(’")//.Aj//a/x/.fu'/)wjj;{‘)lfj ,_MA‘ j‘/‘;; — ,,mLF‘ZJLLAJ y
I8 Sloasl6 PO 5Lk ins 133

R 9 (P (wldd ol bigeT 9y WG
O 90 ELiel 9 ( Bles O yoe (Sl S pis” &y g
" bugio gt (oundSSS1 Ob Ob g1

Tolis e L
" 43,9

VWAV /Y8 3l 55 e b

ol

Jg;_w/wuubj @J}Jjﬁéj&ugtéﬂbfj/é ‘Ls_wu)j.ul.(
‘juﬂj‘;—;‘j/wd‘j:})@jd)ﬁdwjjQf“))ﬂdj‘/}-«b
)ﬁj}w[«ﬁ)f}[)/u&/.} A_"._:AA/‘O bf”b@/avuué-uﬂyuulu

sl el U o Bl g Ol TOLS L] il

10.22051/j1r.2019.23938.16 :(DOI) Jlow s awlis '

rmen Al G135 ST ol 31 Ok o1 (s e 5 (g3l Culem I ls a0V s 0BG
Wl WA o5l tingsy = b 5 o ietns dllie yl o7 5 505 0531 L

o8 ils ¢ olazrl 5 Gluil psle adSils ¢ ol Slsl 5 0L 03,8 Slysleal ¢ ool 05 25 00T 51557
a.derakhshan@gu.ac.ir ¢(J stus s 5) Olzuds

ali..id\: ‘prL“:‘" E) L}"L“J‘ C}L; o.kg.u\: gw:&‘ Qlﬁ}‘ E) ub) e}_)f go,..._.Ka‘ QLv) di)}.&T 6)55 Lg‘,ge.i\}‘br
f.shakki@gu.ac.ir ¢k



o il g olgS o yhme (LS Sla S S50 (usl 5 (oS (oalido )5 bigel by, 5B [ VO

S 93 (el p )5 IS5 s (LA l e lii] Ly e i
il PO Sl phito ) 4 Colaitls y plizal 5 o] 35 Cpdne s lds
oAl il oo elos el O T 5 Sl 4ty o /o
U il Comaz Ol 4 23S T el o O30T (5l Ol
G O e IO 5 350 Sl PV A s e 30 TOLS ] s 03 gl . Lk
IS s 5 s T oo sl igaT 00,8 ey oloar &)
(2 ) 5T 5 ol 7 O30 TOLS ¢ s p25 05,8 43 o lick (Gelivog S
iz o linST Cly3 ASTAE ) poine (sl o o s (5l 251
o0, gl o ki S15 red iseT Comi o s 00,8 g TOL
OIS G158y S s 1 48T A 03ldzal o sS™ o3 £ I sy 5 s A7
(Jj_;‘q{ojjfé‘kwj) RPN wjf/ (/V")j:.w/éb”)) %J./:.S/r.éé 46 gozes
4;JL:K‘;L.A‘J:‘JJ/.:.:[4:_«//UJ<_}.,(~> L;j:f:l_: &l ‘5_&)}474_;}(@»
sz 00 S ST (sl 2o 5 lin ST Uy plisal 5 o35 o podne
309, S du o a i g T ddem V¢ 093 51 s 5 i ol 033 i geT (Y
oo Tty (loasily s 7S (glay jS e oA feuST g0 T
S O a IOl 550 48 5l Ol 0 e &G puilisls Jeloes O30T
Il ot b 5 sl iise 03,5 o el s ALty Sk
i O g T Glad sl ¢ piman . Conlarils Cb iy 5 2lE] i gal () 2/
izt 5 0350 2w 03,8 1 g o 5 e T 058 3 o sl Ol
I Ll Calos sy S 00 S 1 gy o sl 2 isaT 008 5, Sloe
Sla bl oslizul b a5 20 o slgiiey (eSS OLS O 0T 40 s
s 3y s el e b e T e T sl S0l s
dias )5

(P il e s BT o lis )8 1SS SLivo g
glael ¢ oal e

4o .

