more systematic and effective ways of learning
vocabulary.

Encompassing interactive vocabulary activities
into classes takes extra time for the teacher.
However, interactive activities becomes easier the
more the teacher design them. By the end of the
treatment, students not only have a clearer
understanding of how to go about learning new
vocabulary item, but also they usually have more
confidence in their ability to actually do so.

Interactive vocabulary activities can motivate
students. Motivation is found to be a important
factor in learning everything. Moreover, the old
techniques of teaching vocabulary can be replaced
by interactive vocabulary activities. The students,
as well as their teachers, are tired of routine ways
of teaching words as repetition and memorization.
By using interactive vocabulary activities, teachers
and students can get rid of boring classrooms.
Since vocabulary is a very important part of the
language, a teacher must equip herselt/himself
with up-to-date techniques and activities of
teaching vocabulary items.

Notes:
i. Courtright
2. Wesolek
J. A Comprehension English Language Test for
Learners of English
4. 1100 Words You Need to Know
5. Iran Language Institute, Tehran
6. 1100 Words You Need to Know
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study was determined based on the nature of the

study, which was the comparison between
vocabulary achievements of the two groups of
students. The t-observed value of the comparison
of experimental and control participants’ mean
scores on the post-test is,12.26, which at 58
degrees of freedom and. 05 Jevel of significance,
is much higher than the critical value of t. i.e., 2.
Therefore, it can be concluded that there is a
statistically significant difference between the
experimental and control mean scores of the
participants. The mean scores of the experimental
and control groups were 116.00 and 98.36,
respectively. In other words, the experimental
group outperformed the control group on the post-

test. Thus, the null hypothesis was rejected.

According to Hatch and Farhady (1981), the
statistical -analysis of T-test could help the
researcher be confident that the differences
between the performances of the two groups were
not due to chance or sampling error. The following
table displays the descriptive statistics of the
experimental and control participants’ mean scores

~ on the post-test.

Foreinn { anauaaa Teachina tenirnal

Table 1: The t-test for post-test scores

Group Mean Standard Standard
No.=30 deviation Error Mean

Experimental 116.00 5,28 .96

Controt 98.36 5.83 1.06

Inorder to check the validity coefficient of the

‘teacher-made vocabulary test of post-test, the
Pearson correlation coefficients was calculated

between the scores of the experimental and control
groups on the CELT, the criterion test, and the
teacher-made vocabulary test of post-test. The

following table displays the correlation

coefficients between the scores of the experimental
and control groups on the CELT and post-test. The
coefficient denoted by asterisks is significant at

49,

Fi_

01 levels (2-tailed) of significance.

Table 2; The correlation coefficients between the experimental and

control participants’ scores on the CELT and post-test

Scores on the CELT

Pearson Correlation 1.000 884~
No.=60 Sig, (2-tailed) .000
Scares on the Post-test Pearsan Correlation 8B4 1.000
No.=&0 Sig. (2-taiied) 000

* Carrelation is significant at the .01 {evel (Z-tailed).

Based on the findings of the study, it is safe to
claim that the teaching of vocabulary through
interactive vocabulary activities has had a
significant impact on the performance of the
participants. '

Conclusions

According to Zimmerman (1997b), traditional
individual exercises such as filling in the blank or
matching words and definitions are not enough
for effective word learning. Based on her study,
she indicated that interactive and communicative
vocabulary activities can lead to better word
learning. In her study, the students, had a separate
vocabulary class that met three hours per week
and used a vocabulary-building textbook. Students
also read self-selected and assigned reading
passages and engaged in activities that required
them to use the vocabulary words they were
learning while interacting with one another. Her
students perfromed significantly better on a post-
test than students in a control group. -

Students know vocabulary development is
essential to learn English, but often they do not
have a clear understanding of how to g_o'about
learning vocabulary. Helping students understand
the matured a task they are facing, giving them
the tools to learn vocabulary effectively, and
making them work with the words instead of
simply going over fill-in-the-blank exercises or
correcting a matching quiz can help them develop



stidents might have studied at lower levels. So,
-~ students at the upper-intermediate level needed
- more opportunities to practice using new words

~on their vocabulary lists. Students had to wait quite |

-some time for another opportunity to encouriter
‘new words. So, they needed opportunities.to
:practlce using words on their vocabulary 11stq to
S use them later.

