  ۲٫٦٥۲۰  .٤۸۷۷۳  ۳٫۸۷۱  ٤۰٦  .۰٦۲  

 
Female  ٤۰٤  ۲٫٥٥۸۸  .٥۱۷۱٦  ۱٫۸۷۱  ٤۰٤٫٦۱٤  .۰٦۲  

C۲  Male  ٤۰٤  ۲٫٤٦٥۷  .٤٤۹۰۹  ۳٫٦۲۸  ٤۰٦  .۰۰۰  

 
Female  ٤۰٤  ۲٫۲٦۹٤٤٤٤٤.  ٦  ۳٫٦۲۸  ٤۰٥٫۹۹۰  .۰۰۰  

D۱  Male  ۲۰۰  ۲٫٥٦۰۰  .٤۹۸٤۹  ٤٫٤۰۲  ٤۰۰  .۰۰۰  

 
Female  ۲۰۲  ۲٫۲۹۷۰  .٥۹۹٥٫٤  ٥٥۰۲  ۳۹۹٫۹۷۰  .۰۰۰  

D۲  Male  ۲۰۲  ۲٫٤٤۰٦.  ٦۹۰۳۳  ۳٫۱٤٥  ۲۰۲  .٥٥۳  

 
Female  ۲۰۲  ۲٫۳٦٦۳  .٦۱۰٤۰  ۱٫۱٤٥  ۳۹٦٫۰٦۳  .٥٥۳  

D۳  Male  ٤۰٤  ۲٫٦۷۱٥٥.  ٦۷۰٦  ۳٫۲۳۸  ٤۰٦  .۰۰۱  

 
Female  ٤۰٤  ۲٫٤۷٦٦.  ٥٥۱٦۸  ۱٫۲۳۸  ۳۹٤٫٥٤۱  .۰۰۱  

D٤  Male  ۲۰۲  ۲٫٤۹٥۰  .٦۲۲۹۲  -.۹۸۲  ٤۰٤  .۳۲٦  

 
Female  ٤۰٤  ۲٫٥٥۳۹  .٥۸۰٥۰  -.۹۸۳  ٤۰۱٫۲۰٦  .۳۲٦  

E۱  Male  ٤۰٤  ۲٫٥٦۳۷  .٤۹۰۹٤  .۹٤۱  ٤۰٦  .۳۲۲  

 
Female  ٤۰٤  ۲٫٥۰۹۸  .۲۷۲۲۲  .۷۲۱  ٤۰٥٫۹۸٥  .۳۲۲  

E۲  Male  ٤۰٤  ۲٫۷۳۰٥.  ٤۰٦۹٥٫  ٥۰۰۳  ٤۰٦  .۰۰۰  
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Female  ٤۰٤  ۲٫٥۰۰۰  .٦٤۹۰۹  ٤٫۰۰۳  ۳۸٤٫۰۰٦  .۰۰۰  