g &"Jﬁ‘ 9 °'L‘3.‘J'9 C..:o.lﬁ‘ cu.ib.sLJ L a:l.@.; L.a Ls’.’?L.&QLa) le.hd;'..h}}_’_ BE JW LS‘°J}>

4_9-}: J)}_a ude.'S| alfu‘a.‘.\ )‘ Q‘)}.&TQL) DL wubﬁ‘)\f uﬁu‘é U’L‘ CJJ«'L;J_ ub}A)T 6‘;'



\OY / b”l,m}ﬂ oBzils 295l idsh— sole dolilad

&s—“u’j)l{(‘l—"‘—’uﬂﬁﬁjbéd—i'\’ 0 ) 4> QJ_ATJP}MWJA‘J| CJJf)‘J.;
(Olea) 4 55,Le (Martize-Flor, 2004, p. 4) 1ss £ (ILP) (ol 5 05 L) ' 55 0
Bl S HS 0 53 0S8 sk (sl 1S oo i 58 ol 1y (el )8 IS
il 3o go ol g Lol a U culio 457 2 b 4 Kon o elenn| Jls 5 o0
SLiom slids 58 ((Locastro, 2002) 5 w8 5L 4 .(Martize-Flor, 2004, p. 3)
W&J‘)O}ﬁb‘}\ﬁj.))‘}b“&ﬂ‘.{b LUJ‘&M&@‘@WJﬁ)K)J&\OJ?
bl s L@ a5y s 4l g slge &S dal 1 OSG l Oledme 4 Ll 5 oo OT &0 S
Joole a iy pal sl (b S 5 aliss )18 palie ol 4L (55 g2 el 3
‘5Lnu_fj.i34_gw‘. '@@TQ\}:A‘M* > Jezie otf,u,lisouf‘u.q{;,b ,_i..w/" ;0
.. T Yo g s Y ol osle a
J‘j“‘c)‘“ﬁ;ﬁ)}_“ le_h.ﬁjg..r‘j)ccj." Gl-;)é:—\.-wbﬁ)lfj fLa..:—‘fL_wbﬁJK
Sharwood Smith, 1993; ) Coaul 555,15 ¢ AT Ol s omr Jole e b g 53
slgtin 0L LiiseT o ) laesls iyl LT a8 il ¢ 544+ (Sharwood Smith, 1981
B0 85 glaaia 4 01550 TOL) 4 5 o (612 () Ol 4 1 psgie pf (55 .05
0L 53 (omlids )8 ael s 6,8 5L js 1, AET i (Schmidt, 1993) Cuadl . sas 41|
P 2 Co . . s G L E
COLS SR s mliB Ol lidOlg ) Slrej s 5o Rl laaBl 6,8 e e bpso
s Ll s (1VL>_;)'43L5|)Q\};94{‘J 35 )5 ol i p DIl 3wy d,se
5 0L 6, E s dia o b a s Sl eaT  dalys bl 457 A o IVl 68 ) Il
(L5 a0 40 Sl 93 0L ol IS (6,85L pss 5 Ul 0L (ulis 18
ol 39,5 (Schmidt, 1993, p. 35) 5,05 (ab g 0 BL Lgudfji,;ww sl
a3l 0 g 4 a0 L el oa SLIS” (Kondo, 2008) 5" 5 (Sharwood Smith, 1981)

13 5 5 Sl (65l dalf'l— Sl eSS s Ol (1‘5&\?'\— sl 5 (Schmidt, 1993)

interlanguage pragmatics
sociopragmatic
pragmaticlinguistic

concept of consciousness raising
input enhancement

® language acquisition

7 speculative

® human learning

® functional meanings

19 hoticing hypothesis

1
2
3
4
5



e gl g alySjdne ()US Sla S S50 gk g (P piS elibo )5 Shigel ogy 536 VOF

(Bardovi-Harlig, 1996) ¢5_J la s 555, (omomats Sl 01558 TOLS S5 smlidis )8
wu.}f‘)sufh‘i &‘\Jﬁ\fq\}fd w%‘)é‘)}aﬂ—rl:u JV\AJ‘ S Lgb- 4 4§J}~ Q\:J
25 ST ol sTols

