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an initial stimulus for writing and

ultimately to provide motivation. Activities

may include:
- Journals, Brainstorming, free

association, values clarification,
clustering or word mapping, ranking
activities, guick writing, information-
gathering activities.

® Activities related to the drafting writing
phase. The writer moves from initial
attempts to sketch out different sections
of a composition toward an overall draft
of the paragraph or essay. Audience,
purpose, and form are now considered.
Activities may include:

- Strategic questioning, Timed focused
writing, elaboration exercise, reduction
exercise, jumbled exercise, jumbled
paragraph, jumbled essay, writing
thesis statements and topic sentences,
quick writing, group drafting.

® Activities related to the revising phase.
These are the editing and proofreading
phase of writing. Techniques include:
- Peer feedback group-correction
activities, rewriting exercises, revising
exercises, teacher feedback and finally
checklists

Pedagogical Implications

By carrying out this research, We have
found that the implementation and treatment
of a strategic framework has not only been
plausible but the one, which has been quite
effective for EFL classes. The use of the
framework would definitely help teachers and
learners improve and fortify their ability in
teaching and learning writing. There will be
no doubt that there exists a counterbalance
between the language proficiency and the use

of strategies. The current approaches to teaching
writing to EFL learners appear to be more
effective than the earlier product-focused
approaches because they allow learner to
explore and develop a personal approach to
writing, Psychologically speaking, the recent
approaches help learners develop as a "fully
functioning person", the one who has a high
level of self-confidence and can trust his/her
own self-concepts.

Conclusion

We had better refigure our ideas about
teaching writing as a product. We had better
abandon our preconceptions of traditional
writing classes and try to interact more
effectively with our student's ideas in general.
We would rather adopt the role of genuinely
interested readers rather than those evaluators
with a sword in hand waiting to decapitate students
because of making very trite grammatical errors
in writing. Learning to achieve stylistic
excellence and structural cohesion in writing
tasks is a long process. It is the English teacher's
responsibility and credit to awaken the students
to compose writings of any kind with more
interest, care and appropriateness. The Strategic
Framework, though tried out in the context of
tertiary level professional students of English at
Iranian colleges, is applicable in other writing
contexts as well. Since the approach trains and
fosters learners who can write for any audience
and any purpose. What matters is the teacher's
role and expertise to help students find the right
path to grow and gain such ability.
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® Show writing task as simple and straight-
forward.

® Teach the writing process not the product.

® Be with the learners from the very beginning
of the task up to the end.

® Establish short term and long term goals for
the students.

® Analyze and diagnose a writing product (e.g.,
an essay)

® Balance classroom activities, providing some
for the individuals and some for the groups

® Try to develop meaning assignments.

® Provide a real audience: an audience other
than the teacher.

® Make students papers available to other
students: allow students to see their own
body of work develop.

® Move from known to unknown and utilize the
students’ previous knowledge

® Provide writing activities, which reinforce
reading, listening and speaking skills.

® Provide heuristics for invention, purpose, and
audience.

® Outline clearly the goals for each writing
assignment.

® Teach the conveniions of spelling,
punctuation, and capitalization.

® Teach the principles-rules, conventions, and
guidelines of writing as a means to develop
thoughts, order ideas, and communicate
these ideas in a significant way.

Section B.
The Facilitative Writing Strategies for
Learners

FPart A, Prewriting strategies

® You spend a long time for thinking.

® You gather and organize information.
® You use note taking and making list.

® You discuss the topic with classmates.

Part B. Drafting or writing sirategies

® You use ideas from rehearsing to start writing.

® You take time to let ideas develop.

® You refer to task or topic to start writing.

® You get ideas onto paper quickly and fluently.

@ You have enough language resources
available.

® You spend time reviewing what you write and
get new ideas.

® You review only short segments (parts) of text.

® You know how to use reviewing to solve
composing problems.

® You pay more attention to meaning.

® You also pay attention to grammar and
vocabulary.

Part C. Revising writing strategies

® You make few formal changes to your writing.

® You make many changes to your writing.

® You need revisions to express meaning better.

® You think your writing does not need
TeVISIOnS.

® You revise all levels (lexical, sentence,
discourse).

® You add, delete, substitute, reorder.

@ Your revision does not interfere with writing.

® You are not bothered by temporary
confusions.

® You revise to credfe new conlent.

® You revise to correct grammar, spelling,
punctuation and vocabulary.

Section C.

