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4. And her good taste made... what it is today.
5. “Do you realize that you wouldn’t have a
hope for proving anything? All your friends,
even servants, believe our marriage to be

a...” Rebecca said.

V. Answer the following questions:

1. Why did Mr. De Winter say that his marriage
with Rebecca was a lie?

2. What were the difference between the
personalities of the first and second Mrs.
De Winters? =~

3. Who set Manderley into fire? Why?

4. How did Mrs. Danvers feel about the second
Mrs. De Winter? Why?

5. What conclusions can you derive from the
e 1de_as_, and cultlvaung_:mpresslons. In summary,

story?

- use of...

hearer-situation” trichotomy.” (p. 100)
Literature renders a rich source of totally

authentic language, full of all structural and

vocabulary hints a conscientious teacher may

-'as_pire to_instruct, and has the capacity to

provide a genuine foundation to foster

“meaningful learning and teaching the

effectiveness of which is strongly supported
by many scholars, such as Sacks et al., (1997)

and Alfassi (1998). In the same line, Coonrad
and Hughes (1994) assert “during the past few
vears, we have found that the integration of
language and content is done best through the
literature” (p. 321). In addition,
literature- gives a prominent -place to aesthetic

~_.through the use of concrete referents and

Conclusion :
While the teaching of novel can be one of

the most pleasurable tasks in a teacher’s job, it

can also create many disturbances for both the

teacher and the students either if it is not.
instructed effectively or if the students are not ..

well directed to the right path. It would be

difficult to cover all various intricacies of this.
threefold structure of the reading class, i. e.”
the teacher, students, and novel. It is the duty

of the teacher to tailor the available methods

to the singularities and idiosyncrasies of his
class. Considering the importance of literature,

however, any endeavor and zealous attempt to

amend and promote the methods of teachmg it
in classes seems essentially ]ustlflable and -

in lan guage, and it is no surprise to red:scover in- —
literature certain features that are pecufiartoand -~

basic in language. No more than language can

literature separate itself from the “speaker-

comprehensible information linked by literary

selections, language students can develop
concepts and (}idﬁlﬁint knowledge. Through
teacher questioning which combines higher
order :thinking skills such as analyzing,

":synthesmmg, and predicting with basic
‘interpersonal commumcanon skills, language

deveknpmcnt is facilitated. It goes without

'Zsaying haw sklllful and armed with various

be“‘ not only to dummsh the readers’
1mpechmen[s in readmg, but also to guide them

to the right direction leading to self-autonomy
and independency.

McG;aw -Hill,
Company.
Amspaugh, L. (1991).

Compromises: Whole language in a

Necessary

Internatlonal Book'
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a. surprised b. adored :
c. obeyed c. envied HI. Circle the choice that best completes
each of the following sentences.

IL. Select the best ichoice from the _ﬁr“ G L

alternatwé., ’W?lich hest shows the 1 The east wing, which was Pprepared for Mr
L _And:Mrs De Wintet, ...

' 6oked tﬁwatdihé”séa. 5

2. Mrs Danvers came to live at Manderley
when..
A, Rebgcc_a was a bride.
b. Mr. De Winter was st111 a boy
"' ¢. Mr, De Winter's father was alive.
.. . she herself was a little girl.
3. Mr. De Winter guessed:that Mrs. Danvers
dz,shked her because Mrs De Winter was..
a. astranger ' -
¥ her rwaI
d. difficult to.deal w1th S
4, 'I'he sccond Mrs De Wmter had very

b. cle_\_remes__s. and self«corﬁd_eﬁcc.

¢ liveliness and humor.
o "m'odesty and loyalty

& cottage s
b boat...
c. river o

1 The woman burled below church is...

a. are a stranger ;9 her” .~ Rebecca. -
b. do not like her.” -;32;5:: S R 2. Mr. ﬁchter looked ill because he couldn’t
c. are not like her.” S get over the... of his wife.

d. are not a common person.” 3. You thought Iloved Rebecca? L. .. her. T tell you.



there exist ample evidence of such occurrences:  --- You would twist things around and make

--- I was going in by the iron entrance gates. things difficult.