s )8 gl S5 4 o O1550TOL; ST S e S'E (Schmit, 2001) add
uled b3 1) B glaasls ST o ctial sl a8 L) s lis )5 5 slaz]
T o o) i dnan 5 5 G5 G eelds 2O RIS 575 g il 5 506 o S
535 Coldal 4 L oS o SIS Couta 0L (slaesls 4 s JST BTG 0 oS das o
pladl ag pon (sl 38 (ol )87 it paT ) slatn 4 oS 1531 n 5l 350 a5 55 5T
.(Schmit, 2001, p. 30) (3313 0 ab 3 0 5L 5 slazr| sl S5 50k 5k S

183,218 g i) 3 bt g (5590 T (5l SCs) (m Jale pesd b gy 5o
Gla i s s ol 51 L(Rose & Kasper, 2001) Culos S (slo s 4 55 i) Lk
ol S 56 5 6556 T 4 Sl 0T Ky 3 0Ly il y3 4 S0y 50
Sl OT 5a50Lis Waal ¢l oL .(Bardovi-Harlig & Hartford, 1993; Bouton, 1994)
mods el wlidis )l Calides slaaia 5101550 TOLS &S oyl a0 Lases 53 oS
530,57 o s 1) (6 pt Sb) g liss )8 5 ela| o lids )8 ola S
oS b s 25 5T 51U be LS Gl ST 25T 55 0ge 5 05,
3 s y5b 4 P lis 5715 Sl o a5 i sel s S e 0L (Kasper, 2001)
2348 Sl Jo 3l 358 a 03,108 015 50TOL S Hles| 53 Eom Tl S s G b
05 A 3y pe L (s )8 s elamrl o lts )8 b S pu s 25 5T
s 0303 33501 015 50TOLS 4 a5 4 S USE Gl o 5 0SS (sla e

s (Morrow, 1995) s, 5 «(Olshtain & Cohen, 1990) a5 5 pliidsl claazsl
b LT |5 .S e Al 1, (Schmidt, 1993) sl 4> 5 4, ki (Safont, 2005) &5 lw
LB, 6550 0l ol sla S s 0 01550 T0b5 (AET (51l 46,8 o WS
S 3L 5 il Gt sl S s S0 oy iy i a5 L iomen i
HOUSE& )ﬂl{) wju‘)u.-")a Lf;:}l: J‘)}AT};@QJJJ &)}AT‘_QJIJ: cs‘o—l..&:j)lf
Rose & Ng Kwai-Fun, )Q}JLSIJS&))) «(House, 1996) ,.sLs «(Kasper, 1981

! metapragmatic



VOO [ ol ol&iils 2y )b oy — sole dolilas

5hCaslodss O (Alcon-Soler, 2005) )Y s 0T 5 (Takahashi, 2001) _:sS6 (2001
S35 m sl 0SS slas Koy b tmss 5o (Kubota, 1995) by S ¢ K5 (6 g
SN e sl 5T 48T Cl s gl Cles S alia 1y s 5,8 sla S5
L el 0T il s el by ool gl i Sa S35 535 1 (om0 55T
G Gla 218 (s )8 S s 1y (s 5 (S i S B 5T 5T
o gt el 01550 TOLS ot 03 (255405 06557 (lagphd 5l eslisl L plial 5 ool 5 s
a3 LB gy 23 50
b ey (35587 2l gm 035l (6 St Sl i )18 Sls (I3 53 48 e s Jule
0552TO5 il Lga (CLT) ¥ b5l o ged 4 0L Lo jseT (ool Colbal 51 SO ol 2L
S ol Jalge il olam] Calibue (glail ys wlidis )8 5l 6,85 & ¢l
Sslge o clmosts Il & )le sl axls AU ki 8 g ol Ll e
Csda (Bardovi-Harlig, 1999) J,l 0L ¢Kea 5 4 £33 0Lj Kia 5 53 i e Job
35 e 1 015 5TOLS & 0L G WS 53 8 ol glaodls ¢ 55 jbl rassy (ol
el (6 3= gl bl 4 danly i geT S S ge OB, S ASTE (b )
Solal (gl Cota 05 516 85,8513 dly (633 & o laamgo )3 sl O3 5aTOLS
TSl S s 53 1 0155 TOL5 0k gl S S eslitl ¢ godl sy S
O ad g5 ST o S s Ol ) (63,20 5 (bl slac sl Lol 31 OISl &7 s oo
i 5 o3 5 ol e glaesls T (63 lma U diditne (G5 (el )8
Al 6, sl 2T ls il s (6l 50 eSS 0L il s Tl ke
Alcon-Soler, 2005; Eslami-Rasekh, 2005; Derakhshan & )4_:5; el sla g5y
AET S 48 S’ s 3L (Arabmofrad, 2018; Rose, 1994; Washburn, 2001
Wl 51555 Sy S 0L 05 58TOLS 83 5L smlidin ;)87 5 olazn] tliss 1
S 1y Sl SLAE b 30 (S5l 3= (St Bly (slaesls & Liysk ol 2 O Kiasy