Instructional Activities (both for teachers

and learners)

® Activities related to the rehearsing phase.
These are designed to help learners
develop ideas for writing and to serve as



a necessity. Although all subjects in the
experimental groups showed considerable
gains in comprehension, low scorers (unskilled
or unsuccessful writers) seemed to benefit the
most out of the proposed writing strategies. As
with the teachers' macrostrategies, we considered
the promotion of learner autonomy, and
consciousness, B. Kumaravadivelu, 1994,
TESOL QUARTERLY. Discussing the writing
strategies in the class with the students, we raise
their consciousness, consequently, learners
would enact more effectively and eagerly to
every kind of writing task. Making learning
decision conscious can lead both skilled and
unskilled writers improve their writing ability.
The medel proposed by Stanovich (1980) called
"Interactive Compensatory Model, is based on
skills or strategies that can make up for the lack
of good linguistic knowledge.

Lack of enough knowledge (General English)
would be one of the sources of debilitating low
scorers. Maybe, they have nothing to write, so
how can we make them write something that
they do not have any presupposition about.
Wallace's (1992) view in this respect is
plausible: "To compensate for the lack of well-
developed automated writing skills, learners
need to be exposed to tasks where background
knowledge, context, and tasks all work together
to help learners achieve their goals."” There are
many other models proposed by ditferent
scholars. The one by R.K. Singh and Mitali
De Sarkar (1994), "The Interactional process
approach to Teaching Writing", seems to be
quite practical. In their model, the three phases
of writing are quite eye-catching. They claim
that the interactive procedure as compared to
the prose model to develop academic/EST
writing skills in an SL context, as adopted, is
innovative in that it does not consist of routines
familiar to the students. The strategic framework

to teaching and learning writing would involve
learners in a full-fledge challenge with the
deficiencies in writing tasks. It helps teachers
find out what, when, how and why they teach
writing to EFL learners in professional English

writing classes,

The strategic framework presented below
solves a great many of problems teachers and
learners encounter in writing classes. These are
the teachers who put the proposed strategies
into practice effectively. How learners make
use of those strategies during writing is also
important. We hope that we could help learners
find the right ways to have a more confident
rapprochement to writing tasks of any sort.

STRATEGIC TEACHING FRAMEWORK
Section A.

I. Macrostrategies for Teachers

@ Maximize learning opportunities

® Facilitate negotiated interactions

® Minimize perceptual mismaiches

® Activate intuitive heuristics

@ Foster language awareness

® Contextualize linguistic input

® [ntegrate language skills

® Promote learner autonomy { indeﬁendence )

® Raise cultural consciousness

® Ensure social relevance

I1. The Situation Specific Microstrategies
® Keep the writing task as clear as possible.
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Statistics show that teachers do not follow any
interactional program. Teaching is unilateral
instead of being bilateral or multilateral. In
other words, the major prevailing problem in
writing classes is the teachers' sense of
"authoritarianism", i.c. teachers think of
themselves as the only source of information.

Students' Rapprochement with Writing Tasks
Section A of the learners' questionnaire
helped students report those techniques and
strategies they have not considered at all. A
few of Strategies used by successful and
unsuccessful Iranian learners reported here:

Strategies Used by Successful Learners
I. Prewriting
® Enlisting the key words that seem to be
plausible by any reason
® Writing an outline regarding what they
want to write later
® Most writers do think about their readers.
1. Drafting
® Selecting the plausible ideas among the
bulk of ideas to start writing
® While writing about the idea, new idea(s)
occur in one's mind
® Learners start writing by giving
introduction, then proceed by
developing, expanding the introductory
points and finally come up with hasty
conclusions
Ill. Post-writing
® Considering major differences between
rough copy and the first draft
® Recognizing every sort of overt and covert
error
@ Recognizing the missed parts

Strategies Used by Unsuccessful Learners
1. Prewriting

® Finding ideas is difficult. They have
difficulty with how to begin writing
about the subject

® Make it smaller then develop through
related word

@ Considering personal interest about the
topic in rare cases they think about
readers (whether they understand and
figure out the relations or not)

1. Drafting

® After classification of topics and
subtopics, they start writing rough notes
carefully

® While writing, their ideas change conti-
nuousl

@ By using previously written notes, they
write faster

fl. Post-writing

® Revising materials which are much
different from the main copy

@ Revising grammatical structures;
evaluating syntax

® Revising is always a difficult task,
theretore they try to do away with it in
any way they can