--- Moonlight can play, strange tricks even with The grass .wasa sheer ofsilver tving calm
a dreamer’s fancy. -+ : -

--- In reality,  lay far away v

--- Her curiosity was like a dmease g \cl

--- She said, Just carelessi‘y enough.to warti her- U hay

—Isn’ tthereavery blg ":m_Manderlcy, wuhjj_ - :You haveii‘t' much in common Wlth her.
very valuable p1ctures'? o ---He hasn ta rkread of a case.

- 1 was not used much to gccasional visitors. - Billy is mad a_bom his wife.

--- It is the loveliest room you ve ever seen.

--- He held my hands tightly, hke a chl' Cher -
needing conf dence L Bascd on thc suggestlon cf Hunl: (196 1) for

--- It was a sﬂence of uneasiness and guﬂt.__ i :makmg comprehensmn check quesﬂons the

-1 thought I d take a gun and fnghten thef:::_: following questions are prepared, consisting of
fellow ------------- :'é_five,par_ts_m_momtor the readers understanding

4 .-of 'words-'piﬁi'ﬁses and comprehension of the

--- Frith 1ooked uncomforrabte

--- And everythmg went smoothly, unt
gave his evidence; '

—-Coming back there... aftezﬁve unspeakable" N carrie_s the s_ame meamng as the
days o 7 underlined word.

compamon, I didn’t
buy compamonshxp

b frightened
d pleasant

mentioning in the class: 0 _ Rebecc s if;-g Jﬁcieizt
--- What on earth shall T waar‘? fE

—- What the devil do yor thmk .d. cheerful
--- It had all those 'big plac i : 3 | Itered the whole business.
--- She’s hard and fast when sﬁe ionthose arranged b. stopped

rocks. A | c. managed d. changed

--- It was touch and go for you then, Max. 5. Mrs. Danvers simply worshiped Rebecca.



own point of view. The second is Mr. De Winter,
the rich owner of Manderley who is seeking
his long-lost happiness in his new, young,

innocent, and inexperienced wife, The third s~
Mrs Danvers the EXtra(ir'dinary, and sOmeWhaf'-
- guessed Frank always by my side.

in the story. And the last one is Rebecca, bascd _
on whose name the title of the novel has been .
formed. The. lltera:y power of Du Maurier gets -

prominent form the fact that Rebecca is dead
from the very begmmn_g_ of the story, but her
strongly influential character is so pervasive
throughout the story that she becomes as known
to us as any other characters of the book.

Language |

Though the structural patterns are not of very
tough nature, many of them may need being
exp]amed and mstructcd to the students. As an

another clausc, w111 surciy need elaboration:
sze couid not spml the beamy of those

on the shore beyond U5,
-1t seemed to me mexr mommg, asllayin
the bed laakmg at rhe walt at the Izght coming

hospital- soméone wha was gomg 10 have an
operation- and not knowing what would
happen, not knowing whether the operation

would be successful.

--- Eating and drinking, trying to seem
natural in front of Firth, the servants, Mrs.
Danvers- whom I had not the couruge to turn
away, because of her knowledge about Rebecca
she might have suspected; she might have

-- If she had met you; she would have
walked off into the garden with you, arin-in-
arm, talking about flowers, riusic, painting,
whatever she knew 'yau' were interested in, and
you have been deceived like the rest.

--- She knew I would sacrifice pride, honor,
personal feelings, rather than stand before our
little world after a week of marriage and have
them know the thing about her that she had
told me then. .

- And then the next day she would be up
at daybreak driving to London, off to that flat
of hers by the river like an animal to its hole in
a ditch, coming back here at the end of the
week, after five unspeakable days.