Intaractlve vocabulary activities allowed_

. lf.tamers to refine their knowledge of word usage.
“The: researchers tried to-include both oral and
- written activities with each set of new words, with
--the- wntten work precedlng the oral work. The
El:treatment contained many activities suitable for
gmup work The researchers selected two or three
Bxamples of different contexts that each new
: vaeahuiary item was used and distributed among
‘the ‘participants. The purpose of this exercise
;(dlfferent contﬂxts) was exposure, _
-~ Atthe upper-intermediate levels of _réadin'g and
writing, students spent a lot of time working on
paraphrasing. Part of good paraphrasing was
- changing the grammatical structure of a sentence,
__but the partlc;pants couid beneflt from a
"vocahulary activity that challenged them to use
dtfferent forms of the vocabulary words: The
-purpose cf thlS exercise: (pre—pa.raphrasmg) was
"__expansmn --
The pamclpants also were gwen the begmmng
of 4 sentence and asked to complete it in a way
that obvmusiy 1nd1cated they knew the meaning

of the word. The participants needed some
examples to understand this concept. Grammatical
usage problems could surface by this exercise and
could also be refined. The purpose of this exercise

(finish the sentence) was expression and / or

expansion.

The students showed their knowledge to use
several of the new words in a single context. The
participants worked in pairs to discuss the
vocabulary items together in order to use them
appropriately. This exercise could be done in writing
or orally. The purpose of this exercise (stories and

“role-plays) was expression and / or expansion.

The participants also chose questions that
contained a vocabulary word or words. They had a
few minutes to think and read their question. They

~ had to answer it using the new word or a related

form. Other students listened to see if a vocabulary
word was used and if it was used appropriately.

This exercise was done in small groups. The

purpose of this exercise (real-life questions) was
expression.
The students were urged to use the vocabulary

words in a longer piece of writing. The purpose of
this exercise (extended writing) was expression.

The teacher addressed individual’s questions and
misunderstandings as the need arose avoiding

extensive explanations or lectures, made herself

available as group activities took place, and listened
to participants’ production. On the other hand, the
teacher used definitions, synonyms, matching
items, and fill-in-the blank exercises, only when

confusion arose for the control group.

. To ensure that the students would not encounter
the new words outside the classroom, the
researchers selected the words from a book®, not
available to the students.

Data Analysis

The statistical analysis conducted in the present

Foreign Language Teaching Journal
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CELT was used for the assessment of the
participants’ language propiciency level and

.homogeneity The 195-item multiple choice

vocabulary- test was also adxmmstered before the
onset of the study to ensure the participants’

unfamiliarity with the to-be- instructed words. The
150-item multiple choice vocabulary test was
administered as the post-test, w_hiéh was the same
as the pretest, except for those words that the

learners were familiar with, to assess the

participants’ achievement after the treartment.

'Procedure

The two classes rec1eved fwe weeks of

_ mstructnon two sessions a week, each sessmn 30
_ mmutes The number of words taught was 15
- words. 1n_ ea;ch session. In both groups, the

‘participants had to learh the new words in the
& classroom. The matenals were collected at the end
“of each session.

Throughout the treatment, the teacher of the

' experimental group divided the class instruction
_as follows '20% administrative tasks (e.g., test
_admmlstratlon) and 80% samil group of pair
actgvme_s. The same reading passages as those
instructed to the control group were used for the
-experimental group. The texts used in these

classes, concentrated on the words tested: in this

“study. All vocabulary words were gathered from
| the ‘students’, reading passages and were put on a
list. Students found most of the basic information
~.about the Words using a good Enghsh -English
: __”dictlonary

- Atthe mccptlon of the treatment the researcher
spent a -htt_le more class time going over part of

- speech, the meaning of each word in the context

of the readmg passage versus the other meanings

‘the word mlght have, and related word forms
'-(noun form, verb form, etc.). In class, students
“quickly went over this information. The new

vocabularies were used less frequently than words



- classes. Vocabulary learning is usually
~ incorporated into other classes, especially reading.
In these classes, words are defined only in passing,
~or students may engage in more traditional
individual exercises such as filling in the blank or
matching words with definitions. According to
Zimmerman (1997b), these activities are not
enough for effective word learning. She proposed
interactive and communicative vocabulary
activities, which have three important
assumptions:

1. Word learning is a complex task.

2. Some word learning occurs incidentally as a result
of context-rich activities such as reading.

3. Word knowledge involves a range of skills, and word
learning is facilitated by approaches that provide

‘varied experiences (i.e., with reading, writing,

speaking, and listening. p.22)

Zimmerman’s study (1997b,p.25) set out the
following parameters for teachers who would
design interactive vocabulary activity lessons. In
~ her vocabulary classes, each lesson was to include
the following:

1. multiple exposures to words;
2. exposures to words in meaningful contexts;
3. rich and varied information about each word;

4. establishment of ties between instructed words,
students experience, and prior knowledge; and

5. active participation by students in the learning
process, '

While reading, teachers may not have time to
include all of these elements in a single lesson;
keeping them in mind can help creating interactive
lessons. For example, using a computer search of
a newspaper or magazine on the internet can yield
a word used in several contexts. Students can often
learn much about a word’s usage from-seeing it in
various contexts. This activity would cover both
parameters one and two. Parameter five is
particularly important to keep in mind; the students
must be active, not passive, learners.