The above strategies are both facilitative and
debilitative. The researcher tried to categorize
positive and negative strategies and then gave
the positive ones to unsuccessful writers. These
findings as integrated with the positive strategies
by Lapp (1984) would be so effective to make
the writing process easier for unskilled writers.
The ultimate result of the primary qualitative
research seems to be quite disappointing,
because Iranian EFL students are not adequately
familiar with learning strategies. Therefore,
proposing a strategic framework to writing is



Table TI1. Pearson Product M Correlation Coelficient writing abHity,
mixed, positive, and negative sirategies
Factor Mixed Strategy | Posltive strategy | Negative Strategy

‘Writing skill 0.8445 0,7390 -0.4562

As it was expected, there is a high correlation
between the mixed strategies and writing skill
{r = 0.8445). From the other way round, the
correlation between the facilitative strategies
and writing task is a highly positive one, i.e. the
higher the use of positive strategies the more
the writing power will be. The computed r for
such relation is 0.7390.

Analyzing the results of Pilot Study

Three experimental groups and three control
groups, with the same background knowledge
have been categorized and given the related
tests and training. Six sets of scores in pairs
would be analyzed and interpreted. The pairs
are EAT/CAT, EAS/CAS, and EAC/CAC.
Primarily, the average of mean scores in pre-
test and post-test are compared and contrasted
in order to notice and pinpoint the gain
difference. By such comparison, the rejection
of Null hypotheses would be quite easy. To gain
statistical proof to reject the null hypotheses
matched pairs t-test was performed. Table IV
shows the amount of gain difference. By a
glance at the numerical values of gain
difference between the Control group (10.5)
and experimental group (0.6), we conclude that
the treatment of the strategic framework would
improve writer's ability.

‘Table [V. The Gain Difference of Mean Scores (Azad University, Tehran)

Subjects M. SD Pre-Test | Post-Test | Gain Difference
Group EAC# 30 | Mean 4.9 154 10.5
Standard Deviation 172 24 48
Group CAC #32 | Mean 68,7 £9.3 0.6
Standard Deviation 19.7 17.03 267
Tatal # 62 Mean 65.0 70.8 49
Standard Deviation 18.1 14.9 32

The use of "matched-pairs t-test would help
us reject the null hypotheses with great
confidence. The p-values being considered for
such statistical analysis are consecutively
considered as 0.0005 and 0.01 to reject the two
null hypotheses with more confidence, further
more, the level of significance for one-tailed
test is taken into account. Table V and VI
indicate the statistical results.

Table V, The Matched-Paira T-test of Pre-test and Post-test

Subjects
EAT #123

D.F
N-1=22

T table
3792

L-lest
5.709

Outcome
T table obtained T

P, value
0.0005

CAT #23 | Trable is less than the ohiained Tso the Null Hypothesis is rejected.

One- Tailed est

TABLE 4.V. The Matched-Pairs T-test of high and Low Scorers in Pre/Post-test

Subjects Degrees of Matched-pairs

Freedom F. value teteat T table Outcome
EAS (HS)# L5 N-1=14 0.01 34808 2.6 T>T table
EAS (L5} # 15 N-1=14 oo 5.402 2.624 [Ha or Ho is rejected
CAS (HS)#15 | N-I=l4 0.01 1.992 1624 Trablex> T
CAS (LS #15 N-1=i4 401 1.587 2624 | He is not rejected
Hs: high scorers, LS: Low Scorers, Ho: Null hypothesis
EAS: Experimental Group, at Azad Liniversily South Unit
CAS%: Control Group at Azl Universicy South Unil

The numerical values in Table VI show that
there is a great difference between the gain
scores (the difference between the pre test and the
posttest) in High scorers and Low scorers.

Conclusions and Implications
Teachers' Maneuvers

Comparison of the mean difference between
the use of the two major language teaching
programs revealed that most teachers are 3.88
times more interested in applying the
traditional methodology. I found that the
strategies teachers sporadically use in
classroom are the techniques and classroom
activities underlying those Prose Models.

vol. 15. No. 61
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Data Analysis
a. Qualitative study of Teacher's maneuvers

Table I indicates the extent of the teachers'
Contribution to the Prose Model (Product
Focused Approach and Traditional Approach)
and Strategic Model (Process Focused
Approach) at one university. A glance at the
numerical values, one would argue those
teachers still advocate the traditional
approaches to teaching writing at the tertiary
level.