--- I said if I found him here, anywhere in the
grounds, I'd shoot him. I would not stand if.

Wording
If more than one word in twenty is-unknown

" to the students, they will find.it difficult to

understand. The vocabulary domain of the
students may be gradually expanded through
graded readings. In Rebecca also, if the
students get well familiarized with how to
guess the meaning out of context, how to use
dictionary éffiéiently, and hnw to realize that

rneanmg, they will meet Eess and leSS
impediment as they go ahead through the boo*
_ Another very practlcal approach to expaqd

formatlon rules, derivations, prefixes, amd
suffixes. In the Rebecca, like any other book,



b) It should be narrow enough to be exhausted  description of gloomy, eerie, and the same time
in the space available. magnificent Manderley - the castle like place

¢) It should be neither self-evident nor. they live in is high]y inﬂuential in the rcaders
intangible: }ust chaﬂﬁngmg : '

Putting Theory mto Practice' Rehecca:' . '_get 20 know how to develop a feel for
To p;;_t_;k_;c aforcmenuoned meoretlca] pozntslﬁ . appreciating the setting of the story whereby
- ) _-they can deepen the1r comprehens:on of the

i, There are four outstanding characters in
) Rebecca the flrst ma;oronels Mrs De Winter,

practlced m this selected novel
Plot o 4

give the geographlcal backgroumi of the st =
For Rebecca, however such an € i
does not seem very crucial. Instead, otherm
detailed setting descriptions, such as the




preferred to mere translation which some
teachers facilitate the comprehension task with.

The students must be guided and supported

structures should be provided by the éourse

“a) The questlon should take the reader back into

teacher each in its due turn. Moreover, th¢
students must be well acquainted with the
unknown, and yet keywords and key phrase:*L
of a story, tbe:5spec131 1d10ms and expressmns

the novel more deeply, rather than out of it.



action centered on the protagonist and  provides them with more mature elaboration
concerned with something he wishes to gain  onthemes of different novels, the students will

but the attainment of which is not clear. ~ progressively become able (o handle the theme
. in both their novl’és as class assignment and
Character ' . those they study out of'f'he class setting.

The characters of a story are the. agants of
devclopmg the actions - in the story

following ty.plcal mqulrief;_ _ tlt_hng “the__nme ' 'be ccxnveyﬁd 'and to be bom in zmnd, in literary

basic methods of revealing character” (Hook, - . writings the. form is alsn of high importance
1956, pp. 174:5). = . .. since in this- type crf ‘writings the form itself
. Telling what kind of person he is.: - __achieves meamng, umty, and 1ntegr1ty Form
2. Describing the person, thls; clothmg, and
his environment. ‘
. Showing this action. . o
. Letting him talk.
. Relating his thoughts.

. Showing how other people talk to him v
. Showing what other people say. about
him. : : .

8. Showing how other people reactbccausa

of him.
9. Showmg how he reacts to others

|F%)

~1 o L e

It is very important that the téachet points
out the closc relationship between chafé‘éters ik

underscored here agam

Theme...

dlrectly stated. As the qtudents get more lettmg them fmd out what goes on story for
accustomed to reading novel, and as the teacher  themselves is much recommendend and

22



1. How to Develop Appreciation required language proficiency. Actually, most
Engllsh teachers do not have the opporetumky

Physical conflict 6 sotypes; - e Valuesoflmmedam
E : L concern’ tarcadnr

Physical-psychologigal - 11: 6 i RAE vizlues of .
Can [T et e faiidemental -

: I CORCRITE 40
ail Biimma b:smgs

Pesychologiéad .
Confliet; . ..
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n the first
bout tl+e

of sequential difficulty so that they would be gethe biot and character are inseparable.
able of read them in their allotted time with  The plot of a novel is based on conflict, eithpr
interest and at the same time they can gainthe  inner or outside, which provides a basis for the



through a literary selection in beneficial forall The Problems of Teaching Novel

students and particulary for non-English The study of novel, though quite a
qpeakmg reader. This approach prov1des them _ while undertaking, is not out of any
ents” h ts may not have enough
no el bacause they have

emotions and cogmtzvc resp
therefore, it is -an excelle”

