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Emotions: Validation of Pekrun’s Theory

Maryam Bordbar Farideh Yousefi, PhD gy B 48 sbd 0 a0
PhD Candidate of Shiraz University 3y oils Lol iy olBolyy 655 sgiib
Shiraz University s oSl
oaSe

N 5 g 555 20) 55 VPV b el bl cépin (e g Cute glagbun ;> Coyly lachin (i s jolale 4 pob img
Wolidsyy o (Voo) 5505 S 5 Cadl) iyl lacdin ooy 4 g Ll Glals posin ladss 6y paiged gy b led oty Glgonails
Sgbrd (il S-S Bum 200l (LS lojen (g pitediz Gwe)S) Il s W3 Gl (YooY 9 5 5355 ()SS) Syt ol
Ban WS o iy Plas e ©yso ]y prd g Chldl ((Sud chpin slagbue g bl Cute Sypo ]y e 5 el (DU iy
D)5 oy bl St go ]y (K 5 Chlasl ey laplna olirhoSles Ban 535 p b (bms Cute oS Gnjin LS

S ol ity clalasme 3 pligniih (Sor )b > e LB Wyl ladin v e (L S

Obomiih iy slackan (s €yl Slaglrs wute Chjply sbaplue (IS Lol

Abstract

he aim of the study was to investigate the role achievement goals play in positive and negative achievement emotions

among university students. One hundred and sixty one students were selected (95 females, 66 males) from Shiraz
University using the multi-stage cluster random sampling. The participants completed the Aachievement Goals Questionnaire
(Elliot & McGregor, 2001) and the Achievement emotions Questionnaire (Pekrun, Goetz, Titz & Perry, 2002). The results of
multiple regression analysis indicated that mastery/approach goal positively and significantly predicted enjoyment, hope and pride,
and negatively and significantly predicted boredom, anxiety and shame. Mastery/avoidance goal was positive and significant
predictor of shame, and performance/avoidance goal was positive and significant predictor of shame, anxiety and boredom. The
findings suggested that achievement goals play effective role in students’ emotional experiences across achievement settings.
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1. achievement emotions
2. outcome related
3. activity related

4. prospective
5. retrospective
6. object focus

7.valence
8. Control-Value Theory
9. subjective control

10. subjective value
11. control ability
12. proximal antecedents
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4. normative
5. mastery
6. performance

1. competence-relevant
2. absolute
3. intrapersonal

7. mastery-approach
8. mastery-avoidance
9. performance-approach

10. performance-avoidance
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2. Achievement Goal Questionnaire
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1. self-determination

2. self-concordance

3. autonomy
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