Table L Teacher's Contribution to Prose and Strategic Model

Candidates Prose Model | Strategic Model
1 15 5
2 17 3
3 14 7
4 19 1
5 18 4
Mean 16.6 4
Standard Deviation 2.073644 2236068

b. Qualitative and Quantitative Study of Learners
use of Strafegies !
A. The statistical analysis indcates
interesting results regarding the sporadicuse of
writing strategies by Iranian learners. The
researcher found that skilled students are to a
great extent aware of the writing strategies and
they use those strategies during the composing
process of a writing task. The strategies in table
IT are mostly positive ones. These strategies
are those ones Lapp (1984) proposed in his
master's thesis. He proposed many more
strategies, but a random sampling of thosc
strategies, both positive and negative, could do
the task. {Table I) B. Statistical analysis of the
measures obtained by survey questionnaire
shows that EFL learners use strategies
sporadically. Skilled writers are somehow
aware of some writing strategies whereas

unskilled writers show much more tendency
to copy a model. Assessing the numerical
values in the cells of table III, I found that the
range of the total strategy used by learners is
between 41% and 73%. The common Pearson-
Product-moment correlation coefficient
reflects learners' interest to be more strategy
based.

Table IL Distribution of Strategies used by Skilled and Unskilied writers

Candidates Skilled Unskiled Total
Serles Strategies #85 #Ms M0
(1)  Spend time thinking about the task and planning (+) 50(39%)  213%) T41%)
(2) Gahening and Organizing infomation (+) 65(76%)  3HIF%)  95(55%)
(3)  Note Taking and making list (+) JNS4%E)  ANT4%) 120070%)
4 Writing quickly and fluently (+) THOO%)  31(36%) 108t63%)
[5)  Use Reviewing to wrigger the planning (+) 63(76%)  [6(19%} B81(4B%)
16}  Paying atention to vocabulary choice (-) A04T%)  TR(BI%)  1LB(TO%)
(7}  Make many formai changes al the surace level I-) INI2%)  3(ME) WHSIK)
{8 Revising ar all Jevels (Jexicel, sentene, discoures} (+} BO{MR)  45(53%) 118753%)
(9) Do oot Pause usually for reviewing while reading the draft (-] 25(29%)  68(78%) 9}54%)
(107 Using revisions 10 generaie new content (+) B3(98%: IS(18%) 98(ST%)
{11} Revi interfere with the posing process {-) HX12%) BO(M4%) DOKSI%)
The use of Stratgies by skitied writers
I Series |
[T Series 2
The rumber of Whserica 3
candistess [ Series 4
using .
siratogies Wl Serics 5
BT Setics 6
I Series 7
BB Serics 8
! Wl Secies 9
The positive end negative B Series 10
sirategics Wl scries 1)
The use of Strategies by unakilled writers
1 BB Scrics !
HI Series 2
& Secies 3
The number of - e
condidtes [ sericad
“""‘l? Ml Series 5
SIrsiepes
Series 6
Wl Seis?
X Series 8
M Serics9
The positive and ncgative Series 10
siralegies W Series [




confirmed the effectiveness of the strategic
framework to writing. The researcher primarily
interviewed twenty university professors at
four different English universities in Tehran,
i.e., Allameh Tbatabai University, Azad
University, south, north and central branches.
He later selected 200 candidates at three
different universities. They were somehow
homogeneous in their educational background.
Nevertheless, an F-test was performed to prove
the homogeneity of the subjects statistically.
Their writing ability was determined by
reference to the standardized pre-test, CELT
(Comprehensive English Language Test), their
GPA in writing and grammar courses, and their
score in a writing task after the CELT exam.
High scorers were about 100 and the low scores
were about 100. About 30 students were in the
middle, so, the final number of high scorers
was 85 and the low scorers 85. High scorers
had the average score of (70-100) and the low
scorers had the average score of less than 70.
Low scorers averaged 56.9 and high scorers
averaged 82.8. The overall mean together was
computed as 68.53. Candidates were given a
questionnaire to write about the strategies they
used during the writing process. The questionnaire
was a blend of demographic scales and Likert
scale. With the Demographic scales, we are
mostly concerned with the elicitation of vital
statistics. Demographic items are often used (o
elicit information such as language background,
age, level of education, income, learning tasks,
teaching tasks, techniques, place of birth, etc. The
questionnaire makes learners report their ways
of writing, language background, and scores in
writing, age and sex. The second section of the
questionnaire was designed with Likert type
format. The Likert scale is a popular five- point
scale used most commonly to elicit extent of
agreement with some statement of option or

attitude. The second section is designed with
thirty items with less "HALOQ" effect, 1.e. less use
of negatively stated items.