According to Zimmerman (1997b), interactive
vocabulary activities can be designed to fulfill any
of the following purposes:

1. Exposure (Zimmerman's concept of clarifying ‘word

| meaning and illustrate appropriate usage’)

2. Expansion (her concept of ¢ usmg appropriate word
form in context’)

“3. Expression (her concept of demonstrating ‘word

knowlege in either oral or written original
expression using the target words”)

Whﬂe each of the three purposes should be
covered at each level of 1anguage proficiency, the
proportion of class time spent on activities for each
purpose will vary according to the language
proficiency level of the students. At the beginning
level, the teacher tends to spend more time
clarifying the meaning or exposing students to
the words and refining usage. At the intermediate
level, the teacher spends a lot of time refining and
expanding, as well as expressing the word. At the
high-intermediate and advanced levels, the teacher
finds students can work on the first two purposes
more independently, and this provides them with
more opportunities to practice expressing

32
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vocabulary teaching is to keep motivation high.
‘Two common techniques for teaching vocabulary
are "visual" and "verbal" techniques. Visual

techniques refer to .those technigues as

"demonstration" and "illustration”, and verbal
techniques, to "dictionary use", "synonyms and
antonyms", "word formation", and "use of context."

There is an extensive body of literature
comprising a wide-ranging continuum of
arguments, studies, and suggestions about the
proper role of vocabulary instruction. In this regard,
Coady (1997) identified four main positions on the
continvum of literature dealing with vocabulary
instruction. Most describe a widely varying number
of approaches, methods, and techniques dealing

- ‘with vocabulary instruction and/or acquisition such
- as "context alone", "contextual acquisition

research”, "strategy instruction”, "strategy
research”, "development phus explicit instruction",

"empirical instructional research”, and "classroom
activities,”

In the literature concerning vocabulary learning
and teaching, some advantages are enumerated for
the use of classroom activities. These are best
exemplified by a number éo_f practical handbooks

“forteachers, such as Allen's Techniques in Teaching

Vocabulary (1983), Gairn and Redmans's Working

- with Words (1986), Morgan and Rinvolucri's

Vocabulary (1986), and Nation’s New Ways in
Teaching Vocabulary (1994), These handbooks
almost exclusively emphasize practical classroom

-activities without necessarily advocating a

particular methodological approach. In other words,

‘these activities could probably accompany almost

any method.

‘Allen (1983), for example, suggested that
vocabulary is best learned when the learner
perceives a-need for it. She categorized students’
general needs by the beginning, intermediate, and

~ advanced levels of instruction. The major activities

for beginners involve classroom-based
53
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communicative activities, e.g., pictures and games.
At the intermediate level, small groups are given
such activities as task work and simplified reading.
For advanced students, she recommended
dictionary work, morphological training, and
comprehension work on reading passages.

Good vocabulary development activities tend
to exploit some or all of the following
{Cunningworth, 1995);
® semantic relations-word groups according to

meaning, synonyms, hyponyms, opposites
@ situational relations-word sets associated with

particular situations, e.g. sport, transport, politics
@ collocations-words commonly found in association,

e.g. food and drink, for better or worse, also

noun+prepostion links and phrasal verbs

(verb+particle links)
® relationships of form (often referred to as ‘word

building’), e.g. long, length, lengthen. (p.38)

Concerning the large body of research about

techniques or activities of presenting and teaching
vocabulary, one comes to the conclusion that little
has been done to find out the most effective
vocabulary activities. However, there are some
studies whose aim has been to identify and classify
interactive vocabulary activities used by language
learners at different proficiency levels (see for
example, Mills & Salzmann, 1995; Zimmerman,
1997b; Coutright & Wesolek, (2001).

