is such that requires comprehension only e.g.;
matching idioms with their definitions, multiple

- choice exercises, and completion ones, without
any requirement to produce them, orally or in
written form. Therefore, the present study suggests
that including sentence writing tasks associated
with other exercises, rather than those which solely
rely on comprehension exercises, will assist
learners with learning and retaining idioms in an
effective way. Then, syllabus designers might find
it useful to provide EFL learners with well-
organized curricula relying on production
exercises in addition to comprehension ones as a
facilitating factor in learning idioms.

This study has also revealed that new idioms
can serve as mini-topics to write about. Then,
students will naturally seek for and practice other
contextually appropriate vocabulary. Also,
discussing and checking the students’ sentences
in the class provides an opportunity for them to
brush up on their writing skills.

Although the findings of this study provide
evidence that output, here sentence writing,
facilitates retention of idioms, it would be useful
for future studies to continue to investigate effects
of written output like paragraph and essay writing.
Somie studies may wish to investigate the effects
of oral output on the retention of idioms.

Moreover, the FL proficiency level of
participants in this research was intermediate. It
is possible that the mature of the effect of sentence
writing might be different among learners at
advanced levels and yield nuil or negative results.
Future studies might address other issues such as

“dge

; sex, different 1.1 and different FL proficiency
levels as the independent variable other than
sentence writing to see the probable affinity
between these variables and learning idioms.

§

No.85. Winter Ve

Foreign Language Teaching Journal



w©
c
[
=
o
=
@
£
=
(%)
3
[ s
©
(=]
(]
=
=2
=
&
-
=
ey
©
(=3

hypothesis, the t-value of the recognition and the
recall tests was calculated, which were: 3 and 2.79.

Like most fields, the researchers selected an
0.05 level of significance to reject the null
hypothesis. Checking t-critical value table with
60 d.f. at 0.05 level of significance gave 2.000 for
the recognition and the recall tests.

Recognition tests were administered at the end
of each session to SWG and NWG. Table 2.
demonstrates the results of the subjects’
performance on them.

As depicted in table 2., on the recognition tests,
the t-value observed (3) was higher than the t-
critical value (2.000) with 60 degrees of freedom
at the 0.05 level significance. The SWG subjects’
average performance on the recognition tests is
higher than that of the subjects in the NWG; hence,
sentence composing proves to be positively
effective on learning and retention of new idioms
in the short run.

Table 3.below depicts the results of the subjects’
performance on the recall tests which were
conducted at the start of next session.

Also, the data show that the t-value observed
for 60 degrees of freedom was 2.79 which exceeds
the t-critical value (2.000) at the 0.05 level of

No.85 Winter.Vol.22

significance on the recall tests. This is indicative
of the fact that sentence writing helps FL learners
learn and keep the new idioms in mind in the long
run as well. In effect, this does not mean that we
should overlook the role of read-and-do tasks in
teaching/learning FL idioms. Utilizing the regular
methods and exercises of teaching/learning idioms
together with the complementary sentence-writing
tasks, FL teachers and learners will get the most.

Since the t-values for both the recognition and
the recall tests are above the t-critical value, we
are quite safe to reject the null hypothesis. The
difference is statistically significant. Obviously,
as the two groups were almost homogeneous and
were taught the same idioms, the difference
between the two means were due to the kind of
treatment, sentence writing, given to the
experimental group. This is support for our claim
that our method of using sentence writing
promotes learning new idioms.

The results of the present research demonstrate
that sentence writing is more facilitating in the
retention of idioms than just having learners listen
to and read the examples, definitions, and then do
some exercises. The facilitating role of sentence
writing in learning idioms might be somchow
because of the fact that the meaning of idioms are
not consolidated in the learners’ mind unless they
produce the new idioms in their own sentences.
Requiring learners to write sentences of their own
on the new idioms supports De ia Fuente,
M.(2002) call for pushing output from learners to
promote learning,

Pedagogical Applications

From practical point of view, many foreign
language materials either ignore idioms or just
devote a peripheral section to them in vocabulary
learning lists leaving students to learn them
through some definitions, examples and exercises
without any practice. The nature of these exercises



embedded, The instructor explained the meaning
of the idioms and tried to assist the learners as to
how and in which situation or context the idioms
are used. The subjects were asked to write a
sentence or two of their own based on the
definitions provided. They wrote sentences
individually or in pairs and then embarked on peer
correction. Then, one original sentence was
discussed for each idiom. In the process of writing,
the researchers were supervising to see if all the
participants were busy practicing the idioms. At
the end of each session, the papers were collected
by the researchers to make some possible
corrections at home to make sure there was no
lexical, grammatical, or semantic error in the
participants’ writings. They were handed in next
session.