II. Quantitative and Pilot Study:

The final number of students was 170, divided
up into two groups, high scorers and low scorers.
The subjects were all expected to have good
command of English because they had studied
English at school and university for 9 years.
We divided them up into 6 groups in a random
fashion. The groups belonged to three different
universities in Tehran, represented in figure A:

Figure A. Design of the pilot study

Normul Rundom Sampling

RAT. CAT EAS,CAS EAC. CAC
Atlameh r\{ild Awsd
Universily Universily. South University. Central
EAT CAT FAS CAS EAC CaC
PrepTest Pre-fest g Test Preqlest  TrrefTest PreqTest
Posi-Test Post-Test  Prss)-Test Post-Test  Pust-Test Post-Tst

AT xperimental Group al Aliameh Tabatobai University  EAC: Faperimental Group a1 Azad Uaversny, Cemiral Hranch
CAT. Controd Growp et Ailumeh Fabatahus Liversiny CAC: Comrel Genop at Azad University. Central Aranch

FAT: fperimentid Gronp ai Az Liniversity, South Branch X: Treament
CAT: Control Growg i Azad University, Souh Branch

O Lack of Tecaunent
L. Instrumerianon and Experimentation

After working with the proposed strategic
framework and the traditional framework,
teachers gave the post-test to their students. The
post-test consist of CELT and three new topics
for free writing. The same 75 MC items of
English grammar and usage were given for the
second time. The difference between the results
of the post-test and pre-test in both
experimental and control groups of three
different universities could indicate the
effectiveness of the strategic framework for
teaching writing.

b by
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writing. Cognitive processes are involved in
process-oriented writing tasks. Learner's
strategies and cognitive activities can be
investigated by considering the following
tenets:
1. Observing writers before and during the
writing process
2. Interviewing writers during and after
writing
3. Making writers verbalize some of writing
decisions (verbal reporting)
4. Examining their writing processes

To Murray (1980), the process approach to

writing involves the following stages:

1. Rehearsing or pre-writing involves
"Finding a topic, gathering ideas, think
and interact with the topic

2. Drafting refers simply to rough writing

3. Revising involves evaluation, deletion
and addition

Treating Professional Writing Skill at the
Tertiary Level

Observing the EFL writing classes in academic
settings, the researcher has found that most
teachers apply almost the same approach to
teach writing, i.e. the product focused approach
or the Prose Model. The traditional methods
to teaching writing focus on teaching some
prefabricated models and paradigms. The result
of such a conventional writing program is to
foster learners with low level of efficiency,
proficiency and competency. Using a strategic
framework would make learners to be more
caring, active, creative, autonomous and
dynamic. Giving more awareness to teachers
could be the first tactic. The researcher has
attempted to question the concept of METHOD
as the very basic rudiment of the study. The
strategic framework is supposed to be method

neutral not methodless. The Post-Method
Condition by B. Kumaravadivelu, 1994, calls
for the use of such strategic framework which
can make teachers to be more self-dependent
and autonomous. If one could make benefit out
of the macrostrategies and the situation-specific
microstrategies, teaching and leaning would not
be hampered by the conventional boundaries
of method. This dissertation provides future
readers with practical insights towards teaching
and learning language through strategies.

The Purpose of the Study

Taking the proposed views into account, the
main objectives underlying this research are;
(1) investigating teacher's strategies in EFL
classes, (2) exploring writing strategies Iranian
students use during the writing process, (3)
integrating qualitative and quantitative research
methods, (4) treating the strategic framework
in EFL classes, {(5) questioning the concept of
method itself, (6) fostering both teacher's and
learner's awareness, (7) supporting the process
focused approach to writing, and (8) making
writing classes more interesting for both
teachers and students,

Method and Procedures
I. Qualitative and Ethnographic Study;

The design of the study generally involved
two basic components. The first step of the
research procedures devoted to two ethnographic
maneuvers. Interviewing teachers, the researcher
explored their strategies. The second
ethnographic study was the exploration of the
strategies learners used to create a written text.
The result of such a research was the formation
of a strategic framework for teaching writing
in EFL classes to be compared later through a
pilot study with the conventional end-product
method of teaching writing. The pilot study



1992). Since that initial research, process
yriented instruction has been used in many
lassrooms the world over. This research
2xamines the implementation of the process-
sriented approach through a strategic frame-
vork and questions the product-oriented
approach. The efficacy of implementing this
strategic framework with foreign language
‘earners is examined through a blend of an
sthnographic and a pilot study.