-rdm novels. The
_____ uplls to develop
throughout dlfferent lev
implementation varies.

g
=
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reading, such as development of writing,
obtaining facts and information, familiarity
with other cultures, etc. are of marginal value,
though they are uulizable by- produc
reading, a

In countries like Iran where the students
are not yet well accustomed to reading in their

mother tongue, teachin g:;readlng in another

language has to be acnvely encouraged and

classes, the smdents are not probabiy able to
read mdependently, elther for pleasure or for
getting mformatlon. The domination of
translation procedure over reading classes can
be due to thé‘ téécher‘; underestimation of the

students’ comprehensmn which is by no means

a sound assumptmn Instead of mere

deduct;on, 1nduct10n guesswork and
rereading, can. graduailyg;mprove the students’
ability to the 'poin-t of automacy, while

Language Classes"
Language can not be separated from the
people who speai_v; it an(;i_thngc‘; people are mirrored

in the literature they produce. On the importance
of literature, R.IVCIS ( 1981) pomts out;

principle objecnve f@r afl the students at other

leve[s Ltteramre wzll‘ commue o be an ..

students” (p.10).
Since poetry is the most difficult type of

Of

literature to be taught in class, novel is more
appropriate in getting the students acquainted
with the literature of the target language, as

_':Wékl_- asﬁﬁrqviding- a suitable stimulus to
~improve their reading skills. Most novels

include dialogues of simple conversation types
which are closest to the English being used in
real situations by nativc speakers and},

scrzous thought and care must be g1ven to thé

“selection of any novel to be presented to the
_ Students

The study of novel can occupy an improtant
place in the En giish curriculum 4t high schools
and universities iri any country where English
is taught as a foreign language since it helps
the students to expand their vocabulary and
structural knowledge. At the same time, it
makes. the students én_jny reading and it

- stimulates reading with a high degree of

comprehension. Moreover, it hepls the
purposéf_ul reading conditions to be met and,
hence, better assimilation of input becomes
feasible. Novels allow students to enjoy and
replicate actual and vicarious life experiences
of other right in the classroom. Novel act as
“mirrors and windows on a global community’*;

(Cox & Galdo, 1990, p.582). Faltis (1989)

summarizes the advantages of using novels for
language students. First, stories are excellent
sources for both vocabulary and concept
development 's:ince the words tend to be
presented in contexts supported with pictures
and other kinds of extra-linguistic clues.
Second, such books provide a context for
verbdl interaction. Third, novels can teach
students:about “attitudes and behaviors that
are valued in society” (Connrod and Hughes,
1994, p. 323). Integrating what is acquired




Introduction
Reading is often the chief goal of learners

academlc readmg and readmg for the purposc"’?-“

o be one of

in the prucess of readmg comprehcnsmn'_ -

significance.

Reading. comprehensxon matenals can be

more or less c}asmfled mto two main ::

account the problems facing the existing

printed matters, it sounds quite logical to be
keen on seeking after a suitable, and at the same
ume authcntlc source of written stimuli for

Other secondary benefits to be derived from
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Teaching reading and preparing suitable materials have always been a problem for language
teachers. Moreover, some of the reading books do not have interesting passages and teachers are
wondering whatelse they can use. This article discusses the problem of teaching reading and |
gives some suggestions on how to use novels for reading. ‘

The sample novel and suggested exercises given can be used as a model for other novels and
stories and release the teacher of the reading classes from restrictions imposed upon him/her.
Different types of exercises and the points can be discussed in order to help the language learners |
understand the passages and solve the problem of limited reading texts. |

Key Words: reading, novel, teaching, suggestions for reading