rh‘}ék;\{jﬁbj@l{jdudiu‘j (A d;»cdi.'z Wb 0L 3,8 slaais sl » S a8

! conversational implicatures

2 communicative language teaching (CLT)
® decontextualized setting

4 incorporative

® role of intervention



e glital g (Bly3 s hne (6L (Sla S Sy (sl g (i (el IS a59el 39, 3l [ VOF

LS la S A5 (555 e tasi ) (ol 45T bl Sl 53 b Al
ol (Kasper & Rose, 2002) 5,15 455 "6 53 55507 slas Sy b 5 owlisis 187
CLao LS s (adly mlie 355 ool (San (g 55 lapdd &8 358 o0 - ae 405 ) clie
(._P_L_A\;u@.L?;L,.xsog,?t,w%duw&,g;yh,woumw,g
5 A sl s BB g g Bl s ot IS Els 5 s 53 0 o)L
s obST (Glagkd Sl eslizal b plzal 5 al s pdas (6,18 (sla 2SS 55 ol

3313 5 gn Lo gt elas (oS U5 OL il )3

:‘Esx ;.“&“‘: 'r
Eslami-Rasekh, ) cules S* Cl= 5 5 4 1, Q\Jiuj;,“‘l ol &5 ol )8 o sae

2005; Bardovi-Harlig, 2015; Taguchi, 2017; Tajeddin & Alemi, 2014; Tajeddin &
Zand Moghadam, 2012; Tayebi & Parvaresh, 2014; Gholami, 2015; Mirzaei et al.,
2012; Rose & Kasper, 2001; Allami & Naeimi, 2011; Anani Sarab & Alikhani,

Slgn g sl sla by ax a5 ol oy wusﬂtfdjﬁuﬁw&p;ld{i (2016
ST 5 S Lt 55 lalon wsdS OUL b ol o e 6,85k 4 (o355 T
SLaias iy caly 5o Cmlodd o i dan 25 liin ) (Hled (o 05 5 (o 5 55T
s s e i gl e Ll o 5lis s 25 55 50T S TIS 0k ey i
Alcon-Soler, 2005; House, 1996; Koike & Pearson, 2005; ) slesls 9L o ks
Alcon-) )N 5w &3Sl eaS gas g1 .(Takahashi, 2001; Rose, 2005; Jeon & Kaya, 2006
S S 650 (K8 1 sl 5 o 55 55T U (Soler, 2005
DL (o 25 25 5aT 03 835 sl (o Liloul Ol st Jo 5 1 55 ol 55
1y eSSl 5 il s )il 208 gl lgan 5 bbb b g s a5 lds 1875
bas aly 3l eslizul L1, (DCT) (ol oSS Gkl ol ja5 OT s -5 05 L 5
D15 5T 05 4 pee i sad JoaSS Cadiiee (nd e Gl b 41 a5 b ka5
15 Ol s b5 25 50T 05,8 55 bl O155TOL S 3 ST adly] poitne (slas ;5551
S bl OT 53 48 s (s (o3l (01558 T0LS ! NG IR 5 i g
35 o 5 T 4SSl Ol el 05 S Bl ol e 5 el

Sy 2u sl 5558l

! dichotomous
2 discourse completion task (DCT)