strategic Writing

Despite significant developments in ELT/
ESP/EST practices in both second/foreign
.anguage contexts around the globe, writing at
‘he tertiary level, i.e., writing professionally,
-emained confined to teaching certain technical
aspects rather than emphasizing its specific
:ommunicative goals. Teachers scarcely follow
a strategic or an interactional approach that
makes the students aware of the way writers
make decisions during the writing process. The
researcher has been working on an approach
that emphasizes interactional and strategic
aspects of writing to help both teachers and
learners to tackle the writing task more
efficiently. The approach helps teachers to
figure out (1) how to make use of the teachers'
strategies, (2) how to self-monitor, and (3) how
to help learners follow the writing strategies,
It also helps learners understand (1) how to
develop their thoughts, (2) how to interact with
the readers, and (3) how to evaluate their
writings professionally.

Viewing writing as a process, the researcher
has developed a Strategic Framework, which
ties teacher, writer, text and reader-a bit beyond
the essentials of communicative triangle. Such
‘a model also provides teachers with a sense of
plausibility to teach writing more effectively
and the learners with the sense of discovery to

integrating strategies, skills and tasks that
contribute to self-learning, self-monitoring,
self-actualization and self-editing.

Product-Focused vs. Process-Focused
Approach to Writing

The process-oriented approach refers to a
teaching approach that focuses on the processes
a writer engages in when constructing meaning.
This approach concludes with editing as a final
stage in text creation, rather than an initial one
as in a product oriented approach. The process-
oriented approach may include indentified
stages of the writing process like: pre-writing,
writing and re-writing. Once the rough draft
has been created, it is polished into subsequent
drafts with the assistance of peer and teacher
conferencing. Final editing and publication can
follow if the author chooses to publish his
writing (Murray, 1972). The product-focused
approach puts emphasis on the product rather
than the means we use for writing tasks. It is
actually practice oriented rather than process
oriented. The main assumptions underlying the
product approach are:

l. Learner's writing needs

2. Enabling learners to write texts

3. Using rhetorical language rather than

grammar pattern

4. Using correct sentence structures as much

as possible

5. Avoiding errors by providing learners

with different models

6. Paying attention to the mechanics of

writing

7. Giving learners more models (e.g. writing

resume)

As opposed to the product approach,
process-focused approach emphasizes the
composing process rather than the product. We
as teachers try to see somehow writers create

ob) iy
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Abstract

The present article aims at proposing a
language teaching/ learning framework, i.¢., a
strategic framework by means of which EFL/
ESL teachers and learners are enabled to
enhance their own language teaching
awareness, Process focused approach fo
Writing. Confidently enough, teachers of the
sort are also able to enhance the learner’s
awareness about language learning. Observing
EFL writing classes at different colleges and
universities in Tehran, the researcher has found
that most EFL professional teachers at these
pedagogical environments apply almost the
same quotidian Product Focused Approach or
Prose Model to reach writing. Traditional
methods of teaching writing at the Tertiary level
mainly focus on presenting some prefabricated
models and paradigms of various forms of
writings.

The investigation of the teacher’s/learner’s
strategies during the process of teaching/
learning writing in EFL classes would be of
crucial importance to the whole research,
because such strategies contribute directly to
the skeleton of the proposed strategic

framework. The researchers have carried out
an ethnograpbic/ qualitative research primarily
to elicit data out of teachers and learners. Such
way of data collection would result in the
strategies used by the Iranian teachers and
learners who deal with language professionally.
An experimentaly quantitative research was
done later to prove the veracity and
effectiveness of the elicited strategies being
treated as the strategic framework.
Teacher’s strategies involve both
macrostrategies and the situation specific
microstrategies. The proposition of a new
strategic framework to equip teachers and
learners with more power to develop writing
skill more conveniently seems to be quite
inevitable. The strategic framework for EFL/

ESL learners involves three dichotomies, say,

Prewriting strategies, Drafting strategies, and

Post writing strategies. The final upshot of the

study is both the proposition of a prefabricated

model for EFL/ESL teachers and learners, and
the recommendation of an alternative for the
concept of method itself.
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Introduction

The process-oriented approach to teaching
writing in the classroom is an idea that began
three decades ago as a result of extensive
research on literacy acquisition for majority
language learners, i.e., verbal language,
drawings, play and verbal interaction are part
of the process of literacy development ( Dyson,
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