In the second treatment condition, the same ten
idioms were taught to the participants (henceforth
Non-sentence Writing Group: NWG which
identifies the control group). In effect, this group
received some placebo treatment through giving
definition of each idiom in English, along with
sample sentences comprising those idioms.
Persian equivalents of some idioms were also
given in some occasions if subjects did not
understand the meaning of them. Afterwards,
various exercises such as matching, completing,
correcting the errors, and filling the blanks with
given idioms were done each session.

This process went on for 8 successive sessions
with a 6-day interval between each in both groups.
Indeed, 80 idioms were arranged in 8 pre-planned
forms and taught to both groups.

Data Analysis and Discussion

In order to find out whether there was any
significant difference between the performance of
two groups on recognition and recall tests, the
experimenters analyzed the data obtained from the
two tests. To obtain this goal, the researchers

applied one t-test to compare the difference
between the recognition tests of the two groups
and another t-test to compare the difference
between the recall tests of control and
experimental groups

Table 4.1. tabulates the results obtained from
measuring the mean performance score of the
participants in the two groups on the recognition
and the recall tests:

As indicated in table 1. the mean of the subjects’
scores of the SWG on the recognition tests was
9.43 and on the recall tests equalled 7.45.

Also, table 1. illustrates the results obtained
from the performance of the subjects in non-
sentence writing group as related to the recognition
and the recall tests. It shows that the mean obtained
from the recognition and the recall tests were 8.98
and 6.64.

There 1s definitely a difference between the
recognition tests administered to both groups. The
same is also true about the recall tests. We needed
to determine whether this difference occurred by
chance or not. An appropriate procedure to
estimate how much difference between the two
means would be expected through chance was to
calculate the standard error of the difference
between the two means.

There was an average difference of (0.15) and
(0.29) for the recognition and the recall tests
through chance under a true null hypothesis.

In order to decide whether the observed
difference was significant to reject the nuil
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be determined from the meaning of the words that
comprise them.

Output and New Vocabulary L. earning

Whereas Krashen’s Input Hypothesis focused
on the role of input for second language
acquisition, other researchers have drawn attention
to the role of output. Swain (see Barcroft, 2004)
argued that output may help leamners by relying
on specific means of expression and syntax needed
to produce language.

Different output activities during vocabulary
learning have yielded different results. For
example, Watanable (see Barcorft, 2004) found
that having learners write the meaning of FL. words
in their L1 while reading has no effect on lexical
acquisition rates. On the other hand, Ellis (see
Barcroft, 2004) found that learners in a modified
output treatment achieved higher vocabulary
acquistion scores than learners in two input groups.

The results of an experiment carried out by
Barcroft (2004) suggest the inhibitory effects of
output for sentence writing on new word learning.
He also concludes that although semantic
elaboration can facilitate memory for known
words, it may not facilitate and can even inhibit
memory for new word forms.

In another study done by Lee (2003) on the
effect of writing on vocabulary retention he found
that post-instruction and delayed writing will lead
to better vocabulary retention because of rich
vocabulary span and better sentence grammar.
Instead, systematic vocabulary instruction based
on the following psycholinguistic principles is
proposed:

1. see the word (visual or spelling representation)

2. hear the word (teach model words)

3. understand the word (definition of meaning,
explanation, elaboration of meaning in
context, examplification, using a prop,
dramatization, giving synonyms and antonyms)

&

No.85.Winter.Vol.22

4. say the word (repetition)
5. use the word in context (writing)

Methodology
Participants :

A total population of 120 female and male
students at Marefat and Padideh English Institutes
in Qazvin was sclected. In order to evaluate the
homogeneity of the subjects, the researchers
administered a 100-item piloted Michigan Test.
Afterwards, 62 students who got one SD above
and below the mean were assigned randomly to
two groups, namely control and experimental. The
remaining students were discarded. All the key
informants were within the age range of 17-24
years and all of them were residing in Qazvin. It
is worth noting that they had passed the New
Interchange Book 3 successfully and enrolled in
Passages 1. Sex variable was not taken into
account in this study.

Design and Procedures

The study was conducted during spring and
summer in 2005, The treatment lasted 8 sessions
in a period of two months. Based on the nature
and the purpose of the research, the blueprint of
the research, the procedures was post-test only
control group design. In effect, both control and
experimental groups received instructions and
tests.