VOV [ la il ol8iils oy o)l oy — sole Lolilad

oy Laesls ooy 45 Lyl - ,Lga 3T (Takahashi, 2001) _slS6 K5 ia s 5
S 513 0L (5 3505 T (ol OL5 015 50T S2s 3 ol g 45 ST (slas bl anw g5 (53,
-a:}_a.;Jwﬁ:dug;jl}ecﬂ»i}&-):u,l‘,:f:ra\))tﬁ-)'\ oslazl 53 ( 2w 450 ojjf
ST 58U ke (gl o s 055 51 S 5 5 (Martize-Flor, 2004) ;46 5155l .ol
éu5;1;ouuua\i.@\as;nu;w\;)\s%6,%5;56,)ﬁﬁjx,@u»,a;
sl 5T 5 5 50T 058 55 55 ol ) S a5 5 Sae 5 BT
(Alavi & Dini, 2008) 3 5 g sle diwly fpen 53 . Cwlosp J 28 05 5 5 Shas 3 g
3ol L5057 plaal (518 28T (G55 (pm 55 E5aT Rl 53 s (u b 255 T S5
sl 5 e 25 S 0 8w ay ol b 4 LSS 0L oSS b T s TObS ler
5 emliin )8 els S5 P33T o o Slabasly oS Cot e SISET Lol Ll s
S > Sas 55 05,5 45 315 DL Gl tmen )15 3 s plaal (5518 2S5 5
sl oo los & 4
o L gL 48T Coulant L ase e il @l 58 JUI b L g o bt
3 glizel anlial sl poaly JUEl 4t ol S Coutn 0L 5 01358 T 2015 a2 (510U
«(Takahashi, 1996) (s 0L 5 Jsl 0L o dhools 65755 dile ol se 53,8 Coua 0L
Felix-Brasdefer, ) ® elor! ead 5o ¢S5 (Takahashi & Beebe, 1987) " s ; 54T il
el - Saws (Hosseini, & Amerian, 2015) &..> 5 (2007; Takahashi & Beebe, 1987
o 3 sbaely 51 (oS Wles ST 0l 0 Kta sy 3 K 3 plisal 6,18 2875 Shae
G b 3 aS Crl s G WS 5 Al sbis (ileans S 5 bl i 05
Hosseini & Amerian, ) 0L sle 5 s s 53 .Sl duolSal 55 50T clapks
YA+ La0T aS (65 5b an cdizstls Ol ey 5 Ol 505 o 53 Silles (las ualy )y 5 45 (2015
O g IS 5l 4 457 izl Ol 0T iz g ond 5 4025 1 0k Jars S 5 Loy i

.Mﬁe}}»ﬁe)ﬁ@ﬂ%&fﬁ-éﬂ&

Linput enhancement

2 speech act of suggesting

% perceived distance

4 learning context

® perception of social status
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2 discussion

% interactive translation

* Scheffe test

® Oxford quick placement test
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expression of apology
acknowledgment of responsibility
% explanation or account

4 offer of repair

® promise of non-recurrence
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George®: Hi. I'm your new neighbor, George Rivera. | live next door.

Stephanie®: Oh, hi. I'm Stephanie Lee.

George: So, you just moved in? Do you need anything?

Stephanie: Not right now. But thanks.

George: Well, let me know if you do. Um, by the way, would you mind turning

your stereo down? The walls are really thin. So the sound goes right through to my

apartment.

Stephanie: Oh, I'm sorry! | didn't realize that. I'll make sure to keep the volume

down. Oh, by the way, is there a good Italian restaurant in the neighborhood?