Considering language learning conditions, in
which learners usually memorize word lists, it
appears that students should be presented with
interactive vocabulary activities to be better able
to learn and interact with vocabulary. Moreover,
students frequently ask how they can learn
vocabulary in an effective way. They usually find
vocabulary learning difficult and say that they
cannot remember many of the words they have
learned. :

In many schools, students do not have the
opportunity to take intensive vocabulary-building
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Gordon (1984) indicated that learning is most ' nolorie
effective when it develops from the interests 4nd " guestion
motivations of students. In this case, 06e * the textbo
requirement is that students should get involvéd - Brown(199
in classroom activities with less dependency on . approache
the textbook. L
In the last fifteen years or so, some language- " must de
teaching experts and instructors have pubhshed : 5
articles and books that advocate vocabulary - Rjy
instruction. The result is an extensive body of ‘we m
literature comprising a wide-ranging continuum .excite;
of arguments, studies, and suggestions about the
proper role of langnage vocabulary instruction
(Coady, 1997). There are also a widely varying
number of approaches, methods, and techniques Y
~ dealing with vocabulary instruction andlor teacher sh
acquisition. Ta).

Review of the Related Literature: “to alt
~ Vocabulary is central to language,’ as "
Zimmerman (1997a) noted, and words are of thatdce
critical importance to the typical language. leame:r
- One cannot learn a language without vocabulary .
(Krashen 1989; Nation, 1990). Neverthéless,
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probable advantage of using interactive vocabulary activities for vocabulary learning. Two
homogeneous groups of students, who were attending 11" level of ILIS, served as the participants in
two groups of thirty, a control group and an experimental group. The participants were all female and
their age range was 20-30.

To assure the criterion of homogeneity, the researchers selected 60 students from among 90 learners
based on the results obtained from a CELT test of English proficiency, The participants were the students
of six randomly selected classes from ILI. A pretest of vocabulary was also
ad ministered at this stage to ensure the novelty of to-be-instructed words. The participants were then
dichotomized into an experimental and a control group, each comprising 30 students. The students in
the control group received traditional vocabulary activities, whereas the participants in the experimental
group were instructed to use the interactive vocabulary activities. At the end of the term, a teacher-made
test was given to the students to determine the influence of treatment on the experimental group. .

Drawing on the t-test, the research came up with the t-observed value that was much greater than
the t-critical value at the .05 levels of significance. So, the null hypothesis stating that interactive
vocabulary activities do not have any significant effect on the vocabulary learning of upper-intermediate
Iranian EFL learners was rejected. Therefore, it is concluded that interactive vocabulary activities are
among other influencing factors in improving the participants’ vocabulary learning.

Key Words: communication, English as a Foreign Language (EFL), interactive vocabulary

activities, interactive vocabulary instruction.

Introduction :

Vocabulary as a major component of language
learning has been the object of numerous studies,
each of which has its own contribution to the field.
Finding the best way of learning the words deeply
and extensively is the common objective of most
of those studies. However, one effective way for
achieving this goal is somehow neglected in the
field. Using a variety of activities, such as
interactive vocabulary activities, can reinforce the
teaching points without boring the students.

The view that vocabulary is secondary in
importance for successful language learning has
now really changed. Although vocabulary teaching
and learning were ignored, to a great extent, in
certain methods of language teaching for some
decades, there is now a widespread agreement
upon the need for language learners to improve
their knowledge of vocabulary (Allen, 1983;
Laufer, 1986; Coady, 1997; Zimmerman, 1997,
Shand, 1999).

Not surprisingly, vocabulary presents a serious

linguistic obstacle to many non- naxwe Enghsh .
students. They must leam tho»usands of words that
speakers and writers of English use. In 2 study of .
L2 university students by Meara-(1984), lexical
errors outnumbered grammatxcal EITorS b}? 4:1.
Similarly, a survey of L2 university students found
that they 1dentified vocabuiary asa ma}or factorf
(Z1mmcrman, 19973) o -
Laufer (1988, as cited in. Z;mmerman, 1997&):'
also argued that if fluency is understood as the
ability to convey a message- ‘with ease andf
comprehensibility, then vocabulary: adequacy andj g
accuracy matter more than- gr_amm,atl,c:ala £
correctness. Lo
These studies indicate that’ communwaueu:
relies upon the mastery of appropnate vocabulary. -
Therefore, teachers and educators should re ise
the old procedures of teaching vocabuiary
they had better break the routine of classroom’
drills and grammar translation methodologies, -
Other studies by McDonald ‘and: Rogerss -
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Abstract

This paper reports on a study which investigated the effects of interactive vocabulary activities on
the upper-intermediate Iranin EFL learners” vocabulary learning. The study intended to find out the
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