Two groups, namely control and experimental
, enjoyed a series of instructions through which
80 idioms were taught in the course of 8 sessions,
10 idioms in each session, with a 6-day interval
between them.

In the first treatment condition, ten idiems were
taught to the subjects each session (henceforth
Sentence Writing Group: SWG which identifies
the experimental group). The participants were
exposed only to a definition of each idiom with
no exposure to contexts in which the idioms were



combined; that is, an idiom is a non-compositional
expression” (Linder, 1992, p.223).

What is common in all the definitions proposed
for idioms is that the meaning of an idiom cannot
be determined by the meaning of each particular
morpheme which makes up the whole set of words
in it. For instance, someone who fakes the bull by
the horns is a person who faces the problems and
difficulties with determination. Clearly, its
meaning has nothing to do with holding or
controlling the bull by taking its horns.

Idioms and other Figurative Expressions

All the figurative expressions state unexpected
meanings and it is not always an easy task to make
a crystal clear distinction between an idiom and
other kind of figurative expressions so that there
is often an overlap among these terms. However,
some authorities have made a distinction between
idioms and other figurative expressions; following
definitions and examples will shed more light on
the point.

1. Julie has a head on her shoulders. 1 always

ask her for advice.

2. Gene found the travelers check he had lost.

He is walking on air.

Referring to the definitions given for idioms
and that every living person has a head and nobody
can walk on air, one considers the italic
expressions as idiomatic rather than literal non-
idiomatic.

proverbs are traditional sayings which offer
advice or present a moral in a short and pithy
manner (Sampson, 1982). In other words, they are
short sayings in common use that express some
obvious truth and similar experience (Falk, 1973).
“Although a proverb may be interpreted literally,
more often its meaning is understood as something
more than the sum of the meanings of the
morphemes it contains” (op.cit.,43). We can say
there is no use crying over spilt milk when you
break a glass; and don’t put all your eggs in one
basket when a company went bankrupt in which
you invested all your money.

Now consider the following two sentences:

1. The riot was reported in newspapers with

screaming headlines.

2. Your daughter is playful little lamb, sir.

Each of these expressions is similar to an idiom
in that the phrases cannot be understood as the
combined meaning of their individual parts. They

-are metaphors— phrases which describe things by

stating another thing with which it can be
compared without using the words ‘as’ or ‘like’
(Mcarthur, 1981).

Expressions such as I beg your pardon and just
between you and me are called cliche’s. Abrams
(1970) defines them as unchanging expressions
used so commonly that have lost much of their
expressive force, Yurio (1980) calls such
expressions ‘routine formulas’ and believes that
they are not idiomatic because their meaning can

Foreign Language Teaching Journal
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Introduction
Idioms; a big challenge

In recent years, foreign language researchers
have become increasingly interested in the central
role of lexical acquisition in language learning.
To a large degree, improving our understanding
of FL learning depends on improving our
understanding of how learners learn lexicon of FL.

Carter et al. (2001) indicate that idioms present
real problems to learners of a language: it is not
always possible for listeners or readers to
recognize that an idiom exists, and they may
assume the literal meaning. Second, it is unusunal
to be able to substitute one word for another and
provide a translation into non-idiomatic English.
So, without having an access to a good dictionary
providing examples for idioms, an idiom cannot
often be translatable,

Non-native speakers of English can reach a
point in their knowledge of the language where
they feel comfortable with standard literary
speech; however, they are lible to find themselves
in hot water when confronted with idiomatic
expressions. Foreign language learners,including

No.85. Winter.Vol. 22

Iranian learners encounter much difficuity using
English idioms and they often prefer to avoid them
altogether.
~ This difficulty may result partly from
interference from L1 and partly from imperfect
mastery of English idioms (Irujo, 1986).
Eventhough complete mastery of idioms may
be nearly impossible, every FL learner must be
prepared to meet the challenge; since they
frequently occur in spoken and written discourse.

Review of Literature

An idiom is a fixed group of words with a
special meaning that is different from the meanings
of the individual words which make it up. This is
what appears in the Longman Dictionary of
Contemporary English (1992).

Carter (1987) defines idioms strictly as
“restricted collocations which cannot normally be
understood from the literal meaning of the words
which make them up”.

“The traditional definition of an idiom states
that its meaning is not a function of the meaning
of its parts and the way these are syntactically
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