George: Yeah, There's a great one a couple of blocks from here. Try their lasagna.
It's delicious!
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! power relation

2 social distance

® degree of imposition

4 effect of exercise test
% George

® Stephanie

" level of social status

8 severity
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Abstract

Within the broad domain of SLA, ‘pragmatic competence’ was brought to the fore
following the assertation of communicative competence, but explicitly premiered in
Bachman’s (1990) model of communicative competence, accentuating the
significance of the relationship between “language users and the context of
communication” (p.89). The vitality of L2 pragmatic competence alongside
grammatical competence is the main motive behind the multitudinous number of
studies carried out since the communicative revolution in language teaching in an
effort to improve L2 pragmatics instruction. Ever since, a welter of studies have
sought answers to three main questions as constituting the essence of interlanguage
pragmatic competence research: whether and how pragmatic competence can be
instructed, whether instruction is more effective than no instruction, and whether
different instructional approaches addressing interlanguage pragmatics can be
differentially effective (Kasper & Rose, 2002). Scholarships have corroborated that
pragmatic features are amenable to instruction; however, more research is still
needed to find out which interventional approaches and what type of instructional
input and materials are more conducive to learning. One potential framework within
which pragmatic competence can be investigated from an acquisitional perspective
is  Schmidt’s (1993) noticing hypothesis and Sharwood Smith’s (1981)
consciousness raising. Since these postulations, a large number of studies have been
conducted to substantiate claims as to the significance of learners’ pragmatic
consciousness for interlanguage development. However, the pendulum has swung
towards the production of speech acts, and comprehension of speech acts in
interlanguage pragmatic competence seems to be an under-explored area of research.
Therefore, the present study aimed to investigate the effects of implicit vs. explicit
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instruction on the pragmatic comprehension of two speech acts of apology and
refusal being taught through video prompts. These two speech acts were opted
because of their face-threating features. In doing so, a quasi-experimental pretest
posttest research design was used. To this end, of 68 initial participants, 49 (F=33;
M=16) intermediate EFL learners majoring English Literature and Teaching English
as a Foreign Language from a state university were selected based on Oxford Quick
Placement Test (2004). The age of these participants ranged from 18 to 33. These
participants were randomly assigned into three groups: explicit, implicit,
and control. The explicit and implicit treatment groups received two different types
of instruction accompanied by specific tasks on pragmatic awareness using 60
video-driven prompts extracted from Prison Break movie series and Touchstone 2
video book series (Host, 2006). The explicit group received metalinguistic
explanation, feedback, and discussion, whereas the implicit group received implicit
feedback through examples. In contrast, the control group did not receive any
specific instruction on the use of apology and refusals and they were taught different
sections of Touchstone 2. A validated Multiple-choice Discourse Completion Test
(MCDCT) which consists of 128 items including 8 conversations for the speech act
of refusal and 8 conversations for the speech act of apology was used. The results of
running One-way ANOVA indicated that learners’ comprehension of speech act of
apology and refusal across the two treatment groups developed after the treatment,
and they outperformed the control group. Moreover, the explicit group outperformed
the implicit group and the control group. The present paper recapitulates some
pedagogical implications for materials developers, teachers, and learners. In the light
of the results gained, it was proved that instruction had a positive influence on the
pragmatic comprehension of apologies and refusals, substantiating that pragmatics is
impervious to teaching drawing on dichotomous (explicit vs. implicit) approaches of
language teaching. With respect to learning pragmatics, learners are advised to pay
attention to the language forms, sociocultural facets of language and the germane
contextual factors that could possibly affect the forms in the given context. The
results suggest that sole exposure to contextualized input, video vignettes, may not
necessarily result in students’ gain in pragmatics. Consequently, learning is
augmented if the linguistic, analytic, and cultural features along with sociopragmatic
and pragmalinguistic features are brought to learners’ attention. Moreover, when
instructing various speech acts, sociopragmatic and pragmalinguistic features in the
movies should be taught directly and explicitly which per se contributes to more
pragmatic awareness and comprehension. Our findings are suggestive of the fact that
scenes from movies serve as a contextualized source of pragmatic input inasmuch as
they encompass a myriads of conversational exchanges in which the speaker’s reply
does not provide a straightforward answer to the question. To obviate such a
downside, audiovisual materials can be capitalized upon to enrich our language
classes if students are provided with explicit feedback and practice. In a nutshell, it
can be argued that sociopragmatic and pragmalinguistic features, through video-
driven materials to simulate real life situations, should be juxtaposed in the
textbooks by textbook developers and materials designers.

Keywords: Pragmatic Competence, Implicit Instruction, Explicit Instruction,
Apology, Refusal, Noticing Hypothesis, Consciousness Raising