E۳  Male  ۲۰۲  ۲٫٥۲٤۸  .٥٦٥۹۳  ۳٫۱۳۱  ٤۰٤  .۲٥۹  

 
Female  ٤۰٤  ۲٫٤٦۰۸  .٥۷۱۱٥  ۱٫۱۳۲  ٤۰۳٫۹۹۷  .٥٥۸  

F۱  Male  ٤۰٤  ۲٫٤۲۱٥٦.  ٦۹۰۹  ۱٫۳٦۰  ٤۰٦  .۱۷٥  

 
Female  ٤۰٤  ۲٫۳٤۳۱  .٤۷٤٤۷  ۱٫۳٦۰  ٤۰٥٫۱۷۰  .۱۷٥  

F۲  Male  ٤۰٤  ۲٫٤۷٥.  ٥٥۷۳۷۷  .۸٥۷  ٤۰٦  .۳۹۸  

 
Female  ٤۰٤  ۲٫٤۲٦٥  .۲۹۲۱۲  .۸۲۹  ٤۰٥٫٤۷۰  .۳۹۸  

F۳  Male  ٤۰٤  ۲٫٥۳۹۲  .٥۳۷٦۸  ۳٫۰۹٤  ٥۰٤.  ٦۷٤  

 
Female  ٤۰٤  ۲٫٤۸�٤  .۲۲۷۸۲  ۱٫۰۹٤  ٥۰٥٫۸٥۸  .٤۷٤  

F٤  Male  ٤۰٤  ۲٫۲۲۰٦.  ٦۱۷۷۱  .۱٤  ٥٥۰٦  .۸۷۷  

 
Female  ٤۰٤  ۲٫۲۱۰۸  .٦۳۲۳۲  .۳۲۲  ٤۰٥٫۹۸۱  .۸۷۷  

F٥  Male  ٤۰٤  ۲٫۱۳۷۳  .٦۱٦۱۷  -۲٫۲۷۹  ٤۰٤  .۰۲۳  

 
Female  ۲۰۲  ۲٫۲۷۷۲  .٦۰۰٤۸  -٤٫۲۸۰  ٤۰۳٫۰۷۸  .۰۲۳  

F٦  Male  ٤۰٤  ۲٫۳۷۲٤٦.  ٥۸۸٤  ۱٫۳۳۱  ٤۰٦  .۱۸٤  

 
Female  ٤۰٤  ۲٫۲۹۹۰  .٤٤۹۰۹  ۱٫۳۳۱  ٤۰٥٫۳۸٥  .۱۸٤  

G۱  Male  ٤۰٤  ۲٫۸٥۷۸  .۱۷۷۱۷  -.۲۲۷  ٤۰٥.  ٦۷۷  

 
Female  ٤۰٤  ۲٫۸۷۷٥  .۳۷۰۷۷  -.۲۲۷  ٤۰٥٫۸۸۹  .٥۷۷  

G۲  Male  ۲۰۳  ۲٫٥۹٦۱  .٥۳۰٦۳  ٥٫۲۰۳  ٥۰٥  .۰۲۸  

 
Female  ٤۰٥٫٤  ٤۷۰٦.  ٦۱٥۱۸  ٥٫۲۰٤  ۳۹۷٫۰۰٦  .۰۲۸  

H۱  Male  ٤۰٤  ۲٫٤۰٦۹  .٦۷۰۳۸  ۳٫۳۷۹  ٤۰٦  .۱٦۹  

 
Female  ٤۰٤  ۲٫۳۱۸٦.  ٦۲۱۰۲  ۱٫۳۷۹  ٤۰۳٫٦٤۸  .۱٦۹  

H۲  Male  ٤۰٤  ۲٫۳۲۸٥.  ٤۳۹۰۹  .٦۰۹  ٤۰٤٤.  ٦۳  

 
Female  ٤۰٤  ۲٫۲۹٤۱  .٥۷۷۰۱  .٦۰۷  ٤۰۱٫۸٤٤.  ٤٤۳  

H۳  Male  ٤۰٤  ۲٫۲۰۱۰  .٥٥۹�۹  .٤  ٥٥٥۰٥.  ٦۹۹  

 
Female  ٤۰٤  ۲٫۱٦۱۸  .۸٤۷۰۸  .٤٤٤  ۳٤۷٫۲٥.  ٥٥۹۹  

H٤  Male  ٤۰٤  ۲٫۲٥٤۹  .٥٦٥۷٥  .۳۳۸  ٤۰٦  .۷۳٦  

 
Female  ٤۰٤  ۲٫۲۳٥۳  .٦۰٦٦٤  .۳۳۸  ٤۰۳٫۹۳۹  .۷۳٦  

H۲  Male  ٤۰٤  ۲٫٤۲٥٦.  ٦٥۷۷٥  .۷۰۷  ٤۰٦  .۳٦٤  

 
Female  ٤۰٤  ۲٫۳۷۲٦٥٦٥.  ٥۳  .۹۰۹  ٤۰۲٫۳۹۰  .۳٦٤  

Total  Male  ٤۰٦  ٤۳٫۸٦۷  ۷٫۷۲۰۹٤  ۱٫٥۸۰  ٤۰٦  .۱۱٥  

 
Female  ٤۰٦  ٤۲٫۷۳٦٫  ٥۷۱۸۷٤  ۱٫٥۸۰  ۳۹۸٫۳۹۷  .۱۱٥  
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According to the results (Table ۳٫۷), among the ۲۷ variables, there were statistically 

significant differences between males and females in ۸ cases:  

۱. A۲ (M males = ۲٫٥۱۹٦, M females = ۲٫۷۰۱۰, p < .۰٥)  

۲. B۱ (M males = ۲٫٥۹٦۱, M females = ۲٫٤٤۳۳, p < .۰٥)   

۳. C۲ (M males = ۲٫٤٦٥۷, M females = ۲٫۲٦۹٦, p < .۰٥)   

٤. D۱ (M males = ۲٫٥٦۰۰, M females = ۲٫۲۹۷۰, p < .۰٥)   

٥. D۳ (M males = ۲٫٦۷۱٦, M females = ۲٫٤۷٥٥, p < .۰٥)   

٦. E۲ (M males = ۲٫۷۳۰٤, M females = ۲٫٥۰۰۰, p < .۰٥)   

۷. F٥ (M males = ۲٫۱۳۷۳, M females = ۲٫۲۷۷۲, p < .۰٥)   

۸. G۲ (M males = ۲٫٥۹٦۱, M females = ۲٫٤۷۰٦, p < .۰٥)   

The analyses of the means indicate that in A۲ and F٥ cases, females outperformed 

males, but in other cases (B۱, C۲, D۱, D۳, E۲, and G۲) males obtained higher scores 

than females did. The boxplot (Figure ۳٫۷) is presented below:  
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Figure ۳٫۷. Language Learners' Perceptions about Class Participation Across  

Gender  

  

٤. Discussion 

As mentioned earlier, the study was carried out in Bandar-Abbas institutes 

with ٤۸ language teachers and ٤۰۸ language learners. It attempted to find 

out language teachers' pedagogical beliefs across gender, language learners' 

perceptions about class participation across gender, and the relationship 

between teachers' pedagogical beliefs and students' class participation.  

    RQ۱: What are language teachers' beliefs about teaching across gender? 

Regarding frequency analysis, both males and females had an inclination 

towards choosing art for their first metaphor. For their second metaphor, 

males preferred transformation more than females did, however, females 

preferred persuasion as the second preference; males did not. Males 

preferred modeling more than females did, however, females preferred 

persuasion as the third preference than males did.       
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RQ۲: What are language learners' perceptions about class participation 

across gender? Based on Independent Samples t-test analysis, in the cases 

of coming to the class on time (A۲) and clarifying someone else says (F٥), 

females outperformed males but in other cases, asking the teacher questions 

(B۱), answering questions my classmate asks (C۲), taking equal turns in all 

three roles (D۱), cooperating with group members (D۳), cooperating with 

my partner (E۲), and listening actively to my classmate, males obtained 

higher scores than females did.   

    RQ۳: Is there any significant relationship between language teachers' 

beliefs about teaching and language learners' class participation? A Pearson 

Correlation analysis revealed that there are not any significant relationship 

between first, second, and third teachers' beliefs about teaching and 

language learners' class participation. According to class observations, the 

actual behaviors of the teachers' beliefs were near to what they claimed. But 

students performed differently when they faced a teacher with different 

beliefs and actually method of teaching. They showed less participation in 

the class of teacher who believe in persuasion.  
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